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            Grade 1 Writing  Personal Narrative 2 PN2-1 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS PERSONAL NARRATIVE 2 REVISION LESSONS Student Goals for this Unit: 1. Students will write a focused personal narrative that moves through a logical sequence of events (beginning, middle, and end). [ELA.1.WRT.2.2, ELA.1.WRT.3.1] 2. Students will incorporate characters, setting, events, and personal reaction (“inside story”). [ELA.1.WRT.3.1] 3. Students will reread their own writing and begin to do simple revising to clarify meaning. [ELA.1.WRT.1.3] 4. Students will reread their own writing and do simple editing [ELA.1.WRT.1.4] o conventions (spelling-phonetic and high frequency words, punctuation, capitalization, grammar) [ELA.1.WRT.5.1 through ELA.1.WRT.5.7] o handwriting (appropriate letter formation, spacing, appropriate use of lowercase letters) [ELA.1.WRT.5.8] Description of Project: The suggested year-long plan recommends coming back to personal narrative in the spring.  In Personal Narrative 1 the focus is on defining a small moment and editing conventions to make a piece readable.  This unit focuses on teaching revision skills to make meaning-based changes in order to clarify, develop or sharpen the writing.  In addition teaching the lessons in this unit, adapt lessons from the mechanics section (lessons 19-34) or other units to reteach as needed to meet the needs of your students. Students will revise, edit, and publish a small moment piece and celebrate their growth as writers at the end of the unit.  If you haven’t done so yet, an author’s tea celebration with parents is nice at this time of year. Note: This unit focuses on revising (adding on/taking away/rearranging text to clarify message) NOT editing (spelling, punctuation, capitalization, grammar). Note: You may want to dismantle the partnerships from the previous unit and organize them according to similar reading levels, in addition to behavior compatibility.  If your students have reading partners, you may want to have these be the “writing partners” for this unit. Note: Students should be in the habit of bringing their writing folders to the carpet when it is time for the minilesson.  As the year progresses, sometimes they will also need to bring a pencil or a special editing and revision pen. [TIP: Have students sit on their folders during the lesson.] 
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Grade 1 Writing Personal Narrative 2 PN2-1 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 PERSONAL NARRATIVE 2 REVISION LESSONS
 Student Goals for this Unit: 1. Students will write a focused personal narrative that moves through a logical
 sequence of events (beginning, middle, and end). [ELA.1.WRT.2.2, ELA.1.WRT.3.1] 2. Students will incorporate characters, setting, events, and personal reaction
 (“inside story”). [ELA.1.WRT.3.1] 3. Students will reread their own writing and begin to do simple revising to clarify
 meaning. [ELA.1.WRT.1.3] 4. Students will reread their own writing and do simple editing [ELA.1.WRT.1.4]
 o conventions (spelling-phonetic and high frequency words, punctuation, capitalization, grammar) [ELA.1.WRT.5.1 through ELA.1.WRT.5.7]
 o handwriting (appropriate letter formation, spacing, appropriate use of lowercase letters) [ELA.1.WRT.5.8]
 Description of Project: The suggested year-long plan recommends coming back to personal narrative in the spring. In Personal Narrative 1 the focus is on defining a small moment and editing conventions to make a piece readable. This unit focuses on teaching revision skills to make meaning-based changes in order to clarify, develop or sharpen the writing. In addition teaching the lessons in this unit, adapt lessons from the mechanics section (lessons 19-34) or other units to reteach as needed to meet the needs of your students.
 Students will revise, edit, and publish a small moment piece and celebrate their growth as writers at the end of the unit. If you haven’t done so yet, an author’s tea celebration with parents is nice at this time of year.
 Note: This unit focuses on revising (adding on/taking away/rearranging text to clarify message) NOT editing (spelling, punctuation, capitalization, grammar).
 Note: You may want to dismantle the partnerships from the previous unit and organize them according to similar reading levels, in addition to behavior compatibility. If your students have reading partners, you may want to have these be the “writing partners” for this unit.
 Note: Students should be in the habit of bringing their writing folders to the carpet when it is time for the minilesson. As the year progresses, sometimes they will also need to bring a pencil or a special editing and revision pen. [TIP: Have students sit on their folders during the lesson.]
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 Personal Narrative 2 Table of Contents
 Unit Introduction...................................................................................................................................PN2-1 Table of Contents ...................................................................................................................................PN2-2 1. Reintroducing Small Moments ..................................................................................................PN2-3 2. Small Moment Elements Chart for Planning 1.......................................................................PN2-7 Small Moment Elements Chart.................................................................................................PN2-9 3. Small Moment Elements Chart for Planning 2.....................................................................PN2-11 4. Utilizing Story Elements Chart to Write Stories 3...............................................................PN2-13 5. Introduction to Revision ...........................................................................................................PN2-15 Revision Chart Sample .............................................................................................................PN2-17 6. Revising in the Middle ..............................................................................................................PN2-19 Writing Sample Model ..............................................................................................................PN2-21 7. Revising Leads ...........................................................................................................................PN2-23 Writing Sample Model ..............................................................................................................PN2-27 Updated Revision Chart ...........................................................................................................PN2-29 8. Adding Details ...........................................................................................................................PN2-31 Question Word List ...................................................................................................................PN2-33 9. Adding Dialogue ........................................................................................................................PN2-35 “I Used Dialogue” Chart ...........................................................................................................PN2-39 10. Dialogue-Instead of Said ..........................................................................................................PN2-41 11. Introducing Tell-A-Story Words ..............................................................................................PN2-43 12. Using Tell-A-Story Words ........................................................................................................PN2-45 Teacher Sample .........................................................................................................................PN2-47 Student Sample .........................................................................................................................PN2-49 13. Descriptive Language: Amazing Adjectives...........................................................................PN2-51 Dog Pictures ...............................................................................................................................PN2-53 14. Word Splashes............................................................................................................................PN2-59 Teacher Example .......................................................................................................................PN2-61 15. Descriptive Language: Vigorous Verbs...................................................................................PN2-63 16. Descriptive Language: Showing, Not Telling ........................................................................PN2-65 17. Descriptive Language: More Showing, Not Telling ..............................................................PN2-63 18. Staying on Topic- Revising by Taking Away .........................................................................PN2-73 Student Sample .........................................................................................................................PN2-77 Student Sample .........................................................................................................................PN2-79 19. Revising With a Partner...........................................................................................................PN2-81 Teacher Writing Sample...........................................................................................................PN2-83 20. Strong Endings ..........................................................................................................................PN2-85 Strong Endings Chart ...............................................................................................................PN2-89 21. Revising and Editing With a Partner .....................................................................................PN2-91 22. Preparing to Celebrate Revisions............................................................................................PN2-93 23. Celebrating With a Revision Museum....................................................................................PN2-95
 Teacher Resources Revision Chart .....................................................................................................................................PN2-97 Revising With a Partner Chart..........................................................................................................PN2-99 Revision and Editing Checklist 2 ....................................................................................................PN2-101 Mentor Texts—Captivating Leads ..................................................................................................PN2-103 Mentor Texts—Strong Endings .......................................................................................................PN2-104 Personal Narrative Bibliography ....................................................................................................PN2-105 End of Unit Checklist: Personal Narrative 2.................................................................................PN2-107
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Grade 1 Writing Personal Narrative 2 PN2-3 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 Personal Narrative 2 (1) Reintroducing Small Moments
 Minilesson Teaching Point: Revisiting small moments.
 [NOTE: You may want to establish new partnerships for this unit.]
 Standard:
 ELA.1.WRT 3.1 Write narratives including a series of events in sequential order.
 Materials:
 • Tippy Toe Chick, GO! – Review the story with students, particularly pp.24-25 or any other text with which your students are familiar that has an example of stretching out a small moment. (Optional texts: A Chair for My Mother, Shortcut)
 • Small Moments chart from PN1 Unit
 • Optional: Partnerships
 • Paper choice – booklets
 • Craft chart from Author Study
 Connection:
 “Writers, all year long you’ve been learning how to do different types of writing. You have learned how to write letters and poetry. You write like real authors, like Ezra Jack Keats and Mo Willems. Today is an exciting day because we are going to revisit small moments. That means we are going start writing stories about our own lives—again.”
 Teach (modeling):
 “When we write small moments we write about stories from our lives. We think about small moments that might be funny or scary or interesting. We might write a small moment because we learned something and we want to share it with other people. You get to write about any true story that happened to you, but the most important thing is that you write a focused small moment that stretches across pages.”
 “Remember Tippy Toe Chick, GO! by George Shannon? Remember the part where Little Chick wants to have a go at getting past the dog? The author, George, could have said, ‘Little Chick tricked the dog and the chicks got their food.’ But instead he stretched that moment across lots of pages! Listen to the details he uses in his writing:”
 “Let’s go,” said Hen. “We’ll really have to wait.”
 Little Chick peeped, “I want to try.”
 “Oh, no!” said Hen, as the other chicks laughed. “You’re much too small.”
 Little Chick yelled, “But I can RUN!”
 And off she went, tippy-toe, tippy-toe, as fast as she could. Straight toward Dog.
 “Listen to all those wonderful details!”
 Hen screamed and grabbed her heart.
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 Big Chick closed his eyes.
 Middle Chick shook.
 Little Chick ran, tippy-toe, tippy-toe, without stopping to rest till she felt Dog’s breath.
 “Can’t you just picture it? And even feel Dog’s breath?”
 Then Little Chick laughed and began to run again. Tippy-toe, tippy-toe around the tree.
 Dog chased after her, tugging at his rope. RUFF-RUFF-RUFF-RUFF-RUFF!
 Tippy-toe, tippy-toe around the tree. Tippy-toe, tippy-toe, tippy…RUFF-RUFF-RUFF!
 Around and around, tippy-toe, tippy-toe.
 You can stop here or continue to read until the end of the story.
 Active Engagement (guided practice):
 “Make a movie in your mind about what happened first, second, third, all the way to the end. Think about all the details George Shannon used to stretch out this moment.” Give think time, then… “Turn and talk to your partner about what happened and talk about the details.”
 ELD: Show the students the pictures from the story and give them the vocabulary, as needed, while they are sharing with their partner.
 Call on a couple of volunteers to share with the class and prompt them to retell this moment with transitional words (first, next, finally) and with details, i.e., “Hen screamed and grabbed her heart,” “Little Chick ran, tippy-toe, tippy-toe, without stopping to rest till she felt Dog’s breath.”
 Bridge to Independent Practice:
 “As you write today, think about taking your small moment and stretching it across pages like George Shannon does or like Vera B. Williams does in A Chair for my Mother and adding lots of tiny details like they do. Be sure to include: characters, setting, and an interesting beginning, middle, and end. You may also want to include some of the craft you have learned from Ezra Jack Keats or Mo Willems.” Point to the craft chart displayed in the classroom.
 “Close your eyes and think of a small moment you want to write about and make a movie in your mind. Give me a ‘thumbs up’ when you’ve done this and are ready to go off and write.”
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 Conferring:
 Help students focus on small moments and sequence of events.
 Help students plan out stories by having them touch each page in their booklets and tell what they’ll write.
 Guide students in story telling not summarizing.
 If the students are emergent writers, have them tell the story orally and help them stretch out a sequence of events.
 For the advanced writer, encourage them to include 2-3 writing techniques from the craft chart (hyphen, sound words, strong lead, conversation, etc.) from the Author Study unit. Make a connection between the students’ writing and the mentor authors. For example, “Let me help you zoom in on a small moment like Mo Willems.”
 You can prompt students to write an interesting lead (refer to Author Study Unit).
 Closure:
 Choose 2-3 student examples from conferring to share with the whole class. Point out how each student author zoomed in on a small moment. Highlight places where students used details or another craft strategy.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Calkins, Lucy; Hartman, Amanda, Authors as Mentors
 Denver Public Schools: Unit 5-Author Study curriculum.dpsk12.or/
 Calkins, Lucy and Oxenhorn, Abby, Small Moments. pp. 1-9.
 Crews, Donald, Shortcut
 Shannon, George, Tippy-Toe Chick, Go!
 Williams, Vera B, A Chair for My Mother

Page 6
						

Grade 1 Writing Personal Narrative 2 PN2-6 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 This page left blank intentionally.

Page 7
						

Grade 1 Writing Personal Narrative 2 PN2-7 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 Personal Narrative 2 (2) Small Moment Elements Chart for Planning—1
 Minilesson Teaching Point: Elements of a story.
 Standards:
 ELA.1.WRT.3.1 Write narratives including a series of events in sequential order.
 ELA.1.WRT.3.3 Identify and write about a problem/solution and/or cause/effect with a few details.
 Materials:
 • Chart paper with headings of: Characters-Who?, Setting-Where?, Problem?, Solution OR use attached “Small Moment Elements” chart (enlarge)
 • Chart markers
 • Student writing sample, teacher created story, or familiar (SHORT) read-aloud –(or use sample in text below)
 • “Inside Story” chart from first Personal Narrative Unit
 • Sticky notes (Optional: write the different story elements from the story you are sharing today on the sticky notes BEFORE the lesson in order to expedite it.)
 Connection:
 “Writers, as we have listened to each other share our small moments stories we know they are about different topics (things), but today we are going to look at how they each have similar elements (parts).”
 Teach (modeling):
 “Here is a chart with the important elements of a small moment story. We know from our author study that good stories have characters (who), setting (where/when), the events (details about what happened, problem (the part that causes the story to change – the uh-oh or the ha-ha), and if there was a problem, was there a solution? Was the problem fixed? Good small moments also tell the inside story – what you were thinking or feeling.”
 “I am going to read you a story and I want you to think about the characters, setting, events, the problem (if there is one), the solution (if there is one), and the inside story.” Share a chosen section of a story or use the following example.
 Yesterday my dad said, “Nikos, it’s time to cut your hair.” I got on the stool in the kitchen. My dad got the shaver and cut my hair. Hair flew into my mouth! “Yuck!” I yelled. I coughed. Then I threw up. I don’t like getting my hair cut.
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 Active Engagement (guided practice):
 “Turn and talk to your partner about the different elements of this small moment. Who were the characters? Where and when did the story take place—the setting? What were the events? Was there a problem, a change, or something funny that happened? If there was a problem, was there a solution? Did the writer, Nikos, tell us what he was thinking or feeling?”
 Allow students to share with one another for a minute or two. Ask for volunteers to share out as you chart their answers under correct headings on chart pad.
 [TIP: Write the different elements on sticky notes BEFORE the lesson.]
 Bridge to Independent Practice:
 “As you are doing your independent writing I will be looking for students who have included these story elements in their writing.”
 Conferring:
 You could use a small version of the Small Moment Elements chart and help students plan out their stories. Unless they are ready, just use the chart as a visual tool without students filling it out today. Their stories may be longer than 3 events. They can revise the chart as needed.
 Closure:
 Select 1-2 students to share their stories. Then the class identifies the story elements.
 “Writers, as _____ reads her/his story listen for the story elements (different parts of their story).”
 “Turn and talk to your partner about the different story elements _____ used.”
 As students share the different story parts point to those elements on the chart.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 “Second Grade Writing: Units of Study,” 2008, Portland Public Schools.
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Grade 1 Writing Personal Narrative 2 PN2-11 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 Personal Narrative 2 (3) Small Moment Elements Chart for Planning—2
 Minilesson Teaching Point: Elements of a story.
 Standards:
 ELA.1.WRT.3.1 Write narratives including a series of events in sequential order.
 ELA.1.WRT.3.3 Identify and write about a problem/solution and/or cause/effect with a few details.
 Materials:
 • Chart paper with headings of: Characters—Who?, Setting-Where?, Problem?, Solution OR use attached “Small Moments Elements” chart and enlarge and add simple pictures to each section
 • Student writing sample, teacher created story, or familiar (SHORT) read-aloud – Scott Foresman lead story (or use sample below)
 • “Inside Story” chart from Personal Narrative 1 Lesson 12 (optional)
 • Sticky notes (Optional: write the different story elements on the sticky notes BEFORE the lesson in order to expedite it)
 • Individual copies of “Small Moment Elements” charts available for students who are ready to use them as a planning tool for their own writing (you may want to copy this chart onto 8 ½ x 14” or 11x17” paper)
 Connection:
 “When I was home last night, I was thinking about a small moment story (a true story from my life) I wanted to write about, and I thought about the chart we used yesterday during writing workshop. I realized this chart could help me plan my story.”
 Teach (modeling):
 “I realized how important these elements are and how using the chart can help me organize (plan) my story.” Use an overhead/enlarged sheet of the chart and model and write what to put in each section. Example: “I was thinking about a true story that happened with my cat, Spencer. So, under character I will write ‘Spencer,’ and ‘me.’”
 “We were in my bedroom in the middle of the night, so under setting (where and then the story takes place) I will write ‘bedroom’ on one sticky note and on another I’ll write ‘night.’”
 “I was dreaming about riding my bike and suddenly woke up. So, under Event 1, I will write ‘dreaming and woke up.’ Next, my cat Spencer, was licking my face, so under Event 2 (the problem or the ha-ha) I’ll write, ‘Spencer licked my face.’”
 “The third event doesn’t exactly have a solution, but what happened next is I hugged Spencer and fell back to sleep. So, I’ll write, ‘I hugged Spencer.’ I felt lucky to have a friend like Spencer, so under the Inside Story, what I was thinking or feeling, I’ll put ‘lucky to have a friend.’”
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 Active Engagement (guided practice):
 “Now close your eyes and think of a true story that has happened to you. Tell yourself in your private voice the elements of your story...the characters, the setting, the events, the problem (if there is one), the solution (if there is one), and the inside story.” Give think time.
 “Turn and talk to your partner about the different elements of your small moment. Today, Partner Two will start. Tell Partner One: Who were the characters? Where and when did the story take place- the setting? What were the events? Was there a problem, a change, or something funny that happened? If there was a problem, was there a solution? If you need to, look at our chart to help you plan.”
 Allow for students to share with one another for a minute or two and then tell the children that it is Partner One’s turn to share.
 Bridge to Independent Practice:
 “Writers, take your own copy of the Small Moment Elements chart and fill it in with the experience you just shared with your partner. This is something you can use today and each time you plan a new small moment story. After you have filled in the chart, you may use it to begin a new piece or put it in your folder to use tomorrow or on another day.”
 Conferring:
 You could use a small version of the Small Moment Elements chart and help students plan out their stories. Their stories may be longer than 3 events. They can revise the chart as needed.
 Closure:
 At the end of writing workshop have students pull out their story element chart and share with their neighbor; OR select 1-2 students to share their stories. Then the class identifies the story elements.
 “Writers, as _____ reads her/his story listen for the story elements (different parts of their story). Turn and talk to your partner about the different story elements _____ used.” As students share the different story parts, the teacher points to those elements on the chart.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
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 Personal Narrative 2 (4) Small Moment Elements Chart for Writing Stories—3
 Minilesson Teaching Point:
 Modeling how to use a story element chart to write a small moment story.
 Standards:
 ELA.1.WRT.3.1 Write narratives including a series of events in sequential order.
 ELA.1.WRT.2.2 Develop an idea with an identifiable beginning, middle and end.
 ELA.1.WRT.3.3 Identify and write about a problem/solution and/or cause/effect with a few details.
 Materials:
 • Teacher’s completed Story Elements chart
 • Enlarged booklet or chart pad, markers
 • Teacher created story or example provided in text
 • Booklets or other paper choice available to students
 • “Small Moment Elements” chart available to students
 Connection:
 “Yesterday I showed you how I used the Small Moment Elements chart to plan my story about my cat, Spencer.”
 Teach (modeling):“Today I will revisit the chart and I will show you how I use it to write my story about Spencer. I want you to watch closely the steps I take as I write my story.”
 “Okay, Spencer and I are the main characters in my story. The setting in my story is at night and in my bed. The events are ‘dreaming about ______’ and ‘woke up.’” Continue reviewing chart.
 “I reviewed the information on the Small Moment Elements chart and now I am ready to write my story.”
 Touch first page. “On my first page (or space) I will write, ‘I was dreaming about riding my bike when suddenly I woke up.’” Write this on first page and then touch the second page (space) and say, “The next event was ‘My cat, Spencer, was licking my face.’” Write this on page 2. Then touch the third page (space) and say, “‘I hugged Spencer close and fell back to sleep.’” Write quickly and then touch the fourth page (space) and say, “‘I felt lucky to have a friend like Spencer.’”
 [NOTE: This is NOT a lesson about sounding out words with students. Write quickly.]
 “I am finished with my writing. Now I am going to reread my writing to make sure it makes sense.” [Reread writing as if reading it to yourself.]
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 Active Engagement (guided practice):
 “Writers, close your eyes and make a picture in your mind of what I did first, second, third, fourth, and so on. Turn and talk to your partner about each step.”
 [Listen in on conversations and repeat what you heard. If steps are left out, prompt students to re-visualize.]
 1. Teacher reviewed chart and what s/he wrote day prior. 2. Teacher touches first page, says what s/he’ll write. 3. Teacher writes on first page. 4. Teacher touches second page, says what s/he’ll write. 5. Teacher writes on second page.
 Continue to the end of the story. Last step – teacher rereads writing to self.
 Bridge to Independent Practice:
 “Writers, as you go back to your seats and start writing, take out your Small Moment Elements chart and use it to help you plan out your small moment story. Think about the steps that I took as a writer. As you are writing today, I will be looking to see how you use your story element chart to help you write your story.”
 Conferring:
 Help students fill in the chart. Some may think they are writing their story in the chart. Encourage them to write ‘notes’ in the boxes, not whole sentences. Refer to your story and how you didn’t write everything out.
 As students finish filling in the chart, show them how to take their ‘notes’ and put them into full sentences in their booklets. Each event should be written on a different page in their booklets (you are pre-teaching paragraphs here!).
 Closure:
 Share writing from one or two students who attempted to use the elements chart to write their stories. “Let’s look at _______’s chart and his/her story.” Read student’s elements. “Notice how _____ put these elements from his/her chart into his/ her own writing. Thumbs up when you hear these elements in her story.”; OR if a student has difficulty using the chart, the class could orally plan out, as a group, the student’s story across pages of a booklet; OR at the end of writing workshop students share their personal narrative stories with their writing partner.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 “Grade 2 Writing: Units of Study,” 2008, Portland Public Schools.
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 Personal Narrative 2 (5) Introduction to Revision
 Minilesson Teaching Point: Learning the basics of revision.
 Standard(s):
 ELA.WRT.1.3 With assistance from peers and adults, begin to do simple revising.
 Materials: • Shared whole-class writing experience written SIMPLY, with NO interesting lead • Chart, markers • Editing and revision pens (felt tip markers or any other pens, all one color and at
 least one per student- you may have already introduced these pens in the PN1-Mechanics section, but they now are both editing and revision pens)
 • “Revision” chart (complete sample in resources at end of unit—cover up the lower items that have not yet been introduced or use sample following this lesson)
 Connection:
 “Writers, today is a really exciting day. We’re going to be looking at your small moment pieces that you have been writing and learn how to revise. Revise is a big, grown-up word. We’re going to learn how to revise like published authors do. Writers revise when they say, ‘I like my writing and how can I make this even better? Remember how we made our good writing even better by adding end punctuation, fixing our spelling and adding capital letters to our writing? Revising is another way to make our good writing even better. And to do this we get to use our editing pens. These pens are not just our editing pens, now they are our editing and revision pens!”
 Teach (modeling): “Writers, I’m going to show you how I revise. First I reread my writing and I ask myself, ‘Who will be reading my story? Is it going to be part of our class anthology or our school newsletter or part of our school library? What can I add or change to make it even better?” Read the small moment to the students:
 Our class went ice-skating. We put on our skates. We walked up the stairs to the ice. We grabbed the side wall and stepped on the ice.
 “Okay, now I am going to make a movie in my mind of our ice-skating fieldtrip. How can I make my story even better? I have my editing and revision pen in my hand to help me. I could add ‘ at Lloyd Center’ at the beginning so people will know where we went ice-skating.” Take the editing and revision pen and add this after ‘ice-skating.’ “When we add more details, we help our readers get a better picture in their minds of what happened in our story. When I revise, I always ask myself, ‘What can I add?’” Active Engagement (guided practice): “Writers, close your eyes and make a movie in your mind of when we went ice-skating. Turn and talk with your partner about what else we could add. What do you think would make our story even better?” (Reread class story).
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 As students talk to their partners write down some of their ideas.
 “I heard Andrew say, ‘We wobbled and we wiggled.’ I heard Kristen say, ‘We fell down!’ I’m going to add these on to our story.” (Add ideas on to story with special pen and reread it to the class.)
 “Writers, you just did some really smart revising.” Reveal “Revision Chart.” You can pre-write these ideas or write them after students turn and talk. “I’m going to write your great ideas on a revision chart:
 • We reread. • We reread and make a movie in our minds. • We make a plan in our minds. • We add words to our writing.
 ELD: Add visuals to revision chart. When students are engaged in “Turn and Talk,” feed them vocabulary as needed. You, or they, can act out all or part of the story.
 Bridge to Independent Practice:
 “Writers, take out one of your writing pieces from your folder. It might be a small moment piece you finished or one you’re still working on. Reread your piece, make a movie in your mind of what happened and ask yourself, ‘What can I add? How can I revise my story to make it even better?”
 “When you have figured out where you can revise your writing, go get started. Remember, you use our editing and revision pens to help you add on to your story.”
 Conferring:
 Reinforce the items on the revision chart and model as needed. Ask students, “What can you add?” “What can you add to your main idea?” If revising seems fairly challenging, prompt them to add just one or two words – make it simple. If students are not quite ready to revise, continue to help them with story development.
 Closure:
 “Writers, I’m going to read you part of Sara’s writing piece. I’m going to read it without the blue parts first. (Teacher reads one student’s writing or part of it.) Now I’m going to read it with the blue revised parts. (Read piece again with revisions.) Did you hear all of the great details Sara added?!”
 “Writers, I want you to do the same thing that you just saw me do. Read your piece without the revised parts and then with the new revised parts.”
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Calkins, Lucy and Bleichman, Pat, Craft of Revision (Units of Study for Primary Writing) pp. 2-9.
 “Grade 2 Writing Units of Study,” Portland Public Schools, 2008.
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 Writers revise to make their good writing even better!
 • We reread. • We reread and make a movie
 in our minds. • We make a plan in our minds. • We add words to our writing.
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 Personal Narrative 2 (6) Revising in the Middle
 Minilesson Teaching Point: Adding onto the middle of the text.
 [NOTE: When students start revising it does NOT always make their writing better, but they are learning a technique and applying it to their writing. Later, you can teach them to revise by taking away.]
 Standard(s):
 ELA.WRT.1.3 With assistance from peers and adults, begin to do simple revising.
 Materials:
 • Shared whole-class writing experience written SIMPLY from day prior with revision strip added as described in “Teach (modeling)” below (or use Writing Sample Model 1 which follows this lesson)
 • Revision chart
 • Revision strips
 • Optional: sticky notes
 • Tape
 Connection:
 “Writers, yesterday we learned that when we want to make our good writing even better we revise. When writers revise, they say, ‘I like my writing’ and then ask, ‘how can I make this even better?’ Yesterday you helped me revise our small moment piece about going ice-skating at Lloyd Center.”
 Teach (modeling):
 “There are many different ways to revise. Sometimes writers revise by adding on to the middle of their stories. I am going to reread our story and make a movie in my mind again of our fieldtrip.” Read the narrative to the students (bold lettering indicates the writing that was added yesterday), hiding the revision strip as you read to reveal it later:
 Our class went ice-skating at Lloyd Center.
 We put on our skates.
 We walked up the stairs to the ice. We wobbled and we wiggled.
 We grabbed the side wall and stepped on the ice.
 “I remember that our ankles were swiveling back and forth when we walked up to the rink. I decided that I would add that, but I had a problem – there was no room on my page, so I got a revision strip and added the next part using one of our special editing and revision pens: ‘Our ankles swiveled back and forth.’ Then I taped it at the end of my page like this…” Show booklet with revision strip added.
 Continue reading:
 We grabbed the side wall and stepped on the ice. We fell down!
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 Active Engagement (guided practice):
 “Writers, take out your stories that you worked on yesterday. Reread your piece and ask yourself, ‘Is there a place in the middle of my story where I can add on to make it even better?’ Ask yourself, ‘Do I need a revision strip to do this?’ You might even find two places where you need to use revision strips! If you are stuck and don’t know where you could add on, read your writing to your writing partner. Ask your partner, ‘Where do you think I could add on?’”
 Bridge to Independent Practice:
 “When you have figured out where you can revise your writing, get a revision strip if you need one. Remember, use our editing and revision pens when you are adding on to your story. If you revise today, please post your name on our Revision Chart. I’m excited to see all of your names up there!”
 Conferring:
 Many students will probably tell you that they are done and there is no place where they can add on. Nudge them and tell them how exciting it is that they get to use the special pens, special strips, and tape!
 Reinforce the items on the revision chart and model as needed. Ask students, “What can you add?” “What can you add to your main idea?” If revising seems fairly challenging, prompt them to add just one or two words – make it simple. If students are not quite ready to revise, continue to help them with story development.
 Closure:
 Share writing from one to three students who attempted to use revision strips. You can share the ‘before revision’ version and the ‘after revision’ version. Then the class can share what they noticed; OR if a student is really stuck, the class can help him or her revise by asking questions or offering suggestions; OR students can share their revisions with their writing partner.
 Reflection:
 Resources & References (adapted from, acknowledgments):
 Calkins, Lucy and Bleichman, Pat, Craft of Revision (Units of Study for Primary Writing). pp. 11-17.
 “Grade 2 Writing: Units of Study,” Portland Public Schools, 2008.
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 WRITING SAMPLE MODEL 1
 1
 Our class went ice-skating at Lloyd Center.
 2 We put on our skates.
 3
 We walked up the stairs to the ice. We wiggled and we wobbled.[attach revision strip)
 4
 We grabbed the side wall and stepped on the ice. We fell down!
 Revision strip to attach on page 3 (space 3).
 Our ankles swiveled back and forth.
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 Personal Narrative 2 (7) Revising Leads
 Minilesson Teaching Point: Adding on to the beginning of the text.
 [NOTE: Scott Foresman, Units 4 and 5, have many stories with detailed leads]
 Standard(s):
 ELA.WRT.1.3 With assistance from peers and adults, begin to do simple revising.
 Materials:
 • Snowy Day by Ezra Jack Keats or another story that describes the weather as a lead (TIP: reread this during read aloud and talk to the students about the lead.)
 • Henry and Mudge and Mrs. Hopper’s House (Scott Foresman, Unit 4 Anthology, p.160)
 • Shared whole-class writing experience written SIMPLY from days prior (see Writing Sample Model 2 following this lesson)
 • Revision chart- updated: “We revise our leads.” (sample follows this lesson)
 • Revision strips (see attached example or check “Paper Choice” section) and tape
 • Enlarged revision strip for modeling revising your lead
 • Optional: Sticky Notes
 • Editing and revision pens available to students
 Connection:
 “Writers, the last couple of days we have been learning how to revise, how to make our good writing even better. We have been asking ourselves, ‘’What can I add to make this even better?” You helped me revise our small moment piece about going ice-skating at Lloyd Center. You’ve been using revision strips and our special editing and revision pens to add on to your writing.”
 Teach (modeling):
 “Today I want to talk to you about another way writers revise. Writers revise by fixing or changing their leads, their story beginnings. We learned about revising our leads during our Author Study.”
 “When we want to learn something new, we watch experts to figure out how to do it ourselves. If we want to learn how to throw a football or a baseball, we watch an expert and then try to do it ourselves. We do the same thing with writing. When we want to learn to write great leads, we study authors who are experts.”
 “Let’s look at Ezra’s book, Snowy Day. Remember how Peter woke up and saw that it was snowy outside? As you listen to Ezra’s lead, his beginning, ask yourself, ‘How is he starting his story?’”
 One winter morning Peter woke up and looked out the window. Snow had fallen during the night. It covered everything as far as he could see.
 “I’m going to reread this lead and really think about what Ezra does so that we can do the same thing in our own writing.” Reread: “Writers, talk with your partner for a moment about what Ezra does that we could use in our own stories.”
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 Listen in on conversations and either reiterate what you heard or call on a couple of students to share what they noticed. This lead starts with the weather and the time of day. Tell students this if they do not notice it.
 “You’re right, Ezra doesn’t just say, ‘Peter got up and saw snow.’ He tells us that it’s wintertime and we can imagine Peter popping up his head and looking out the window and seeing snow everywhere. I love how he says, ‘It covered everything as far as he could see.’ You are so smart, you also noticed that Ezra tells us about the time of day. We don’t have to wonder. He tells us it’s morning time. That helps us, the readers, get a strong picture in our minds of how Ezra’s story is starting. He makes us feel like we’re there with Peter.”
 “Let’s look at Cynthia Rylant’s story, Henry and Mudge and Mrs. Hopper’s House. Listen to how she starts this story:”
 Valentine’s Day was coming. Henry and his big dog Mudge loved Valentine’s Day because of the candy. They liked the candy hearts that said “You’re swell” and “Oh, dear” and things like that.
 “Talk with your partner about Cynthia’s lead. What do you notice she does to write a strong lead?” Listen in on conversations and help students notice that Cynthia is writing with details. Then, reiterate what you heard or call on students.
 “Cynthia could have said, ‘Valentine’s Day was soon and Henry and Mudge liked it.’ But I heard a lot of you notice that Cynthia tells little details. We know it’s almost Valentine’s Day and that Henry and Mudge love it because of the candy. You noticed that she even tells us what some of the candy hearts say!”
 “So, writers, you noticed that sometimes leads show the weather, sometimes they tell the time of day (morning, afternoon, nighttime), and sometimes they start with lots of little details.”
 Active Engagement (guided practice):
 “I want to revisit our ice-skating story. Would you think about how we could revise our lead by writing like Ezra – describing the time of day (morning, afternoon, night) or describing the weather? Or, how we could start with little details like Cynthia?”
 Our class went ice-skating at Lloyd Center.
 We put on our skates.
 We walked up the stairs to the ice. We wobbled and we wiggled.
 We grabbed the side wall and stepped on the ice.
 “Please borrow Cynthia’s or Ezra’s strategy and help us with a new lead.” Students share with each other. Teacher listens in on conversations and jots down some ideas and then picks one to share with the group. Depending on time, teacher can quickly write a suggested lead (and/or one modified by the teacher) on a revision strip and tape it to the beginning of the class story, or just verbally reiterate what one or two students suggested. Another option is to do it later and show the children the next day how the lead was revised. The lead might go something like this, ‘One wet and chilly Friday morning…’
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 Bridge to Independent Practice:
 “Today you may be ready to revise your lead or you may be revising by adding on to the middle of your story. If you are fixing your lead, you may write with details, show the weather, and or show the time of day. You can also look at other books to get ideas for how to revise your lead. Remember, use our editing and revision pens to help you. And, again, if you revise, please post your name on our Revision Chart. I’m excited to see all of your names up there!”
 Conferring:
 Have texts with strong leads with you while conferring with students. Some students will continue to tell you that they are done and there is no place where they can add on. Continue to nudge them as much as you think they can handle.
 Have students make a picture in their minds of what the weather was like, for example, when their small moment occurred.
 Reinforce the items on the revision chart and model as needed. Ask students, “What can you add?” “What can you add to your main idea?” If revising seems fairly challenging, prompt them to add just one or two words – make it simple. If students are not quite ready to revise, continue to help them with story development.
 Closure:
 Teacher shares writing from one to three students who attempted to revise their leads. Teacher can share the ‘before revision’ version and the ‘after revision’ version. Students can share what they noticed, OR if a student is really stuck, the class can help him or her revise their lead; OR students can share their revisions with their writing partner.
 Reflection:
 Resources & References (adapted from, acknowledgments):
 Calkins, Lucy and Bleichman, Pat, Craft of Revision (Units of Study for Primary Writing). pp. 11-17.
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 WRITING SAMPLE MODEL 2
 1
 One wet and chilly Friday morning our class went ice-skating at Lloyd Center.
 2 We put on our skates.
 3 We walked up the stairs to the ice. We wiggled and we wobbled.[attach revision strip)
 4 We grabbed the side wall and stepped on the ice. We fell down!
 Revision strip to attach on page 3 (space 3).
 Our ankles swiveled back and forth.
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 Writers revise to make their good writing even better!
 • We reread. • We reread and make a movie
 in our minds. • We make a plan in our minds. • We add words to our writing. • We revise our leads.
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 Personal Narrative 2 (8) Adding Details
 Minilesson Teaching Point: Adding details by asking questions
 [TIP: Put a brief, simple sentence in your morning messages this week. Instruct students to add details to this simple sentence.]
 Standard(s):
 ELA.WRT.1.3 With assistance from peers and adults, begin to do simple revising.
 Materials:
 • Optional: Chart paper and markers
 • Small moment, written simply
 • Editing and revision pen
 • List of question words (sample follows this lesson) or create one as you teach lesson
 Connection:
 “We have been talking about different ways to make our good writing even better. We reread and make plans. We use revision strips to revise our leads and to add on to the middle of our writing. Another way to make our good writing even better is to add more details to help our readers get a strong picture in their minds. This is something that we have been talking about throughout the year.”
 Teach (modeling): “Adding details to our Small Moment makes our writing interesting. Writers can use details to describe a setting… like a dark, run-down house on the corner. Details can also help the reader “see” a character… like Penny was a chubby red chicken who was always worrying about something. Details can also make a reader feel something like sadness… for example: As soon as the sales person handed me my cone, I knew I couldn’t wait to taste the creamy chocolate ice cream. Just as my tongue touched the icy scoop, ‘plop!’ it tumbled to the floor.” “Writers, I’m going to write the first sentence of my Small Moment.” Write: I sat down. Then think aloud: “Do I have enough information? Did I tell where I sat? No. I’ll add that.” [TIP: Write the additions using a class editing and revision pen.] Write: I sat down on the big chair in my living room. Think aloud: “Okay, did I tell the reader why I sat? No.” Write: My feet were aching so I sat down on the big chair in my living room. Think aloud and reread the sentence. “That’s better. Did I say when I sat? That’s important for the reader to know, too.” Add: That evening … (You may want to use an editing and revision pen and a revision strip to add this in front of “I sat down.”) Reread the sentence one more time: That evening, my feet were aching so I sat down on the big chair in my living room. “Now I think my readers have enough detail to understand what I want to tell them. They can create a movie in their mind.”
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 Active Engagement (guided practice):
 “Writers, think about my first sentence, “I sat down,” and compare it to my final sentence. Tell yourself why my final sentence is better. Think about the words I used to paint a detailed movie/picture of this brief moment” (give think time). “Tell yourself the questions I asked myself to add details”.
 “Turn and talk with your partner.” As students are talking, model the questions you asked.
 Introduce or create a list of question words: who, what, where, when, why, how.
 Bridge to Independent Practice:
 “Writers, today I would like you to choose a piece you have already written and find a place in your story where you can add more details the way we did today. Use the question words to help you add details. As you reread a sentence, ask yourself these questions.” Some students may choose a piece they are currently working on or start a new story. “I will be looking for writers who have tried this strategy today to share at the end of our writing workshop. You can also use any of the other revision strategies we have talked about.” Refer to the revision chart.
 Conferring:
 Use the chart to help students add details. Know your students and keep it simple. Continue to support students with the other revision strategies taught thus far.
 Closure:
 Choose two or three students, or have a few students voluntarily share sentences where they added details.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Scholastic, Writing Lessons for the Overhead
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 Who
 What
 Where
 When
 Why
 How
 What were you feeling? (the inside story)
 Use Question Words to Add Details
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 Personal Narrative 2 (9) Adding Dialogue
 Minilesson Teaching Point: Adding dialogue.
 [TIP: For continuity, continue to build upon the class story from prior lessons.]
 Standards:
 ELA.1.WRT.2.1 Write for different grade level purposes or audiences.
 Materials:
 • Frog and Toad Together, The Garden, in Scott Foresman Unit 3 Student Anthology
 • Whole-group story from Lessons 5, 6 and 7 (Writing Sample Model 3 follows this lesson)
 • Optional: “I Used Dialogue” heading written on chart
 • Optional: Sticky notes to add dialogue and post names on “I Used Dialogue” chart
 Connection:
 “Writers, we have looked at how authors use details to make their writing more interesting, to make their good writing even better. We also know that another way authors make their writing interesting is to add dialogue—talking words. Dialogue is the actual words a character says.”
 Teach (modeling):
 “I’m going to reread the part in Frog and Toad Together, The Garden where Toad plants some seeds.” Read page 100 in Unit 3, student anthology. “After that, the author could have written, ‘Toad told the seeds to grow.’ Instead, the author has the character talk and tells us how the character’s voice sounds.” Read page 101 in Unit 3, student anthology.
 Toad put his head close to the ground and said loudly, “Now seeds, start growing!”
 “That dialogue—talking words—really adds excitement (feeling) to the author’s writing.”
 “Writers, when you add dialogue, you can let the reader know which words the
 characters are saying by putting quotation marks around the words. Quotation
 marks indicate exactly which words are being said. The quotations marks always come right before the first word spoken and after the last word.” (Show examples of quotations marks in books.)
 Active Engagement (guided practice):
 “Writers, I was thinking about our ice-skating story. I thought, ‘Wow! There was a lot of interesting dialogue during our field trip. People said a lot of funny things as they were trying to put on their skates and walk up the stairs onto the ice.”
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 “I’m going to reread our story. As I am reading, close your eyes and make a movie in your mind. Tell yourself in your private voice something you said, or heard someone else say when we were ice-skating. If you don’t remember the exact words, you can make up some of the words.”
 One wet and chilly Friday morning our class went ice-skating at Lloyd Center.
 We put on our skates.
 We walked up the stairs to the ice. We wiggled and we wobbled. [Next part is on revision strip) Our ankles swiveled back and forth.
 We grabbed the side wall and stepped on the ice. We fell down!
 “Let’s add dialogue – talking words –to revise our writing and see if we can more accurately capture the emotions of this event. Turn and talk with your partner. Tell your partner the dialogue – the actual words you said or someone else said.”
 Students talk to their partners and then share out. As they are talking, record suggested dialogue on sticky notes using appropriate punctuation. Volunteers place the sticky notes on the chart paper. Reread the piece, including the dialogue (bold indicates revisions).
 One wet and chilly Friday morning our class went ice-skating at Lloyd Center.
 We put on our skates. “These are hard to lace up!” Alex said.
 We walked up the stairs to the ice. We wiggled and we wobbled. [Next part is on revision strip) Our ankles swiveled back and forth.
 We grabbed the side wall and stepped on the ice. “Ahhh! I’m falling!” screamed Isaac. We fell down!
 Bridge to Independent Practice:
 “As you write, watch for places you can add dialogue to make your good writing even better. You may want to go back and look at a piece you worked on earlier and see if you can add dialogue. When you find a place to add dialogue, you may use a caret or get a sticky note. Remember to use quotation marks around the dialogue, the talking words, to show the exact words someone is saying.”
 Optional: Write “ I Used Dialogue” at top of chart paper and suggest student post their name on the chart with a sticky note when they use dialogue.
 Conferring:
 Work on correctly punctuating their dialogue with students who are ready. Work with other students on adding dialogue to their stories.
 If students do not remember what they said, help them imagine what they might have said. Provide them with different examples and let them choose what sounds best to them.
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 Closure:
 Have several students share the samples of the dialogue they used.
 You could help students share their before— and after— dialogue versions.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 The Craft of Revision (Units of Study for Primary Writing), Lucy Calkins and Pat
 Bleichman
 PPS Second Grade Writing Notebook
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 WRITING SAMPLE MODEL 3
 1
 One wet and chilly Friday morning our class went ice-skating at Lloyd Center.
 2
 We put on our skates. “These are hard to lace up!” Alex said.
 3
 We walked up the stairs to the ice. We wiggled and we wobbled.[attach revision strip)
 4
 We grabbed the side wall and stepped on the ice. “Ahhh! I’m falling!’ screamed Isaac. We fell down!
 Revision strip to attach on page 3 (space 3).
 Our ankles swiveled back and forth.
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 Personal Narrative 2 (10) Dialogue—Instead of Said
 Minilesson Teaching Point: Adding Dialogue.
 Standards:
 ELA.1.WRT.2.1 Write for different grade level purposes or audiences.
 Materials:
 • Chart Previously made in Author Study Unit—“Other Words for Said”
 • Scott Foresman Anthology, Unit 5 Tippy-Toe Chick, Go!
 • Sticky notes
 Connection:
 “Writers, we know that one way authors revise their writing is to add dialogue—talking words. This helps make their writing more interesting, it helps make their good writing even better.”
 “When writers add dialogue, they make the characters talk. As you may remember, authors use other words than ‘said’ when writing dialogue.” Refer to chart—“Other Words for Said.”
 Teach (modeling):
 “Let’s review some of the words Ezra Jack Keats used in his writing. Remember he used: called, whispered, muttered, and shouted to show the volume and tone of the character.”
 “Let’s look at the words the author uses in Tippy-Toe, Chick, Go!”
 Read aloud, “Then Little Chick wanted to try. Hen said no. The other chicks laughed. But she yelled, ‘I can RUN!’ The author uses yelled instead of ‘said,’ so the reader understands the volume and tone.”
 Active Engagement (guided practice):
 “Writers, today you and your partner are going to be dialogue detectives. You are going to look through the story, Tippy-Toe Chick, Go!, and find all the ways the author uses different words for ‘said.’”
 “Now first graders, let’s add some of the words you found to the “Other Words For Said” chart”. Add together: ‘yelled,’ ‘peeped,’ ‘sighed.’
 You can have students look through other texts or anthologies for words other than ‘said.’
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 Bridge to Independent Practice:
 “As you write, watch for places you can add dialogue to make your writing more interesting and then try using other words for ‘said’ to make the reader understand the volume and tone of your character’s voice.”
 “Remember to use quotation marks around the dialogue, the talking words, to show the exact words someone is saying.” You may want to model this for students again at this point.
 “If you use a word other than ‘said,’ write your name on a sticky note and post it by that word on our chart, ‘Other Words for ‘Said.’”
 Conferring:
 Work on correctly punctuating their dialogue and using other words than ‘said’ with students who are ready. Work with other students on adding dialogue to their stories.
 For beginners, you can have them write speech bubbles.
 Closure:
 Have several students add other words for ‘said’ to the chart and/or share how they used dialogue in their writing.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 The Craft of Revision (Units of Study for Primary Writing), Lucy Calkins and Pat
 Bleichman
 PPS Second Grade Writing Notebook
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 Personal Narrative 2 (11) Introducing Tell-A-Story Words
 Minilesson Teaching Point: Introducing a list of transitional words for the Tell-A-Story Word Wall/Chart.
 [NOTE: This lesson will be more effective and efficient if you pre-teach/discuss transition words in the story(ies) during read aloud.]
 Standards:
 ELA.1.WRT.3.1 Write narratives including a series of events
 ELA.1.WRT.2.3 Use descriptive words
 Materials:
 • Mrs. Chicken and the Hungry Crocodile Scott Foresman Unit 5 Big Book NOTE: READ THIS STORY BEFORE YOU TEACH THIS LESSON. (Optional text: A Story for Bear by Dennis Haseley)
 • Chart paper and markers
 • Tell-A-Story Words http://kidwriting.com/TellaStory.html; Eileen Feldgus (option: print on colorful paper, laminate and display—sample of words in interesting fonts in teacher resource section) Include “one morning, one evening, soon, just before.”
 Connection:
 “Writers, when we wrote our How-To pieces we learned to use transition words, words that help us go from one step to the next. For example, we learned to use words like ‘first,’ ‘second,’ ‘third,’ ‘next,’ and ‘finally’ when we wrote our instructions.”
 Teach (modeling):
 “Today I want to teach you that, when we write our small moment stories, we also use transition words. Some of the words are the same as the ones we used for our How-To pieces and guess what? There are a lot more transition words we get to use for our small moment stories! When we write our small moment, we sometimes call these transition words Tell-a-Story words.”
 “We will revisit Mrs. Chicken and the Hungry Crocodile. As I read, I want you to listen for the words the author uses that take us from one event to the next. Listen for words or phrases that help us connect ideas and events, the Tell-a-Story words. I will model the first couple of pages for you.”
 Read the first couple of pages of the story.
 One morning, Mrs. Chicken took her bath.
 “I heard the author use the words ‘One morning.’” Point to the words on the Tell-a-Story word chart. Turn to pg. 16 and read:
 Crocodile yawned and curled around her eggs. Soon she was snoring.
 “I heard the author use the word ‘soon.’” Point to the word on the Tell-a-Story chart.
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 Continue using the following sentences:
 Pg. 17, read “Everyday, Crocodile gave ... Every night, they fell...”
 Pg. 18, “One evening, Crocodile said,…”
 Pg. 21, “Just before dawn, Crocodile felt…”
 Pg. 32, “Since that day, Mrs. Chicken…” Point to these words on the Tell-a-Story chart or ADD these words to the chart.
 Active Engagement (guided practice): Refer to the chart.
 Using words that are specifically on the Tell-A- word chart, invite students to think of a sentence that begins with one of the words or phrases. For example: “Finish the sentence, ‘One afternoon…,’ or ‘After a while…,’ or ‘Suddenly. . .’”
 “Work with your partner and make up a sentence that starts with ‘One afternoon…’”
 Do a pop-up share after partners have had an opportunity to share with each other.
 Bridge to Independent Practice:
 “Writers, today as you are writing, whenever you use a Tell-a-Story word, put your name on a sticky note and stick it on the word you use. Also, when you are reading, if you discover a Tell-a-Story word that is not on the chart, please give it to me so I can add it.”
 Conferring:
 Prompt students to reread their writing and see where they might be able to add a Tell-a-Story word. If needed, walk them to the chart and help them identify an appropriate transition word. Encourage them to post their name by the word(s) they used.
 Closure:
 At the end of writing workshop, invite students to read and share the sentences where they used a Tell-a-Story word.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 http://kidwriting.com/TellaStory.html; Eileen Feldgus.
 Paye, won-Ldy, Lippert, Margaret, Mrs. Chicken and the Hungry Crocodile, Scott Foresman Unit 5, Big Book.
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 Personal Narrative 2 (12) Using Tell-A-Story Words
 Minilesson Teaching Point: Revise by using Tell-a-Story words.
 [NOTE: Depending on your students, you may want to divide this lesson into two sessions.]
 Standards: ELA.1.WRT.3.1 Write narrative including a series of events ELA.1.WRT.2.3 Use descriptive words
 Materials: • Teacher-created sample with lots of ‘then’ or ‘and then’ words, (or use teacher
 example following this lesson) • Student writing sample that contains many ‘and then’s – individual copies for
 partners and an enlarged copy to share with the class (make one up, use a student sample from your class, or use the student example following this lesson)
 • Highlighter(s) • Revision strips • Editing and revision pens for the Active Engagement • Tell-A-Story Words on Word Wall/Chart
 Connection:
 “Yesterday we learned about Tell-a-Story words – transition words – that take us from one event to another event in our story. I noticed that a lot of you are already using some Tell-a-Story words, which is great. I have noticed a little problem. A lot of you really like to use the word ‘then.’ ‘I went to the zoo. I saw a monkey scream and then I screamed too, and then, and then, and then…”
 Teach (modeling):
 “Today, writers, I want to show you how we can use our Tell-a-Story words to help us revise our writing, to make our good writing even better, to make it more interesting for our readers to read.”
 “It’s okay to use the word ‘then’ in our writing, but we don’t want to use it all the time, especially when we have all of these other wonderful words we can use.”
 “The other day I wrote about my cat, Sadie. As I was rereading my story, I realized I could make it more interesting if I used some Tell-A-Story words because I noticed that I kept using ‘and then.’ Watch me as I use our chart to help me revise my story.”
 First, read the teacher sample aloud. Then go back and highlight the ‘then’ and/or ‘and then’ words in the story. Model your thinking aloud as you highlight. Afterward, use an editing and revision pen (and a revision strip, if needed) to replace the overused words with Tell-a-Story words. Again, model your thinking aloud.
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 Active Engagement (guided practice):
 “Writers, a former student of mine was writing a story about his first day of school and he asked me for some help. He used the word ‘then’ a lot. You all know other words he could use instead, so I thought you could be teachers and help him, too! I’m going to read his story, and then you and your partner will get a copy of it and, using your editing and revision pens, you get to revise it by changing some of his ‘then’ words into Tell-a-Story words. When you’re done, I’ll give your suggestions—your ideas—to him.”
 Show an enlarged version of the story and read it to the children. Then hand out copies of the provided example, or use an example from one of your students. (If you do use a sample from a current student, discuss it with the student beforehand.) Work with partners to find transition words that fit the story.
 ELD: Help students find words on the chart and reread sentences to them to have them listen for fluency.
 This lesson has gone on quite long at this point, so as partners finish up revising the piece, you can send them off to do their own writing. Or, you can reconvene the group and take their suggestions for changing the ‘then’ words to Tell-a-Story words.
 Bridge to Independent Practice: “Today, as you do your writing, you may want to revisit one of your previously written pieces and add appropriate Tell-A-Story words to make your writing more interesting. Whenever you use a Tell-a-Story word, put your name on a sticky note and stick it on the (Tell-A-Story poster) word you use.”
 Conferring: ELD: “_______________ would make the writing more interesting.” Prompt students to reread their writing and see where they might be able to add a Tell-a-Story word. If needed, walk them to the chart and help them identify an appropriate transition word. Encourage them to post their name by the word(s) used.
 Closure: Give students an opportunity to share how they revised their writing using the Tell-a–Story words. As a class, revisit the poster and note all the sticky notes/names where students used one of the Tell-a-Story words.
 Reflection:
 Resources & References: (adapted from, acknowledgments) http://kidwriting.com/TellaStory.html; Eileen Feldgus. “Grade 2 Writing: Units of Study,” Portland Public Schools, 2008.
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 Teacher Sample (PN2-12) – Tell-a-Story Words
 Bedtime for Sadie
 It was late. Sadie needed to go to bed, but she wouldn’t come in the house.
 I called, “Sadie! Sadie!” She looked at me and then ran away. Then I ran after her. Then she ran farther away.
 Then I had an idea. “This is a job for turkey!” I said to myself. Then I went to the kitchen, got some turkey from the fridge, stood in the front doorway and dangled the turkey from my fingers.
 Then Sadie came running up and into the house. She gobbled up the turkey.
 I smiled. “I tricked her again,” I thought to myself.
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 Student Sample (PN2-12) – Tell-a-Story Words
 On The First Day of School
 I said hello to Ms. Jones. Then I found my
 spot. Then ate my breakfast. Then I went to
 the carpet. We did the morning message and
 then we did calendar. Then we did shared
 reading and we made words on the dry erase
 boards with Expo markers. Then we went to
 lunch.
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 Personal Narrative 2 (13) Descriptive Language: Amazing Adjectives
 Minilesson Teaching Point: Adjectives.
 [NOTE: This lesson is optional. If you feel like it might be too challenging for your students, skip to the next lesson on Word Splashes.]
 [TIP: If you do this lesson, you could include adjectives in the morning message, i.e., ‘The ________ cat.’ and have students fill in a word.]
 Standards:
 ELA.1.WRT.2.3 Use descriptive words when writing.
 Materials:
 • Chart Paper prepared for Amazing Adjectives
 • Enlarged picture of 4 dogs (samples follows this lesson) or use any pictures or objects that pertain specifically to your class studies (e.g., rocks, balls)
 • Pictures of the 4 dogs (cut apart into cards, enough for one for each student) [NOTE: Additional dog pictures for variety, included at end of lesson]
 • Index cards and pencils (one per student)
 Connection:
 “Writers, we have been reading books by a lot of great authors lately. Like these authors, we are working on adding details to our writing so our readers better understand what we want to communicate. We are continually working to make our good writing even better.”
 “Sometimes when we are writing, we are trying to describe something that is not very different from something else so we need to search carefully for very specific descriptive words. These descriptive words are called adjectives and they describe nouns.”
 Teach (modeling):
 “Our job as writers is to create a picture for our readers. When we write a story, we want our readers to have a clear picture of what is happening in the story. Adjectives are the words we use to describe nouns, they describe people, places, things and animals. Adjectives can be amazing because they can describe something so exactly that you can pick out the exact item from a collection of similar items.”
 “I am going to tell you about a dog. ‘The dog is cute.’ Now I want you to draw the dog I just told you about. When you’re done, show your partner.” (Look at some drawings.)
 “Everyone has such different drawings of my dog! ‘Cute’ is the adjective I used. Gosh, maybe ‘cute’ isn’t such an amazing adjective.”
 “I’m going to try this again, but you’re not going to draw this time. Instead, put on your scientist cap and observe closely. Here are four pictures of dogs. [NOTE: Refer to Dog Pictures # 1-4]. Study them closely. Here’s my new sentence: ‘The white dog is cute.’
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 Does that help you?”
 “I’m going to try again. Listen closely. I’m going to use some more adjectives to help paint a stronger picture in your mind: ‘The white dog, with lots of wrinkly skin fell asleep on a rolled up blanket.’ Now turn and tell your partner which dog I could be referring to.”
 “You’re right. I’m referring to Dog #3.”
 Active Engagement (guided practice):
 “Now, it is your turn to try. I am going to give you and your partner each a different picture of one of these dogs and your job is to describe the dog to your partner using amazing adjectives. Don’t let your partner see it yet! Your partner will point to the picture of the dog they think you are describing. Partner One will go first. You will describe your dog on your card to your partner.” (Pass out small cards to each child. The children take turns describing the picture to their partner.) “Partner One, begin when you receive your card.” Allow time for description; then it’s Partner Two’s turn.
 ELD: Help students with adjectives (long fur, floppy ears, color words).
 Students share the adjectives they used. Adjectives can be recorded on chart paper on an Amazing Adjectives Chart.
 Bridge to Independent Practice:
 “Today when you are writing, pay close attention to the adjectives you choose. We’ll share them at the end of writing workshop.”
 Conferring:
 Meet with students to help add adjectives to today’s writing or a previous day’s writing. For beginners, you could focus on color adjectives, number adjectives (e.g., I ate five pieces of candy), or size adjectives (e.g., big, tall, skinny, enormous, gigantic).
 Closure:
 Share adjectives 2-3 students used in their writing. You could share what their writing sounded like without the adjectives and then share how amazing it sounds with the adjectives. You or the students can post their “amazing” adjectives on the chart (Note: the adjectives do not technically have to be amazing.)
 This lesson is intended to be an introduction to amazing adjectives. You should provide opportunities over time for students to recognize amazing adjectives in literature and infuse them in their writing.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 “Grade 2 Writing: Units of Study,” Portland Public Schools, 2008.
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 Dog 1 Dog 2
 Dog 3 Dog 4
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 Dog 5 Dog 6
 Dog 7 Dog 8
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 Dog 9 Dog 10
 Dog 11 Dog 12
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 Personal Narrative 2 (14) Word Splashes
 Minilesson Teaching Point: Writing synonyms.
 [TIP: Add synonym games to the morning message in order to pre-teach this concept. For example, instead of the traditional analogy, write: ‘nice : _______’ Then have students fill in the blank with a synonym.]
 Standards:
 ELA.1.WRT.2.3 Use descriptive words when writing.
 Materials:
 • Chart paper prepared for Synonyms
 • Sticky notes to add adjectives to chart
 • Teacher writing sample with an overused adjective/verb (or used example following this lesson)
 Connection:
 “We are working on adding details to our writing so our readers better understand what we want to communicate. Sometimes we are trying to describe something and we use a generic word, a plain word, to describe it because we cannot think of anything else. Like yesterday, I used the word ‘cute’ and it didn’t help you figure out which dog I was talking about. When I used other amazing adjectives, descriptive words, it helped you figure out which dog I was talking about. Remember how much easier it was when I said, ‘The small dog, with white fur and a black nose looked at me with a sad face.’?”
 Teach (modeling):
 “Today we are going to talk about using different adjectives to help better describe a noun—person, place or thing—in our story. We are going to use synonyms. A synonym is a word that means the same as another word. For example ‘happy’ is the same as ‘glad’ or ‘cute’ is the same as ‘pretty.’”
 “Here is the first part of another story about Sadie, my cat. Listen.”
 Last night Sadie got mad, really mad. She didn’t want to come inside. I grabbed her and took her inside anyway. She got so mad she bit me! Blood oozed out of my hand. I cried.
 “I used the word ‘mad’ three different times. So, I want to think of a synonym I could use. What’s another way I could say ‘mad?’ I know! ‘Furious’ or ‘angry’ are other ways to say ‘mad.’”
 Reread the story and model thinking aloud: “I like how it sounds here using ‘mad’ two times ‘…mad, really mad,’ but I think I could change this ‘mad.’ Instead I could write, ‘She got so furious she bit me!’” Make the changes quickly with an editing and revision pen and then reread it to the children.
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 Active Engagement (guided practice):
 “Writers, I have noticed many of you writing about your friends and family. Many of you are using the word ‘nice’ to describe them (insert any word you notice students overusing – cool, fun, etc.). ‘Nice’ is a generic word, a plain word. We want a word that makes more of a splash when we read it. There are many other words or synonyms that mean the same as ‘nice.’ Turn and tell your partner another word for ‘nice.’ Let’s add those words to the chart.” (e.g., kind, thoughtful, sweet)
 Write student ideas on chart paper. If time allows, or with another follow-up lesson, choose other generic words to make Splash Words. (e.g., fun, good, happy, like)
 Bridge to Independent Practice:
 “Today in your writing think about your word choice and try to use a splash word or go back and reread old stories to look for generic words, plain words, to change to splash words.”
 Conferring:
 Meet with students to help add splash words to today’s writing or a previous day’s writing. Meet with small groups to make word splashes for the words: fun, went, like, cool. You can continue to work on synonyms in the morning messages and then make synonym charts. Have them visible so you and the students can refer to them during conferring/writing.
 Closure:
 Share adjectives/synonyms two or three students used in their writing. You could share what their writing might have sounded like without the adjectives (or with a generic word like ‘nice’) and then share how amazing it sounds with the adjectives. You, or the students, can post their “amazing” adjectives on the chart; OR
 Share the word splash from the small group or individuals you worked with.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 “Grade 2 Writing: Units of Study,” Portland Public Schools, 2008.
 Kid Writing, Eileen Feldgus
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 Teacher Example (PN2-14) – Word Splashes
 Last Night
 Last night Sadie got mad, really mad. She didn’t want to come inside.
 I grabbed her and took her inside anyway. She got so mad she bit me! Blood oozed out of my hand. I cried.
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 Personal Narrative 2 (15) Descriptive Language: Vigorous Verbs
 Minilesson Teaching Point: Introduce students to word choice: vigorous verbs (action words).
 [TIP: Include a ‘vigorous verbs’ section in the morning message for the week; try to teach verbs during grammar lessons. During read aloud, you could point out vigorous verbs in the story and begin to make a Vigorous Verbs chart prior to this lesson.]
 [NOTE: This lesson is optional. You could go directly to ‘Show, Not Tell’ (PN2-16)]
 Standards:
 ELA.1.WRT.2.3 Use descriptive words when writing.
 Materials:
 • Babies on the Go, (Scott Foresman Big Book) or another text with strong verbs with which children are familiar
 • Chart labeled “Vigorous Verbs” (TIP: Use Glad colors)
 • Sticky notes – large ones for writing verbs and attaching to the chart
 Connection:
 “During writing workshop the last couple of days, we talked about amazing adjectives, words that help us better describe something. They are amazing because they can describe something so exactly, just like when I described the small dog, with soft, white fur. Today I want to talk to you about another way we can help our readers make a strong picture in their minds of what we want to say.”
 Teach (modeling): “During our reading time we’ve learned about verbs – action words. I like to give these action words a special name. I like to call them vigorous verbs. This means they are really strong action words. A verb is an action word that shows how something is moving or what it is doing. For example: we are sitting, I am speaking and you are listening.” “Listen closely as I reread part of Babies on the Go. Read part of the text and refer to pages 8, 9: “The author could have said ‘going by in baby strollers,’ or ‘going on Mother’s back,’ but, instead she uses vigorous verbs that really help to make a picture in our minds as we read. When she says, ‘rolling by in baby strollers,’ I can picture a baby in a baby stroller and I can see the wheels of the stroller rolling on the sidewalk.” ELD: Act out the movements as you are talking. “Watch me as I read and listen for more vigorous verbs, more action words.”
 Holding tight to Mother’s shoulders. “I hear one here! ‘Holding.’ This gives me a strong picture in my mind. “
 Grabbing on to clumps of hair. “I hear another one – ‘grabbing.’ The baby chimpanzee isn’t just holding onto her mom, she is grabbing, holding tightly.”
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 “I’m going to keep reading. Give a ‘thumbs up’ when you think you hear another vigorous verb, an action word that describes how the animals are moving. I’ll add it to our Vigorous Verbs chart. Remember, an action is something you do, a way of doing something such as moving.”
 ELD: Add illustrations or pictures next to the verbs.
 Active Engagement (guided practice):
 “Now it’s your turn to act some of these vigorous verbs, some of these action words. I am going to say a verb from our chart and you are going to act it out. However, there is one rule: You must stay in your space and be careful of those around you.”
 ELD: Model acting out some of verbs from the chart.
 Bridge to Independent Practice:
 “Today, when you are writing, pay close attention to the verbs, the action words you choose. If you use any of the vigorous verbs from our chart, or you come up with your own vigorous verbs, let me know. I’ll want you to share them at the end of writing workshop.”
 Conferring:
 If students are using generic verbs like ‘went,’ help them brainstorm other options. If needed, have them act out how they went. Don’t have students change too many words, or they may become overwhelmed.
 Closure:
 Do a pop-up share. Have students share the vigorous verbs they used in their piece of writing. They could act out the verbs.
 This lesson is intended to be an introduction to vigorous verbs. You should provide opportunities over time for students to recognize vigorous verbs in literature and infuse them in their writing.
 Future minilessons might include:
 • Find examples of people or animals doing things. Cut and paste pictures to class generated poster. Add vigorous verbs by the picture.
 • Find verbs written in magazines/newspaper. Students create web of vigorous verbs. • Continue to role play or act out vigorous verbs. • Observe a class pet or insect. Use words to describe how the creature moves. • Build class list of vigorous verbs from writing sessions. • Create a chart of characters and verbs that tell how they move.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Ashman, Linda, Babies on the Go (SF Big Book collection)
 “Grade 2 Writing: Units of Study,” Portland Public Schools, 2008.
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 Personal Narrative 2 (16) Descriptive Language: Showing, Not Telling
 Minilesson Teaching Point: Showing, not telling.
 Standards:
 ELA.1.WRT.2.3 Use descriptive words when writing.
 Materials:
 • Student willing to act out feelings or teacher can do this
 • Student writing example that tells a feeling/emotion rather than showing it (or you can make up a simple story that one student can act out)
 • Chart Paper prepared for Synonyms (as a reference for students and so they can continue to add synonyms)
 • Sticky notes to add adjectives to paper
 • “Revision” chart (complete chart found in teacher resources at end of unit)
 Connection:
 “Writers, we have been learning ways to make our good writing even better.” Refer to the “Revision” chart and say, “We have been revising our leads, the beginnings of our stories. We have been adding details to our stories using revision strips. We have been adding dialogue (talking words) to reveal words people said. And during the last few days, we learned to use splash words, synonyms, and adjectives as other ways to make our writing more interesting for our readers to read. All of these revision strategies help our readers picture just what happened in our stories.”
 Teach (modeling):
 “Another reason writers revise is to show their feelings, not just tell their feelings. Alyssa is working on a story about her softball game. She wrote, ‘My softball team lost by a lot. I felt sad.’ Alyssa told us how she felt. Instead of telling us how she felt, she is going to try to show us. First, she is going to make a movie in her mind of what she did after her team lost. Now watch her as she acts out how she felt. You are going to describe to your partner what you see her doing.” [TIP: Have the student practice acting out their feelings BEFORE the lesson.]
 The student acts out feeling sad. “Turn and talk with your partner about the exact thing you saw Alyssa doing.” As students are talking, help them describe what the student did. Have the student act out their emotions as many times as necessary to help the others describe what she is doing. Write down what students are saying. Give them the language if they need it.
 “She’s crying and her head is down.”
 “She is walking real slow.”
 “Her feet are kind of sticking to the ground.”
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 “Writers, listen to Alyssa’s first draft: ‘My softball team lost by a lot. I felt sad.’ Now listen to her new draft where she shows, not tells: ‘My softball team lost by a lot. I walked home with my head down and tears dripping down my face. I dragged my heavy feet all the way home.’”
 “Isn’t that exciting showing, not telling?! That’s what writers do: they show, not tell.”
 Active Engagement (guided practice):
 “I would like you to reread the writing piece you are working on, or a piece that you just finished. See if there is a place where you can show, not tell. Ask yourself, ‘Is there a place where I told how I felt?’ If you find a place, think how you can show those feelings. If you need to, act out those feelings to help you write your words. Your partner can also help you. If you’re really stuck, stay at the carpet and I’ll help you for a couple of minutes.”
 Talk briefly with individuals or small groups, as needed, to help them ‘show, not tell’ their emotions.
 ELD: ELL students act out their feelings and teacher and/or students help give them the language to describe what they are doing.
 Bridge to Independent Practice:
 “Today you can revise by showing, not telling, and you can also revise by adding dialogue, fixing your lead or your ending, or adding details.”
 “Thumbs up if you’ve found a place to show, not tell. Go off and write!”
 Conferring:
 You will need to guide students to show, not tell:
 “You said you were excited. What did that look like? What were you doing?” If students don’t have the language, have them act it out and then give them the language. “You were jumping up and down on your bed and screaming, “Yippee!”
 If students say, “I don’t remember exactly what I did,” tell them to make it up. It’s okay for them to embellish their writing.
 For the advanced learner, make sure they are using all or many of the revising strategies. One way to show, not tell, is to add dialogue. Instead of a child writing, “My mom told me to come home,” ask the child to tell you the exact words Mom said. If the child doesn’t remember, say it’s okay to write what he/she thinks Mom said or to make it up.
 You can update the “inside story” with students. If they say, “I felt scared,” ask them to tell you what they were thinking or what they said and then ask them where they’ll add this to their writing.
 Continue encouraging the children to use any of the revision techniques discussed thus far.
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 Closure:
 Pick 1-3 students to share (or you can share for them) how they did ‘show, not tell’ in their writing. If they revised, have them share the first version and then the second, revised version. Or, introduce their writing by saying, “____________ could have told us _______________, but instead he/she showed us. Listen to his/ her writing.”
 “Let’s add ‘show, not tell’ to our ‘Revision’ chart.”
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Calkins, Lucy and Bleichman, Pat, The Craft of Revision. pp. 60-63.
 Fletcher, Ralph, Craft Lessons: Teaching Writing K-8.
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 Personal Narrative 2 (17) Descriptive Language: More Showing, Not Telling
 Minilesson Teaching Point: Showing, not telling.
 Standard(s):
 ELA.1.WRT.2.3 Use descriptive words when writing.
 Materials:
 • The Relatives Came by Cynthia Rylant (READ BEFORE THIS LESSON) or another mentor text students are familiar with that demonstrates showing, not telling about a person, place, or thing ( alternate text: Wilfrid Gordon McDonald Partridge – SF Big Book – pp. 18-25)
 • Whole-class story that students and teacher have been revising OR teacher-made or student writing sample
 • Chart Paper- Prepared for Synonyms (as a reference for students and so they can continue to add synonyms
 • Sticky Notes to add adjectives to paper
 • “Revision” chart for reference
 Connection:
 “Yesterday we learned another strategy to make our good writing even better. We learned to show, not tell. We learned that writers show their feelings, instead of telling them, just like Alyssa did when she showed us how she was feeling sad. Remember how she changed her writing from ‘My softball team lost by a lot. I felt sad,’ to ‘My softball team lost by a lot. I walked home with my head down and tears dripping down my face. I dragged my heavy feet all the way home?’ ”
 Teach (modeling):
 “Another way writers ‘show, not tell’ is to show the story setting, show the place with descriptive words or show, not tell about the character”.
 “Remember the part in Cynthia’s book, When the Relatives Came, when she describes where her relatives slept? Cynthia could have said, ‘It was crowded sleeping at night.’ But, instead she shows, not tells how crowded it was where they slept. Listen closely.”
 The relatives weren’t particular about beds, which was good since there weren’t any extras, so a few squeezed in with us and the rest slept on the floor, some with their arms thrown over the closest person, or some with an arm across one person and a leg across another.
 [TIP: During read aloud, emphasize this part of the book and pre-teach the concept of ‘show, not tell.’]
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 Active Engagement (guided practice):
 “Writers, I’m going to reread our ice-skating story. As I read it, be thinking about how we might be able to use the smart revision strategy of ‘show, not tell.’ Let me reread our story and I want you to think about the part when we stepped on the ice. As I reread, make a movie in your mind of what happened when we stepped on the ice.”
 One wet and chilly Friday morning our class went ice-skating at Lloyd Center.
 We put on our skates.
 We walked up the stairs to the ice. We wobbled and we wiggled.
 We grabbed the side wall and stepped on the ice. “Ahhh! I’m falling!’ screamed Isaac. We fell down!
 Talk briefly with individuals or small groups to help them show, not tell, what they did or saw someone else do during this whole-group experience. Take notes of what students said so this can be added later to the story.
 “I slipped on my bottom.”
 “I held onto the wall with both hands”
 “Cahlil yelled, “Ahh! I can’t do this!”
 “My ankles wiggled back and forth.”
 “Writers, these are all excellent examples of showing, not telling!”
 ELD: ELL students act out what they did, or what they saw someone else do, during this whole-class experience and you and/or other students help give them the language to describe what they are doing.
 Bridge to Independent Practice:
 “I would like you to reread the writing piece you are working on, or a piece that you just finished. See if there is a place where you can show, not tell. Ask yourself, like you did yesterday, ‘Is there a place where I told how I felt?’ If you find a place, think how you can show those feelings. If you need to, act out those feelings also like some of you did yesterday. Or, ask yourself, ‘Is there a place where I can show what the place looked like or what my characters were doing?’ If there is, use the strategy of ‘show, not tell.’ Thumbs up when you’ve found a place.”
 Talk briefly with individuals or small groups to help them show, not tell, their emotions or to show, not tell, the setting or some actions.
 “Today you can revise by showing, not telling, and you can also revise by adding dialogue, fixing your lead or your ending or adding details.
 “Thumbs up if you’ve found a place to show, not tell. Go off and write!”
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 Conferring:
 You will need to guide students to show, not tell:
 Help student describe the setting or a character. If they say it was ‘cool,’ have them tell you what made it cool. Or, if they say, ‘I went home,’ have them describe how they went home, i.e., ‘I hopped on my bike and peddled really slowly all the way home.’
 “You said you were excited. What did that look like? What were you doing?” If students don’t have the language, have them act it out and then give them the language. “You were jumping up and down on your bed and screaming, “Yippee!”
 If students say, “I don’t remember exactly what I did,” tell them to make it up. It’s okay for them to embellish their writing.
 For the advanced learner, make sure they are using all or many of the revising strategies. One way to show, not tell, is to add dialogue. Instead of a child writing, “My mom told me to come home,” ask the child to tell you the exact words Mom said. If the child doesn’t remember, say it’s okay to write what he/she thinks Mom said or to make it up.
 You can update the “inside story” with students. If they say, “I felt scared,” ask them to tell you what they were thinking or what they said and then ask them where they’ll add this to their writing.
 Continue encouraging the children to use any of the revision techniques discussed thus far.
 Closure:
 Pick 1-3 students to share (or you can share for them) how they did ‘show, not tell’ in their writing. If they revised, have them share the first version and then the second, revised version. Or, introduce their writing by saying, “____________ could have told us _______________, but instead she showed us. Listen to her writing.”
 OR, if a student is having difficulties showing, not telling, the class can brainstorm ideas; OR you can add the students’ ideas from the ‘Active Engagement’ section to the class story and share how the revised class story sounds.
 [NOTE: Add the students’ revisions to the class story at some point between now and tomorrow.]
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Calkins, Lucy and Bleichman, Pat, The Craft of Revision. pp. 68-73.
 Fletcher, Ralph, Craft Lessons: Teaching Writing K-8.
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 Personal Narrative 2 (18) Staying on Topic—Revising by Taking Away
 Minilesson Teaching Point: Revising by taking away.
 [NOTE: You may want to divide this lesson into two lessons, saving the ‘Active Engagement’ for the next day. Also, if you choose to use the provided writing samples, simplify or enhance them as needed for your students.]
 Standard(s):
 ELA.1.WRT.1.3 With assistance from peers and adults, begin to do simple revising.
 ELA.1.WRT.2.2 Develop an idea with an identifiable beginning, middle, and end.
 Materials:
 • Enlarged copy of two writing samples (use student or teacher samples or the samples following this lesson) that go off topic
 • Individual copies of the second text for writing partners or individuals to use during “Active Engagement”
 • Editing and revision pens
 • Revision strips, sticky notes
 • Updated “Revision” chart: “We take away things that don’t add to our main topic”
 Connection:
 “Writers, as I was reading through some of your small moment stories, I noticed some of you began writing these really strong stories about one topic, about one thing, and then suddenly you started to write about something else, something new. Or, you were writing this great focused small moment and, all of a sudden, you wrote, ‘Then we went home.’ “ [TIP: Say this phrase in a boring voice to emphasize your point.]
 Teach (modeling):
 “Today I want to teach you about another way writers revise. Sometimes when we write, we put words and sentences into our writing that do not add to our writing, they do not make it better. They don’t add to the main topic. Also, sometimes when we focus so hard on revising by adding dialogue (talking words) and lots of details, and by fixing our leads, we suddenly realize, ‘Uh-oh! These revisions don’t add to my main topic!”
 “When this happens we do a special type of revision. We revise by taking away. We take away—cross out—the words or sentences that don’t add to our main topic.” (TIP: Motion in the air as if you are crossing out a sentence.)
 “We’re going to look at a small moment story one of my students named Sara wrote last year. Sara wrote a funny story about one topic. She also did some revisions to her story. In a couple of places she wandered off topic. As I read her story I want you to listen closely. I want you to ask yourself, ‘What is Sara’s main topic? What is
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 her story mostly about? Does she write about one topic, one thing, and then suddenly have a sentence that doesn’t go with her main topic? Did she do any revision that didn’t add to her main topic?” [TIP: Read the parts that don’t add to her main topic in a different voice to emphasize how they don’t fit.]
 One weekend my family and our dog went to the beach. We went for a walk on the beach. My dog rolled in dead fish. She was very, very stinky. So, we went back to the house and made her take a bath. We had pepperoni pizza and saltwater taffy for lunch. We had to give her two baths! She couldn’t come into the house for a long time. Then we went to dinner at a restaurant and then we went home.
 (Bold type indicates the revisions the student made.)
 [TIP: If using the above writing sample for this lesson, write the revisions with the editing and revision pen and add them to the end of the story or add them to the end by putting them on a revision strip.]
 “Talk with your partner about Sara’s piece. What is her main topic? What is her piece mostly about? (Dog rolling in dead fish.) Are there any sentences that do not add to her main topic?” (“We had pepperoni pizza and saltwater taffy,” and ‘Then we went to a restaurant and then we went home.”)
 Guide students toward the main topic. Many students may think the story is fine, especially the last sentence. If they don’t grasp the main topic, tell them what it is.
 “You are all really smart editors. You told me that Sara’s story is mostly about her dog rolling in dead fish. And you said these sentences don’t add to her main topic…” Cross out the above mentioned sentences. “You are right, we know she’s going to go home! That doesn’t need to be in her story. I’m going to reread Sara’s story and see if it makes more sense now.”
 Active Engagement (guided practice):
 [TIP: Use a whole-class experience you wrote that has a place where you CLEARLY went off topic and that has a revision that also CLEARLY went off topic. Or, you can use the following example.]
 “Writers, I have another story I’d like you to listen to closely because you and your writing partner are going to get a copy of his story and be editors. You are going to help revise this story by taking away, by crossing out using your editing and revision pens.” [TIP: Motion in the air as if you are crossing out a sentence.]
 “This story was written by another first grader named Ben. Ben, like Sara, wrote this great story and then wandered off topic. As I read, ask yourself, ‘What is Ben’s story mostly about?” [TIP: Again, read the parts that don’t add to his main topic in a different voice to emphasize how they don’t fit.]
 One sunny morning Checko and I got our go-carts out of the garage and we got in our go-carts and we zipped onto the street. We went up and down and up and down the street. Then we went to the zoo. We had peanut butter and jelly sandwiches. Then we went home.
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 “Talk with your partner. What is Ben’s piece mostly about?” Listen to students and guide them toward the main topic: go-carts.
 “It’s mostly about riding go-carts.”
 “You’re right. It is mostly about Ben and Checko riding go-carts. I’m going to give you and your partner a copy of Ben’s story and you need to cross out any parts that don’t go with Ben’s main topic.” [TIP: Again, motion in the air as if you are crossing out a sentence. This time have students pretend to do it with you.]
 As students reread the piece and cross out the off-topic sentences, continue to guide them. Then have students share out the parts that do not add to the main topic and record this on an enlarged version of the story.
 “Sometimes some words and sentences or some of our revisions don’t add to our story, to our main topic. When that happens, we revise by taking away or crossing out those words or sentences. Let’s reread, leaving out the crossed out parts and see if it makes more sense now.”
 ELD: Provide a picture of a go-cart with skid marks on a street or change the story to a different mode of transportation, i.e., bicycles. Show the parts that don’t add to the main topic.
 Bridge to Independent Practice:
 “If you have a piece that you are working on, go back and reread your writing. If you wrote something that doesn’t add to your main topic, take it away, cross it out. If you did some revision that doesn’t add to your main topic, cross that out too. If you ended your story with, ‘Then we went home,’ cross that out as well.”
 Conferring:
 Sometimes students are very attached to their stories and do not want to cross out any parts. Guide them by saying, “It looks like you have two stories here! I have an idea. You could turn this one story into two different books! You could cut this one part out… If you do this, could I share your smart strategy with the class?”
 Continue encouraging children to use any revision techniques discussed thus far.
 Closure:
 Pick 1-3 students to share (or you can share for them) how they changed their writing to stay on topic. Share their first version and then their revised version.
 You may choose to add the new revision technique to the chart at this point: ‘We take away things that don’t add to our main topic.’
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Calkins, Lucy and Bleichman, Pat, The Craft of Revision. pp. 28-33.
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 Student Sample #1 for ‘Teach (Modeling)” section (PN2-18) – Show, Not Tell
 My Stinky Dog
 One weekend my family and our dog went to the beach. We went for a walk on the beach. My dog rolled in dead fish. She was very, very stinky.
 So, we went back to the house and made her take a bath. We had pepperoni pizza and saltwater taffy for lunch. We had to give her two baths! She couldn’t come into the house for a long time.
 Then we went to dinner at a restaurant and then we went home.
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 Student Sample #1 for partner use in “Active Engagement” (PN2-18) – Show, Not Tell
 The Go-Carts One sunny morning Checko and I
 got our go-carts out of the garage and we got in our go-carts and we zipped onto the street. We went up and down and up and down the street.
 Then we went to the zoo. We had peanut butter and jelly sandwiches. Then we went home.

Page 80
						

Grade 1 Writing Personal Narrative 2 PN2-80 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 This page left blank intentionally.

Page 81
						

Grade 1 Writing Personal Narrative 2 PN2-81 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 Personal Narrative 2 (19) Revising With a Partner
 Minilesson Teaching Point: Using a partner to help you revise your writing.
 Standards:
 ELA.1.WRT.1.4 With assistance from peers and adults, begin to do simple revising.
 Materials:
 • Teacher writing sample (or “Goldie” sample following this lesson)
 • Chart paper
 • “Revising With a Partner” chart (see resources at end of unit)
 • Student volunteer to act as a writing partner/teacher
 • Optional: Revising and Editing Checklist available for student and teacher reference
 Connection:
 “Writers, I’ve noticed that there is often a line of students waiting to talk with me while I’m conferring with one student. Some of you are waiting to share your writing with me and some of you are wanting my help. Today, I want to teach you how writing partners can be writing teachers.”
 NOTE: How and when partner conferences are done is up to you. You may prefer to have all partner conferencing done together in a central location, like the carpet, if this is easier for you to monitor. Another alternative is to set up a student conference center. Writers determine when they are ready to confer with a partner on their own.
 Teach (modeling): (Select a student to model partner conferencing with you.) “What is the first thing you do when you are ready to revise your work?” (Students respond: “reread.”) “Yes, so the first thing I’m going to say to my partner is, ‘Can you read my writing?’ The student partner reads the writing sample aloud.
 I have a pet goldfish. His name is Goldie. Goldie swims in a big fish bowl. I feed him once a day. I like when he nibbles on the glass bowl.
 “If my partner needs help reading my work, it’s okay to help. When my partner is done reading, he/she is going to ask me, ‘What is the main idea? What is the most important part of the writing?’ and I’ll say, ‘The main idea in my writing is my goldfish.’” “Now my partner needs to think about “the movie” my writing created in his/her mind. I know my partner just read my work, but he/she might have some questions – questions to help make a better, clearer movie in his/her mind. So he/she is going to ask me a few questions. He/she will say, ‘Tell me more about…’ For example, maybe my partner wants to know when I got my pet, where I got him, or why the fish nibbles on the glass. So, partner, complete this question: ‘ Tell me more about...why your fish nibbles on the glass.’” Respond to partner’s question(s). “I think Goldie nibbles on the glass because she can’t see the glass and wants to keep on swimming farther.”
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 “As a writing partner and teacher, it’s important to tell me what you think I should add to make my good writing even better. So, partner, tell me, “You should add the part about how Goldie can’t see the glass and wants to keep swimming more.” (Tell the student what to say, if necessary.) “I always end my conference with my partner by saying thank you for being a good partner. Then, I’m going to go back to my desk and revise my work.”
 Active Engagement (guided practice):
 “Writers, turn and talk with your partner about what my partner did to help me with my writing. What did my partner do to be my writing teacher? What did you see my partner do first? Second? Third?”
 Listen to what the partners are saying and start to make a list. Then finish the chart with the class. “Let’s review what my writing partner did. First…”
 List should include:
 Read partner’s writing.
 Ask: “What’s the main idea/thing you are writing about?”
 Ask: “Tell me more about…?”
 Tell the writer what they should add.
 Bridge to Independent Practice:
 Post the list and invite writing partners to practice revising together. Have students select a piece of writing (finished or incomplete) to share. Make sure they revise one piece of writing at a time, and refer to the list on the chart.
 Conferring: Review the list with selected students. Guide pairs or small groups through process.
 Closure:
 “When I was listening to writing partners, I heard some terrific writing teachers! You were good listeners, asked good questions, and made good suggestions. So the next time you want to share your work, or need some help revising your work, you don’t have to wait for me. You can ask your writing partner to help you. To help you remember what to do, I’ll post this list for you and your partner to use.”
 You could share with the group some specific interactions you noticed between partners. For example, “I saw Aida tell Alex, ‘You should add the part where you put when your dad pushed you up in the tree and you stayed there for a long time.’ That is very strong teaching Aida did. And guess what?! Alex went back to his writing and added that! Nice work, writers and teachers!”
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Calkins, Lucy, Bleichman, Pat, The Craft of Revision p.96 - 98
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 Goldie
 I have a pet goldfish. His
 name is Goldie. Goldie swims
 in a big fish bowl. I feed
 him once a day. I like when
 he nibbles on the glass bowl.
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 Personal Narrative 2 (20) Strong Endings
 Minilesson Teaching Point: Writing strong endings.
 [TIP: During read aloud this week, discuss the endings to the stories you are reading. Point out if they circle back to the beginning, end with dialogue, end with feelings, etc.]
 Standards:
 ELA.1.WRT.2.2 Develop an idea with an identifiable beginning, middle and end.
 Materials:
 • Koala Lou by Mem Fox (PRE-READ or any other text with which your students are familiar- See Personal 1 resources for texts with strong endings)
 • Pre-made “Strong Endings” Chart (see sample chart following this lesson)
 • Whole-class shared experiences
 • Markers
 • Wilfrid Gordon McDonald Partridge by Mem Fox (Scott Foresman Big Book)
 • Revising and Editing Checklist available for student and teacher reference (see resources at end of unit)
 Connection:
 “We’ve been talking about how to make our good writing even better. We’ve talked about a lot of different ways to revise our writing to make it more interesting for our readers to read. Today we’re going to talk about strong endings. The ending may just be the most important part in a piece of writing. The final words leave a lasting impression on the reader.”
 Teach (modeling):
 “When we read, we often slow down and enjoy the last part before the end. Let’s look at one of my favorite authors, Mem Fox. Listen as I read the end of Koala Lou. Remember that Koala Lou had lost the race and was sad, but then her mother found her. Her ending ‘closes down her story.’ Listen:”
 Her mother said, “Koala Lou, I do love you,” and she hugged her mother for a very long time.
 “As writers it is important to show the ending is special. This ending tells us the very last thing that happened and it also shows us, not tells us, how Koala Lou is feeling.”
 “As writers, we can study other authors to get ideas for our own endings. Let’s read Mem Fox again and see how she links her ending in Wilfrid Gordon McDonald Partridge to her lead or beginning. Writers do that sometimes. They have an ending that is almost like their beginning.”
 Read the first and last sentences in the book.
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 First sentence:
 Once there was a small boy called Wilfred Gordon McDonald Partridge and what’s more he wasn’t very old either.
 Last sentence:
 And the two of them smiled and smiled because Ms. Nancy’s memory had been found again by a small boy who wasn’t very old either.
 “See how Mem Fox uses many of the same words but adds some other words that bring closure to the story?”
 Active Engagement (guided practice):
 “Writers use strong endings to leave a lasting impression on the reader. It finishes the story and gives the reader something to think about. One way to make a good ending is to reread and think about what was important. Maybe there is a message or lesson, thought or feeling, or the last important thing that happened.” Let’s practice story endings together today.”
 Show chart: “Strong Endings!”
 “Let’s do the first one together: ‘End with a thought or feeling.’”(This type of ending is probably most accessible to the students, but exposure to others is valuable.) “Turn and tell your partner how you were feeling after our music performance last week” (or some other all-class event). Students share possible ending sentences for chart (or you can add examples of each type of ending using mentor texts--see PN1 Resources).
 Continue with “End with a hope, wish or dream.” Followed by “End with something you want readers to remember.” Offer your own ideas for endings and give students as much help as they need.
 “Writers, remember, you can also circle back to the beginning like Mem did in Wilfrid Gordon McDonald Partridge.”
 Bridge to Independent Practice:
 “When you are writing today, you may want to write or revise your ending by thinking about what is important and what you want to leave as a last impression with your readers. Use one of the ending hints on the chart to help you. I will ask people to share their endings at the end of writing time today.”
 Conferring:
 Meet with students who are ready to revise the ending. Use the chart to guide them in choosing a model for the ending. Have some mentor texts available to students and use them to help students write their endings.
 For beginners, suggest they write how they were feeling: “I was happy.” But, if they are ready, suggest they ‘show, not tell’ their feelings – “I smiled for a very long time.”
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 Encourage advanced learners, if appropriate, to circle back to the beginning of their story, or try one of the other more challenging endings. Also, you could encourage them to end with dialogue.
 [NOTE: Again, you can refer to the PN Resources for additional texts to help mentor students.]
 Closure:
 Share 2-3 strong endings you read during conferences. You can do a comparison of before and after a strong ending was added; OR If a student is struggling to write an ending, the class could brainstorm possible endings; AND/OR Add additional examples of strong endings to the chart.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Lucy Calkins and Pat Bleichman, The Craft of Revision
 Second Grade Notebook
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 Strong Endings
 • End with a thought or feeling.
 • End with a wish, hope or dream.
 • End with something you want your readers to remember.
 • End with something you learned.
 • End by circling back to the beginning.
 • End with some advice.
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 Personal Narrative 2 (21) Revising and Editing With a Partner
 Minilesson Teaching Point: Peer revising and editing utilizing a checklist.
 Standards:
 ELA.1.WRT.1.3 With assistance from peers and adults begin to do simple revision.
 ELA.1.WRT.1.4 Begin to do simple editing.
 Materials:
 • Solicit or select a student to model partner editing with you
 • Clipboard or folder to support paper while reading/editing
 • Editing and revision pen – felt pen
 • “Revision” chart for reference
 • Enlarged Revising and Editing Checklist (master at end of this unit)
 • Student-size copies of Revising and Editing Checklist (master at end of this unit)
 • Revision strips
 • Construction paper (cut to size) available for fancying up books
 • “About the Author” paper available
 Connection:
 “You’ve been doing an amazing job as writing partners. You’ve been good listeners and readers. You’ve shared ideas and helped each other develop and revise your small moments. Revising our writing – making our good writing even better – is one way to fix our writing.” (Refer to the revision chart.)
 “Another way to fix our writing is to edit it. When we first wrote our small moment stories back in the fall, you used an editing checklist and learned to check your writing for spelling, and periods and capital letters…” (etc.) “We learned that another way to make our good writing even better is to make it easy to read. As writers, you’ve used a revising and editing checklist to do just that.” (Show Revising and Editing Checklist.) “Today I want to tell you how we can do this – edit our work - with a writing partner. With this checklist you will help your partner both revise and edit. This is a really exciting day because partners are going to help each other get their small moment story ready for our publishing celebration!”
 Teach (modeling):
 “Before we begin, I want you to remind yourselves why we work with partners. In class, when you work with a partner, you are working together to help each other learn. As writing partners, you are helping each other become stronger writers. You take care of your partner’s feelings. You are there to help your partner, not make fun or hurt your partner’s feelings. You are mindful of how you say things to each other and you remember your partner is there to help you.”
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 “Today, Jonathan and I are going to edit his writing. Since we both need to see his paper, we need to sit side by side. He will put his paper in between the two of us.” (Model this. If using the document camera, be sure to show what this will look like when students are sitting on the carpet.) “Since this is my partner’s writing, he/she will be in charge of the editing pen. If anything needs to be added or changed, it’s the author’s job to do that. I cannot write on my partner’s paper! We’re going to use the checklist as a tool to guide us. It will help us check for the important things about our writing.”
 “First we need to read the piece together. As we read, we need to be asking ourselves – ‘Does this make sense?’ (Read the piece with student and then have brief discussion) If there is a part that doesn’t make sense, you can figure out if adding a word will make sense. If you want to add a sentence, get a revision strip.”
 Continue through checklist. Make sure you acknowledge the completion of each line item and read the next item aloud. “Okay, your writing makes sense, what’s next?”
 Active Engagement (guided practice):
 Give each student a copy of the checklist. Invite writing partners to edit a piece of writing together using the checklist. Assist and give suggestions to help partners through this process.
 Bridge to Independent Practice:
 “Writers, when you finish revising and editing with your partner, go off and write. Make any changes your partner suggested. And, if you’re ready, you can start fancying up your piece.”
 Conferring:
 Continue to help partnerships edit and revise together. Encourage and reinforce being a good partner, working together, etc. Model, model, model! They need continual assistance with end punctuation. Remind them that the power is theirs – they get to decide how their readers read their piece.
 Closure:
 “How many of you found your partner helpful? What exactly did your partner do to help you? It’s important for writers to revise and edit their own work. When you help your partner, you are practicing and building your own revision and editing skills.”
 You may want to share examples of where a partner made a suggestion and the other partner made the changes. If someone started fancying up their piece, you may want to share this with the others as well.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Lucy Calkins and Pat Bleichman, The Craft of Revision
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 Personal Narrative 2 (22) Preparing to Celebrate Revisions
 Minilesson Teaching Point: Organize and share writing revisions with peers, adults, or older students.
 [NOTE: You can do some version of the following prep/celebration, re-do one of the other celebration lessons from a previous unit or do your own type of celebration!]
 Standard(s):
 ELA.WRT.1.5 Produce a grade level published piece with teacher support.
 ELA.WRT.2.1 Write for different grade level purposes and audiences.
 Materials:
 • Students placed in groups of 3-5 children
 • Optional: Paper pre-cut for making invitations
 • Sticky notes for small groups of students
 • Sentence strips or construction paper for making signs
 Connection:
 “Writers, you have been doing an amazing job of making your good writing even better by doing all types of revision. Just like we’ve done throughout the year, when we finish a unit of study, we celebrate our writing with others. Sometimes we invite our families and reading buddies to celebrate with us, we hang our writing up in the hallways so everyone can admire it, and we put our writing in our school library so others can read it.” (Mention the ways your class has celebrated.)
 Teach (modeling):
 “You have been so excited about all of your smart revisions that you gave me an idea. Why not make a huge bulletin board that teaches others how to do all of these smart revisions? It’ll be like a museum!” Refer to the ‘Writers Revise’ chart you made with your students to identify categories for the bulletin board. If possible, you could do a larger display in the school library or in the school entrance.
 “You’ve learned to revise by adding dialogue so one part of the bulletin board could say, ‘Writers add dialogue.’ Then, you could find places where you did that in your writing and display that. We also learned to revise our leads so we could make a sign that says, ‘Writers revise their leads,’ and again, find places where you did that in your own writing and we’ll display it. We also learned that writers ‘show, not tell’ so we’ll make a sign for that and you’ll find places where you did that in your own writing.”
 If students have any other suggestions for different types of revision, you may want to add these to the displays as well. Some of the revision techniques overlap, i.e., amazing adjectives, vigorous verbs and adding details could fit under ‘Show, Not Tell.’

Page 94
						

Grade 1 Writing Personal Narrative 2 PN2-94 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 Active Engagement (guided practice):
 Assign groups to different sections of the bulletin board. One group could be in charge of ‘Writers Add Dialogue,’ and they look for strong dialogue examples in their own writing and in the writing of others in their group. Then they mark those pages with a sticky note.
 “Alyssa, Julie, Isaac and Matthew, will you all be in charge of ‘Writers Show, Not Tell?’ Look for strong examples in your writing and if you need more examples, look through other children’s examples. Put a sticky note to mark the example and give it to me so I can photocopy it for the bulletin board, okay? When you’re done, make sure your group makes a sign too.” [TIP: Have all of the sign titles prewritten on the board for students to copy.]
 Bridge to Independent Practice:
 “Writers, make sure you ask your partners for help if you’re not sure about a revision strategy you used. Also, work as a team. Decide how you are all going to get your sign made.”
 “When you are finished, practice explaining how you revised your writing with your partner. After that, you can fancy up your writing.”
 You may choose to have students make invitations as well to invite parents, reading buddies, administrators/specialists to the class for the celebration.
 Conferring:
 Help groups identify examples of the different revision techniques.
 With students who are ready, discuss making bulletin board titles with capital letters.
 Help students organize and hang their signs on the bulletin board.
 Help students explain how and why they revised.
 Closure:
 Collect writing samples and answer any questions students might have. Have some students explain where, how and why they revised. Model this for them, as needed.
 You may choose to have students make invitations as well to invite parents, reading buddies, administrators/specialists to the class for the celebration.
 You can add additional lessons on writing dedications, “About the Author” and on fancying up the writing.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Calkins, Lucy, and Bleichman, Pat, The Craft of Revision. pp. 116-118.
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 Personal Narrative 2 (23) Celebrating With a Revision Museum
 Minilesson Teaching Point: Share small moments writing with others (adults, reading buddies, peers).
 Standard(s):
 ELA.WRT.1.5 Produce a grade level published piece with teacher support.
 ELA.WRT.2.1 Write for different grade level purposes and audiences.
 Materials:
 • Students’ small moment pieces for publishing celebration
 • Optional: Put students into pairs within the class
 • Optional: Partner with older reading buddies, parents, or administrators/specialists
 • Optional: A list of names for each visitor to visit (in order)
 • Optional: Index cards for visitors to write a compliment to each writer they visited
 • Optional: Juice or some other treat to celebrate after the museum closure
 Connection:
 “Writers, today is a really important day. It is our publishing celebration! You are experts about revision. You are going to teach older students/grown-ups how to revise!”
 Teach (modeling):
 “Yesterday you practiced explaining your smart revisions with your writing partner. Today you get to teach other people how to revise! Our visitors are going to go from display to display to learn about your strategies and skills.”
 Give the adults and/or reading buddies the list of students they will visit and explain that they will stay at the particular station until they hear a signal to move to the next station. Model giving a compliment verbally, on an index card, or both. Students will stay at their assigned stations.
 Active Engagement (guided practice):
 “It’s time to share your writing and explain your revision strategies to our guests.”
 Bridge to Independent Practice:
 “Writers, congratulations! You should all feel very proud of your small moments stories! Off you go to your stations!”
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 Conferring:
 Help students explain how and why they revised as they share with the grown-ups or reading buddies.
 Model giving a compliment verbally, on an index card, or both.
 Closure:
 Give a toast and allow for others to give a toast, if they wish. Summarize all of their wonderful revisions.
 Reflection:
 Resources & References: (adapted from, acknowledgments)
 Calkins, Lucy, and Bleichman, Pat, The Craft of Revision. pp. 120.

Page 97
						

Grade 1 Writing Personal Narrative 2 PN2-97 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 Writers revise to make their good writing even better!
 • We reread. • We reread and make a movie
 in our minds. • We make a plan in our minds. • We add words to our writing. • We revise our leads. • We add dialogue. • We add transition words. • We use descriptive words and
 add details. • We show, not tell. • We take away things that don’t
 add to our main topic.

Page 98
						

Grade 1 Writing Personal Narrative 2 PN2-98 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 This page left blank intentionally.

Page 99
						

Grade 1 Writing Personal Narrative 2 PN2-99 DRAFT – August 2009 PORTLAND PUBLIC SCHOOLS
 Revising with a Partner
 • Read partner’s writing.
 • Ask: “What’s the main idea/thing you are writing about?”
 • Ask: “Tell me more about…?”
 •Tell the writer what they should add.
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 Mentor Texts for Captivating Leads (adapted from 2nd Grade Writing: Units of Study)
 Leads with Details: A Chair for My Mother by Vera B. Williams Henry and Mudge and Mrs. Hopper’s House by Cynthia Rylant (SF Anthology 1.4.6) The Dot by Peter H. Reynolds (SF Anthology 1.4.2) Peter’s Chair by Ezra Jack Keats (SF Anthology 1.4.5)
 Description of Character: Diary of A Wombat by Jackie French Owl Babies by Martin Waddell I’m in charge of Celebrations by Byrd Baylor Lilly’s Purple Plastic Purse by Kevin Henkes Home at Last by Susan Middleton Elya (SF trade book) Coming on Home Soon by Jacqueline Woodson My Mama had a Dancing Heart by Libba Moore Gray
 Description of Setting: When I was Little by Tyomi Igus Owl Moon by Jane Yolen Fly Away Home by Eve bunting Apt. 3 by Ezra Jack Keats Thunder Cake by Patricia Palacco Hey, Al by Arthur Yorinks
 Dialogue: T-Rex is Missing! By Tomie DePaola (SF trade book) Grandpa’s Teeth by Rod Clement Come on, Rain by Karen Hesse Three Stories You Can Read to your Dog by Sara Swan Miller Lulu’s Lemonade by Barbara de Rubertis The Web Files by Margie Palatini
 Hint of A Problem: Auction by Tres Seymour Cheese Louise by David Michael Slater Duck for President by Doreen Cronin The Brand New Kid by Katie Couric I Like Where I Am by Jessica Harper Visiting Day by Jacqueline Woodson
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 Mentor Texts for Strong Endings (adapted from 2nd Grade Writing: Units of Study)
 Feelings/Thoughts: The Table Where Rich People Sit by Byrd Baylor Apt. 3 by Ezra Jack Keats Cheese Louise by David Michael Slater Owl Babies by Martin Waddell Comet’s Nine Lives by Jan Brett Lilly’s Purple Plastic Purse by Kevin Henkes Dialogue: Owl Babies by Martin Waddell The Witches’ Supermarket by Susan Meddaugh Lesson Learned: The Witches’ Supermarket by Susan Meddaugh Shortcut by Donald Crews Big Al by Andrew Clements Hey, Al by Arthur Yorinks Zoom-in: Coming on Home Soon by Jacqueline Woodson Circle or Loop: The Relatives Came by Cynthia Rylant Coming on Home Soon by Jacqueline Woodson
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 Personal Narrative Bibliography (adapted from 2nd Grade Writing: Units of Study)
 Baylor, Byrd. I’m in Charge of Celebrations Baylor, Byrd. The Table Where Rich People Sit Brett, Jan. Comet’s Nine Lives Bunting, Eve. Fly Away Home Clement, Rod. Grandpa’s Teeth Clements, Andrew. Big Al Cronin, Doreen. Duck for President Crews, Donald. Shortcut Fox, Mem. Wilfrid Gordon McDonald Partridge (SF trade book) French, Jackie. Diary of A Wombat Gray, Libba Moore. My Mama Had a Dancing Heart Harper, Jessica. I Like Where I Am Haseley, Dennis. A Story for Bear Henkes, Kevin. Lilly’s Purple Plastic Purse Hesse, Karen. Come On, Rain Hest, Amy. Mr. George Baker Igus, Toyomi. When I was Little Keats, Ezra Jack. Snowy Day Keats, Ezra Jack. Peter’s Chair (SF Anthology 1.4.5) Meddaugh, Susan. The Witches’ Supermarket Miller, Sara Swan. Three Stories You Can Read to your Dog Paye, Won-Ldy. Mrs. Chicken and the Hungry Crocodile (SF trade book) Penn, Audrey. The Kissing Hand Pulver, Robin. Punctuation Takes a Vacation Reynolds, Peter H. The Dot (SF Anthology 1.4.2) Rylant, Cynthia. Henry and Mudge and Mrs. Hopper’s House (SF Anthology 1.4.6) Rylant, Cynthia. The Relatives Came Sendak, Maurice. Where the Wild Things Are Seymour, Tres. Auction Shannon, George. Tippy-Toe Chick, Go! (SF Anthology 1.5.1) Slater, David Michael. Cheese Louise Stoll Walsh, Ellen. Dot & Jabber and the Great Acorn Mystery (SF Anthology 1.5.3) Waddell, Martin. Owl Babies Williams, Vera B. A Chair for My Mother Woodson, Jacqueline. Coming on Home Soon Woodson, Jacqueline. Visiting Day Yolen, Jane. Owl Moon Yorinks, Arthur. Hey, Al
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 End of Unit Checklist: Personal Narrative 2
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