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 ABSTRACT
 IMMAWAN MUHAMMAD AMIRI AL-AMINY (208014000001). The
 Effectiveness of Directed Reading Activity towards Students’ Reading Skill
 of Descriptive Text; An Experiment Study at Seventh Grade Student of MTs Al-
 Ihsan Pamulang, Tangerang Selatan, Skripsi of Department of English Education,
 The Faculty of Tarbiyah and Teachers’ Training, Syarif Hidayatullah State
 Islamic University Jakarta, 2015.
 Keywords: Students’ Reading Ability, Descriptive Text, Directed Reading
 Activity Strategy
 The objective of this study is to find out an empirical data, to see Directed
 Reading Activity strategy effective in improving students’ reading skill of
 descriptive text at seventh grade student of MTs Al-Ihsan Pamulang, Tangerang
 Selatan. The sample of this study was 80 students taken from first grade of MTs
 Al-Ihsan Pamulang, Tangerang Selatan, the students were 40 students of VII-1, as
 experiment class and 40 students from VII-2, as control class. The method which
 was used in this study was a quantitative method and the design used in this study
 was an experiment design. In collecting the data, the writer conducted pre-test and
 post-test by serving a multiple choice test which consists of 20 items for each test.
 In analyzing the data, the writer used t-test.
 The result of statistical calculation, the mean score of pre-test in experiment
 class is 69.5; 80 for post-test; and 10.5 for gain score. Meanwhile, the mean score
 of pre-test in control class is 74.75; 78.5 for post-test; and 3.75 for gain score.
 Moreover, in the table of significance, it can be seen that on the df = 78 on degree
 of significance of 5% is 1.99. By comparing the value, is bigger than . The
 result showed that t-test > ( . It means that, the alternative hypothesis
 (Ha) is accepted and null hypothesis (Ho) is rejected. Therefore, this statement is
 proved that the students who were taught the descriptive text using Directed
 Reading Activity strategy got higher score than those who were taught without
 using Directed Reading Activity strategy. Thus, it can be concluded that using
 Directed Reading Activity strategy is effective towards students’ reading skill of
 descriptive text at the seventh grade students of MTs Al-Ihsan Pamulang,
 Tangerang Selatan.
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 ABSTRAK
 IMMAWAN MUHAMMAD AMIRI AL-AMINY (208014000001). Efektifitas
 Directed Reading Activity Terhadap Kemampuan Membaca Siswa Teks
 Deskriptif; Sebuah Penelitian Eksperimen di Kelas Tujuh di MTs Al-Ihsan,
 Pamulang, Tangerang Selatan, Skripsi Jurusan Pendidikan Bahasa Inggris,
 Fakultas Ilmu Tarbiyah dan Keguruan, Universitas Islam Negeri Syarif
 Hidayatullah Jakarta, 2015
 Kata Kunci: Kemampuan Membaca Siswa, Teks Deskriptif, Strategi Directed
 Reading Activity.
 Tujuan penelitian ini adalah untuk mendapatkan data-data empiris, untuk
 mengetahui apakah strategi directed reading activity efektif dalam meningkatkan
 kemampuan membaca siswa terhadap teks deskriptif pada murid kelas satu di
 MTs Al-Ihsan Pamulang, Tangerang Selatan. Sampel yang digunakan dalam
 penelitian ini adalah 80 siswa yang diambil dari kelas VII di MTs Al-Ihsan, yaitu
 40 siswa dari kelas VII-1, sebagai kelas eksperimen, dan 40 siswa dari kelas VII-
 2, sebagai kelas kontrol. Metode penelitian yang digunakan dalam penelitian ini
 adalah metode kuantitatif dan desainnya menggunakan eksperimen (experiment
 study). Dalam pengumpulan data, diperoleh dengan melakukan pre-test dan post-
 test dengan memberikan soal pilihan ganda yang terdiri dari 20 butir soal pada
 setiap tesnya. Dalam menganalisis data, penulis menggunakan t-test.
 Hasil perhitungan statistik, nilai rata-rata skor dari pre-test di kelas
 eksperimen adalah 69.5; post-test sebesar 80 dan selisihnya 10.5. Sedangkan, nilai
 rata-rata skor di kelas kontrol adalah 74.75; post-test sebesar 78.5 dan selisihnya
 3.75. Selanjutnya, dalam tabel signifikansi, dapat dilihat dari df = 78 dimana
 derajat signikansi 5% adalah 1.99. Dengan membandingkan, nilai lebih besar
 dari . Hasilnya menunjukkan bahwa t-test > ( . Ini berarti bahwa
 hepotesis alternatif ( diterima dan hipotesis nihil ditolak. Oleh karena itu,
 pernyataan tersebut membuktikan bahwa siswa yang telah diajarkan materi teks
 descriptif dengan menggunakan strategi Directed Reading Activity mendapatkan
 skor yang lebih besar dari pada siswa yang tidak diajarkan dengan menggunakan
 strategi Directed Reading Activity. Jadi, dapat disimpulkan bahwa pengajaran
 dengan menggunakan strategi Directed Reading Activity dapat mempangaruhi
 dalam mengajarkan kebiasaan membaca pada siswa kelas tujuh di MTs Al-Ihsan
 Pamulang, Tangerang Selatan.
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 CHAPTER I
 INTRODUCTION
 This chapter presents the general account of the pretest study. It covers the
 background of the study, the limitation of the problem, the formulation of the
 problem, the objective of the study and the significance of the research.
 A. The Background of the Study
 English is a subject taught from kindergarten to university, the students were
 taught four basic language skills in English like reading, listening, speaking and
 writing. Reading is a form of communication as information and ideas are
 exchanged between writer and reader in the act of communicating. Expressed his
 thought on paper with language, using whatever skills and styles he has developed
 personally and the reader tries to understand what the means, therefore the process
 is happened. Reading ability is useful and important skill. It has been part of
 school educational program since school system was intended. For education
 without reading seems to be impossible. Unless a student achieves adequate
 reading skills he will be necessary handicapped in many other parts of curriculum.
 The first year students at MTs Al-Ihsan Pamulang ideally can master any
 kinds of reading texts including descriptive text as in the current curriculum KTSP
 2006 has described on its Standard of Competency (SK) and Basic Competence
 (KD) of English Subject. Based on syllabus, the aim of teaching reading in
 seventh grade of student junior high school is, understanding the meaning of
 written functional text and simple short essay in descriptive and procedure that
 relating to the environment. It can be said the text taught at the seventh grade in
 the second semester is descriptive text and procedure text.
 From the result of the observation that the researcher has done, when he did
 Praktek Profesi Keguruan Terpadu (P2KT) at the seventh grade students of MTs
 Al-Ihsan Pamulang, there were some problems in reading descriptive text during
 the teaching of descriptive text in classroom. It was found in the result of
 students’ descriptive text. The students’ problems in learning reading lesson.
 Firstly, the students know the meaning and message or single word in the text but

Page 15
						

2
 they are unsuccessful to comprehend the meaning of the word combined with
 others to be a sentence and larger element such as texts. Then, sometimes the
 students got confused when they are reading. Those happen because the
 unfamiliar vocabularies, so, students do not know the words’ meaning if those are
 combined to be larger element such a text. Also, they just pronounce and
 recognize the words without getting the message of what they have read. Last,
 students fail to comprehend longer reading materials like detail description of
 things and the specific and general information of the text.
 Those cases should be solved soon. If those problems continue going much
 longer, further difficulties can take place in students’ reading activities even to
 another reading lesson presenting another kind of reading text that should be
 learned and mastered by students. Moreover, students almost certainly cannot pass
 the minimum passing grade or minimum score of English subject determined by
 the school. Therefore, the students’ low degree of reading ability should be
 influenced.
 It is essential to find out the appropriate way to improve the students’ reading
 skill of descriptive text; so, needed to do a research in order to solve the problems.
 In the research, decided to do it in VII class of MTs Al-Ihsan Pamulang. Because
 it gets the data from the test result of reading test and the result of class
 observation, the class reaches the lowest English score, and even some of them
 cannot reach the minimum score. In the research, concentrated and focused on the
 descriptive texts. Actually, the students find some difficulties in comprehending
 the meaning in any kind of text types including descriptive text. However,
 descriptive is learned by the first year or VII grade class of high school students in
 second semester.
 Based on the problems try to find out the effectiveness of directed reading
 activity towards student reading skill of descriptive text, and choose the Directed
 Reading Activity regarded as a strategy in teaching reading materials to
 descriptive text. Assumed the students need to be involved in what they read. It
 means the reading activity includes the reader’s feeling, emotion, sensation and
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 imagination. Therefore, to get information from the printed materials they read,
 students have to be engaged deeply to the reading materials.
 Addiationally, students have to learn how to visualize the description of
 things of the materials while they are reading. So, they can increase their reading
 skill. It is also can be said through activating students’ prior knowledge of the text
 to be read, establishing purposes for reading text would be essential for students to
 enhance their skill of reading descriptive text.
 B. The Identification of the Problem
 Based on the background of study above some problems are identified;
 1. The students know the meaning and message or single word in the text
 but they are unsuccessful to comprehend the meaning of the word
 combined with others to be a sentence and larger element such as texts.
 2. The students are difficult to understand longer reading materials like
 detail description of things and the specific and general information of the
 text.
 3. The students get confuse in reading descriptive text because unfamiliar
 vocabularies.
 4. The students are difficult about structure used in the text. So, they use a
 dictionary.
 C. The Limitation of the Problem
 To avoid misunderstanding, it is important to set some limitation of the study
 on the teaching English that concern on the effect of using directed reading
 activity towards students’ reading skill of descriptive text at seventh grade student
 of MTs Al-Ihsan Pamulang, Tangerang Selatan.
 D. The Formulation of the Problem
 The formulation of the problem as follow, is the Directed Reading Activity
 effective towards students’ reading skill of descriptive text?
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 E. The Objective of the Study
 Based on the formulation above, the objective of the study is to get the
 empirical evidence of Directed Reading Activity (DRA) towards student reading
 skill of descriptive text for the seventh grade student of the MTs Al-Ihsan
 Pamulang, Tangerang Selatan in academic year 2014/2015.
 F. The Significance of the Study
 1. Theoretically, this study to see directed reading activity is good to improve
 the students’ skill in reading comprehension and to see DRA can improve
 the students’ skill in reading comprehension.
 2. And practically, hopefully this study will be useful for teachers, sudents and
 the institution of MTs Al-Ihsan Pamulang. First, for teachers, this study
 gives the alternative solution in teaching reading skill. Second, it is for
 students. This study can assist them to solve their problems in reading
 activity of descriptive text and to improve students’ creative thinking skills.
 Third, it is for institution of MTs Al-Ihsan Pamulang. This study can be
 beneficial with regards to improve the teaching English especially in
 reading subject.
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 CHAPTER II
 THEORETICAL FRAMEWORK
 This chapter focuses on theories related to the study. It discusses about
 theories in reading, descriptive text and Directed Reading Activity.
 A. Reading
 1. The Nature of Reading
 Generally, reading is kind of activity that people do in order to get
 information or to know something from the printed material such as books,
 newspaper et cetera.
 Bernhardt stated on her book that ―reading is a meaning-extracting or a
 meaning-constructing process.‖1 From the theory she put up, there are some terms
 of meaning-extracting of a meaning-constructing process. These terms mean that
 those do not show to the passive process. Conversely, it tends to active process
 because the reader with the purpose of comprehending the text should dig out the
 massages from the text. Then, the reader also should gather the massages and
 assemble them, so those can be comprehended well by the reader.
 Rubin defines reading activity as ―the bringing of meaning to and getting of
 meaning from the printed page.‖2 It can be said that reading is kind of the activity
 to get information or to know something from printed material or page. Also,
 reading is viewed as the active process that human being does to know something
 from printed symbol comprehended visually.
 Reading is not passive process because not all the meaning in the text actually
 gets into reader’s mind, so the reader has to do something to make the meaning of
 the text get into or can be comprehended by the reader’s mind. Nuttall also
 belived the same thing about the active role of the reader. He stated that ―the
 1Elizabeth B. Bernhardt, Reading Development in Second Language: Theoretical, Empirical,
 and Classroom Perspectives, In Robert Di Pietro (ed.), Second Language Learning, (New Jersey:
 Ablex Publishing Corporation, 1991), p. 5. 2Dorothy Rubin, A Practical Approach to Teaching Reading, (New York: CBS Collage
 Publishing, 1982), p. 8.
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 meaning is not lying in the text waiting to be passively absorbed. On the contrary,
 the reader is actively involved and often has to work to get the meaning out.‖3
 Moreover, Rubin also supported the theory of active process of reading by
 defining it in broad of global deinition, ―By using a broad definition, we are
 looking upon reading as a total integrative process that includes the following
 domains: the affective, the pperceptual and the cognitive.‖4 The affective domain
 means of feeling or emotion of the reader. The reader’s feeling determines what
 he reads and how he/she interprets the meaning of the text. The perceptual domain
 means that the reader gives meaning to sensation to the field of reading materials.
 The process of giving the meaning of the text
 Another concept of reading showing an active process was defined by Smith
 in her books. She said that ―reading is an active attempt, on the part of reader, to
 understand a writer massage.‖5 The idea is the same with the interaction between
 the speaker and listener where the speaker uses language well-known by the
 listener; in addition, the communication or comprehension occurred between the
 speaker and the listener is rapid and easy.
 In reading, the reader, in order to process written language and comprehend it
 well, must have background knowledge about what he/she reads to make contact
 with the missing information between the reader and the writer. Consequently, the
 reader cannot comprehend the text and its meaning well. In other word, the reader
 background knowledge can be said as connector to bridge the information gap
 between reader and writer.
 Other linguist expert, Lewin wrote in his book about the complexity of
 reading activity. He stated in his book that ―reading comprehension is a very
 complex activity. So much occurs inside the mind of a reader as the eyes glided
 over the printed pages.‖6 From the statement, it has to be admitted that reading is a
 3Cristine Nuttall, Teaching Reading Skill in A Foreign Language, (Oxford: Macmillan
 Publishers Limited, 2005), p. 10. 4Rubin, loc. cit.
 5NilaBanton Smith, Reading Instruction for Today Children, (Englewood Cliffs: Prentice-
 Hall, Inc., 1980), p. 6. 6Larry Lewin, Paving the Way in Reading and Writing, (San Fransisco: Jossey-Bass a Willey
 Imprint: 2003), p. 2.
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 difficulty activity because readers must do some work at once. Readers have to
 think what comes to their mind from the text while some parts of the reader’s
 bodies are also working, especially the eyes. Plus, those actions must accomplish
 altogether.
 2. The Kinds of Reading
 There are many kinds of texts people read in daily lives. They read it because
 they intended to, have purpose to reach and so on. Here, the researcher classifies
 the types of reading into two approaches. The first is by its purpose and the
 second is by its process.
 First, in the classification of the types of reading by its purpose, Nuttall stated
 a theory on her book. There are two approaches to distinguish types or reading.
 Those are described traditionally as intensive reading and extensive reading.7
 a. Intensive Reading
 On her book, Nuttall affirmed that ―intensive reading involves approaching
 the text under the guidance of the teacher or a task which forces to the students to
 focus on the text. The aim is to arrive at an understanding, not only of what the
 text means, but of how the meaning is produced.‖8 It can be said that intensive
 reading is kind of reading used to develop students’ comprehension of reading
 text. The text is designed for the students to be trained in finding what the
 meaning of the text is and how the meaning is produced in the text.
 This type of reading is commonly used in the class by students learning
 foreign language. The reading passage or text itself has great deal of vocabularies
 and grammar that are beyond the students’ ability. On the other word, it can be
 said that it requires higher degree understanding of elements of the text or
 passage. So that is why this kind of text is used for improving students’ reading
 ability and comprehensions, but of course, it is done by teacher aid.
 7Nuttall, op. cit., p. 38.
 8Ibid.
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 b. Extensive Reading
 Another theory that asserted by Nuttall about types of reading is extensive
 reading. On her book, she stated
 ―It is assumed that in order to understand the whole (e.g. book), we
 must first understand the parts (sentence, paragraph, chapters) of
 which it is made up. However, we can in fact often understand a
 text adequately without grasping every part of it; students have to
 be encouraged to develop this facility.‖9
 Different from the intensive reading, it is known from the statement above
 that extensive reading is type of reading not for deep comprehension but more for
 pleasure. Also, the element of reading subject that is learned is bigger than the
 intensive one.
 It can be said that the country between intensive reading and extensive
 reading is about the purpose. Where the intensive reading is used for developing
 students’ ability to comprehend the text, the extensive one is more to develop
 students’ interest in reading. Extensive reading is intended to build students’
 reading habit, to build students’ total comprehension of texts, and to encourage
 leisure reading.
 The second classification of reading types based on its process is divided into
 three types. Nuttall classified those into the bottom-up processing, the top-down
 processing, and the interaction between into the top-down and the bottom-up
 processing.10 In line with Nuttall, Hudson also described in his book the three
 reading types by its process. Those are bottom-up approaches, top-down
 approaches, and interactive approaches.11 Expect for the last types, Hudson named
 it different from Nuttall. He named it as interactive approached; however, the
 concept is the same.
 Here is further explanation about the three types of reading asserted by
 Nuttall and Hudson.
 9Ibid.
 10Ibid.,pp. 16—17.
 11Thom Hudson, Teaching Second Language Reading, (Oxford: Oxford University Press,
 2007), pp. 34—39.
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 a. The Bottom-Up Reading
 The bottom-up reading process can be said as the type of reading where the
 reader in comprehending the meaning of the text sees the specific aspects of the
 text to the general one. Thom Hudson stated in his book about the top-down
 reading as follows ―Bottom-up approaches basically assumes that a reader
 constructs meaning from letters, words, phrases, clauses and sentence by
 processing into the text into phonemic that represent lexical meaning, and then
 builds meaning in a linear manner.‖12 The theory can be assumed that in bottom-
 up reading process, the reader does not get the meaning of a text straightly, but
 he/she reads letter by the letter, word by word, so on to turn those into meaning.
 An additional theory of bottom-up reading is presented by Dubin and Bycina.
 They argued that ―this kind of reading fostered practices in reading instruction
 which build up learners’ decoding abilities from the bottom-up, starting from the
 smallest units, single letters, ―letter blend,‖ and building up to words and
 phrases.‖13 Based on the statement above, this is assumed that the reader decodes
 the massages which the writer encodes into the letters and the words in purpose
 the reader get the idea of what he/she reads. The reader reconstructs the original
 idea or nation in the text by read it letter by letter, word by word, and so on.
 Further, cited LaBerge and Samuel, Hudson also explained a theory about the
 importance of automaticity in reading skills applied in linear manner in bottom-up
 reading. LaBerge and Samuelanalogized automaticity with basketball playing.
 ―In the skill of basketball, ball banding by the experience player is
 regarded as automatic. But ball handling consist of subskills such
 as dribbling, passing, and catching, so each of this must be
 automatic and the transitions between them must be automatic as
 well. Therefore, when one describes a skill at macro level as being
 automatic, it follows that the subskills at the micro level and their
 interrelation must also be automatic.‖14
 12
 Ibid.,p. 33. 13
 FraidaDubin and David Bycina, Academic Reading and the ESL/EFL Teacher.InCelce-
 Murcia, Marianne (ed.), Teaching Reading as a Second of Foreign Language, (Boston:
 Heinle&Heinle, 1991), p. 196. 14
 Hudson, op. cit., p. 36.
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 In real meaning, the analogy above shows us that a reader in applying linear
 manner to construct text meaning from letters, words, phrases, clauses and
 sentence must have mutual relationship from his/her reading subskills such as
 detecting graphic pictures, determining the letter code, identifying spelling
 pattern, identifying word meaning, et cetera. Thus, those processes have to be
 done automatically in order to comprehend the meaning clearly.
 b. The Top-Down Reading
 Different from the bottom-up reading, in top-down reading a reader does not
 see the text and its specific aspects or features. He/she does not necessary to read
 each word of the text but to see the context of the text to predict the meaning of it.
 It is supported by Hudson; he said that ―a strong form of this model assumes
 that the reader is not bound-text, but rather samples from the text in order to
 confirm predictions about the text massage.‖15 So, according to the statement
 above, the reader makes a temporary conclusion about the incoming information
 in the text and it is done continually. In other words, the reader uses his/her
 background knowledge to the text to create the contextual meaning of it and does
 not see word by word to create the meaning.
 The role of background knowledge of the reader has an important role in this
 type of reading. The background knowledge (also known as schema, schemes,
 schemata or schemas) determines the reader construction process of meaning in
 reading a text. Another Hudson citation from Smith about the role of background
 knowledge supports the statement above. Smith words are ―Knowledge of
 relevant schemes is obviously essential if we are to read of any kind of text with
 comprehension. A child who has not scenario about farming is unlikely to
 understand a story about farming or reference to farming in a textbook.‖16
 The background knowledge gives the reader a sense of point of view about
 the information he/she reads from the text. The reader view of text considers it as
 whole then relates it to his/her personal experience and knowledge to predict and
 interpret the text.
 15
 Ibid.,p. 34. 16
 Ibid.,p. 38.
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 c. Interactive Reading
 The last type of reading process known as interactive reading sees reading is
 not only occurred in single principle process. Reading does not only depend on
 reader’s understanding of language features in analyzing specific aspect of the text
 as in the bottom-up reading or only depend on reader high order thinking and
 background knowledge in hypothesizing the meaning of text. In brief, reading
 process occurs by combining the two processes reading i.e. top-down and bottom-
 up reading process.
 Interactive theory underlining interactive reading type acknowledges the role
 of previous knowledge and prediction (top-down model) but, at the same time,
 confirms the importance of rapid and accurate processing of text features such as
 words and letters (bottom-up model).17 It can be said that in reading process the
 top-down and the bottom-up process are being complementary. Where one is not
 able to run properly the other cannot be too, so the comprehension of the text
 cannot be achieved, and vice versa.
 In addition, Dubin and Bycina cited what had been stated by Carrell and
 Eisterhold about interactive reading. They said ―the readers’ background
 information and previous knowledge plays in text comprehension.‖18 In this case,
 it can be understood that if one reads text without sufficient background
 information which is being read, he/she will not able to comprehend the text. It is
 because he/she fails to figure the small features of the text out such as words,
 idioms, clauses, et cetera., and vice versa.
 Following the idea, cited Rumelhart, Farris explained interactive reading ―the
 processing of information is not expressly in one direction instead the reader
 grasps the meaning of the text by creating information from number of sources to
 make accurate comprehensions.‖19 Theoretically, the reader draws on knowledge
 about what he/she reads, recognizes letters, and sounds, studies the structure of the
 17
 Dubin andBycina, loc. cit. 18
 Ibid. 19
 Pamela J. Farris, Teaching Reading: A Balanced Approach for Today‟s Classroom, (New
 York: McGraw-Hill, 2004), p. 17.
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 sentence and searches the most appropriate word meaning. In other words, the
 reader uses both of system in bottom-up and top-down reading simultaneously.
 3. The Problems of Reading
 One may find some difficulties or obstacle in doing something in their daily
 life. So it is the same with reading activity. A reader such as student may find
 some problems in reading text or another printed material.
 According to Beck, there are five problems influencing the reading activity.
 The five problems are:20
 a. Word Attack
 b. Fluency
 c. Syntactic Structure
 d. Word Meaning
 e. Background Knowledge
 The problem above will be discussed in further explanation.
 Firstly, readers or students have obvious word-attack problem. In other
 words, the students have not learned their decoding skills and do not have enough
 ability to convert graphic symbols into comprehensible language. When students
 are reading, they fail select the correct phonics; so, they cannot remember their
 sight words.
 This becomes a problem in reading activity because when students fail to
 select correct pronunciation of the words, students tend to guess it. As a result of
 it they can remember the inaccurate words leading to the failure to comprehend
 the words.
 Beck point to what makes this happen is the way of teacher teaches sound
 symbol relationship and word synthesis or called as phonics. She characterized the
 wrong kind of phonics instruction as follows:
 20
 Isabel L. Beck, Five Problems with Children‟s Comprehension in the Primary Grades, in
 Jean Osborn, et al (eds.),Reading Education: Foundation for a Literate America,
 (Massachusetts/Toronto: D.C. Heath and Company/Lexington, 1985), pp. 242-250.
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 ―Too abstract, requiring complicated prerequisite abilities. For
 example, students are expected to extract the /i/ sound by only
 hearing teacher say, ―it is vowel sound heard in fish‖.
 It spends time on tasks that do not contribute to reading. For
 example, students identify pictures of items whose names contain a
 target phoneme, rather than looking at the phoneme and
 responding with its sound.
 It omits components needed for successful decoding. For example,
 students are not directly taught to blend sounds together.‖21
 Second, often students read uncertainly, in a monotone, and hesitantly and
 those lead to influent reading. It is believed because students or readers have
 problem with automaticity. It means that students’ ability to process information
 is very limited, so they simply cannot simply attend to too many things such as
 longer text in the passage effectively. Readers or students seem have poor
 sentence processing because they fail to recognize words. The implication of these
 leads to students’ smoothness in comprehending text.
 The third problem affecting reading activity of students is about syntactic
 structures. One of the factors that affect this problem is the consistency of
 students’ abilities to understand structures in spoken language and in written
 language. Usually, students are more easily understand the structures in written
 language such as text than in spoken language. So, when they read they seem to
 doubt do decide where the right meaning of the text is.
 The fourth problem is word meaning. Many students had difficulty with
 meaning of some words. Dominantly, students when they were in the beginning
 level of reading, they seem didn’t aware enough with vocabularies they read.
 Therefore, when the students go to the next level of reading they get poor
 vocabularies because the number and difficulty words are increased. So that
 brings about students to the ineffective reading because they cannot comprehend
 texts having new even more difficult vocabularies to them.
 The last problem is about background knowledge. Many students do not
 know what they need to know to understand the text they read. As the writer has
 explained in the concept of reading sub chapter, the background knowledge takes
 21
 Ibid., p. 243.
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 important role in comprehending reading text. When students do not have
 sufficient background knowledge about what they read, they will fail to
 comprehend the meaning of the text.
 B. Descriptive Text
 1. The Nature of Descriptive Text
 Phar and Buscemi in their book said ―readers employ their imagination as
 they are reading, and descriptive detail help make the subject matter become real
 for them.‖22From the theory, it can be said that descriptive text has characteristic
 giving ideas to readers to comprehend the text which is being read.
 In addition, supporting theory is come from Brannan, ―Describing is the
 process of relating details to help another person see what we have seen. It is the
 act of painting a picture with words.‖23 It is clear enough that describing is
 detailing things to another person by using human ability to picture it in words
 either saying words or printed words. So, we can say that descriptive text the way
 picturing subject to another in printed words.
 Another definition is stated by Kane that ―description is about sensory
 experience how something looks, sounds, tastes. Mostly it is about visual
 experience, but description also deals with other kinds of perception.‖24
 As a result, we can conclude from the statement above that descriptive text is
 defined as a text to give a verbal picture of objects, characters, locations or events.
 2. The Forms of Descriptive Text
 There are two type of descriptive text. The first form is objective description
 and the second one is subjective description.25 In general, the difference between
 the two is about the way of describing the subject. Briefly it can be said that the
 22
 Donald Phar, and Santi V. Buscemi, Writing Today: Context and Option for the Real
 World, (New York: McGraw-Hill, 2005), p. 136. 23
 Bob Brannan, A Writer‟s Workshop: Crafting Paragraphs, Building Essay. (New York:
 McGraw-Hill, 2003), p. 77. 24
 Thomas S. Kane, The Oxford Essential Guide to Writing, (New York: Barkley Books,
 2000), p. 351. 25
 Phar, and Buscemi, op. cit., p. 137.
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 objective is more related to the fact while the subjective is more related to
 personal feeling.
 For further clarity, the forms are discussed in explanation below.
 a. Objective Descriptive
 The explanation of the objective descriptive comes from a theory from Phar
 and Bascemi. They theorized that ―objective description is used in science, in
 business and technology; writers using this approach attempts to describe their
 subject without including their personal responses.‖26As seen from the theory that
 objective description is used in science, business and technology. It means this
 kind of type is used to describe the more factual thing and to maintain the
 impartiality of the subject described without adding any subject feelings.
 b. Subjective Description
 On the other hand, the subjective description seems opposite with the
 objective. The subjective feeling and emotion of the writer are built toward
 reader’s mind and the subject described tends to less impartial. Phar andBuscemi
 were also raised a theory about it. ―Subjective, on the other hand, allows the writer
 to show a personal to his/her subject.‖27
 3. The Purposes of Descriptive Text
 Each text has different purposes. Based on the definition of descriptive text is
 a text that describe about something so it can be for expressing, entertaining and
 informing about the object that people see, taste, feel, hear and touch. As Clouse
 stated, ―there are five purposes of description such as to entertain; to express
 feelings; to relate experience; to inform (for a reader unfamiliar with the subject)
 or to inform (to create a fresh appreciation for the familiar) and to persuade (to
 convince the readers that some music videos degrade women)28
 In addition, Dietsch said that, ―description has three general purposes like to
 create imagery, a mood, or an aura of a place; to stimulate understanding and
 26
 Ibid. 27
 Ibid. 28
 Barbara Fine Clouse, The Student WriterI, (New York: McGraw-Hill, 2008), p. 154.
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 convince; and to urge the listeners to action.‖29 It can be said the purposes of
 descriptive text are to inform the specific features of the subject that can also to
 entertain and to influence the reader. For instance there is a picture of actress used
 pink dress with the animal print motif; her hair is red and curly; she used a
 necklace and bracelet and she also used pink wedges. The example of descriptive
 text above, it can give the information about the actress; it can entertain the reader
 and influence them to imitate what their favorite actress used.
 4. The Schematic Structures of Descriptive Text
 Descriptive text has a function to describe particular places, things, or people
 and the way the text describes places, things, or people is through its schematic
 structures or generic structures. Those are:
 a. Identification
 Identification identifies the phenomenon to be described in the descriptive
 text.Things, places or people in the descriptive text are generally introduced in
 these parts of the text.
 b. Description
 It describes the phenomenon in parts, qualities, or/and characteristics. In this
 part, the author of the text describes more detail about the thing, place or people
 introduced firstly in identification.
 5. The Language Features of Descriptive Text
 The language features of descriptive text are:30
 a. Focus on specific participants.
 b. Use of attributive and identifying processes.
 c. Frequent use of epithets and classifiers in nominal groups.
 d. Use of simple present tense.
 29
 Betty MattixDietsch, Reasoning & Writing Well 4ed, (New York: McGraw-Hill, 2005), p.
 86. 30
 Ibid.,p. 81.
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 C. Directed Reading Activity
 1. The Nature of Directed Reading Activity
 Some readers or students maybe encountered some difficulties in
 comprehending or deducing meaning from the text they read. Therefore, English
 teachers implement some technique and strategies in teaching reading in the
 classroom.
 One of the strategies could be considered to be used in helping students in
 comprehending text is Directed Reading Activity, such as stated by Bruner:
 ―When beginning to teach a new reading lesson, the teacher models
 the expected reading behaviors, offering support and guidance to
 students so that they will be successful in interpreting the words and
 grasping the meaning of the story. That support by a knowledge
 adult is referred to as scaffolding.‖31
 The definition above actually explains the foundation of the technique of
 teaching reading of Directed Reading Activity and it is Scaffolding. Scaffolding
 validated by a prominent Russian psychologist, Lev Vygotsky, underlined the
 basis theory of Directed Reading Activity where the strategy tries to build
 students’ comprehension of reading text.
 Scaffolding strategy can be illustrated like house painters not simply using
 and standing on a ladder. They instead construct thing or scaffold by putting some
 planks between strong pillars. Therefore, the painters stand on the scaffold that is
 safer and more convenient for them to paint the house.
 Correspondingly, scaffolding provides help for students as readers. In this
 case, teacher builds a ―Scaffold‖ for students to improve their abilities. Teacher
 guides students step by step from low to high as the painter put each planks one
 by one until reaching the fit height.32
 The concept of Scaffolding in teaching reading comprehension actually
 underlines two strategies in teaching reading in classroom. The first one is
 31
 Farris, op. cit., p. 330. 32
 Wilma H. Miller, Strategies for Developing Emergent Literacy, (United States: McGraw
 Hill, 2000), p. 182.
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 Directed Reading Activity or DRA originated by A. Betts in 1946 and revised by
 Stauffer in 1969. The first one is Directed Reading Activity or DRA originated by
 A. Betts in 1946, a popular instructional procedure that can be used with both
 fiction and nonfiction text (Burns et al., 1999).33
 According by Smith in 2007, Direct Reading Activity is a strategy that
 provides students with instructional support before, during, and after reading. The
 teacher takes an active role as he or she prepares student to read the text by pre-
 teaching important vocabulary, eliciting prior knowledge, teaching students how
 to use a specific reading skill, and providing a purposes for reading.34 By using
 this technique, readers/students hopefully can comprehend the meaning of the text
 easily because this technique enable readers/students involved in the reading
 activity, and then they think critically in understanding text.
 The DRA is used in commercial basal readers as the structured reading
 activity to develop concepts, vocabulary, and comprehension. Although the
 format is widely used, research has not validated its effectiveness with learning
 disabled children. The DRA includes components for guided prereading, guided
 silent reading and/or oral reading, comprehension, and followup word recognition
 or skills practice (Betts, 1956).35
 The DRA is based on sound psychological and educational principles and its
 step-by-step format is easy to follow. And yet since its inception educators have
 been search ing for alternatives, not because the DRA is not valuable, but because
 too much of even a good thing is too much. Teachers may become bored doing
 the same thing day after day.36
 On other words, DRA encourages active involvement with the reading
 material by having the students making hypotheses or predictions about the
 material in the reading text and then checking the accuracy about students’
 33
 Farris, op. cit., p. 331. 34
 Samuel J. Smith, (2007), Directed Reading Activity (DRA) Instruction, Paper Sheet, Liberty
 University School of Education. 35
 Arlene Sachs, The Effect of Three Pre-reading Activities on Learning Disable Students’
 Reading Comprehension,Electronic Journal of Learning Disability Quarterly,Vol. 6, No. 3, p.
 248. 36
 Dixie Lee Spiegel, Six Alternatives to the Directed Reading Activity, Electronic Journal of
 The Reading Teacher, Vol. 34, No. 8, p. 914.
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 hypotheses or predictions. Because the students are involved directly and actively
 with the reading activity especially in effort to seek the meaning of the text, that is
 why the strategy can improve the comprehension and remembering effectively.
 2. Teaching Reading by Using DRA
 In choosing suitable DRA strategy to use with student, it is helpful that
 teacher asks themselves a strategy of the teaching reading. The five steps of Farris
 (et al., 2004):37
 a. Preparation
 b. Directed Reading
 c. Skill/Strategy Development
 d. Follow-up Practice
 e. Enrichment
 Firstly, preparation requires that the teacher focus on motivation and
 development of background, which is essential to understanding the story. At this
 point he measures and activates students’ prior knowledge of the content in the
 story to be read, additional background information is provided as needed so shat
 all of the children have the same general knowledge of the topic. The reasoning
 behind this process is that comprehension is strengthened when new knowledge is
 integrated with previous knowledge.
 Another piece of the presentation segment involves new vocabulary words. In
 addition, tips for reading selection might be offered. For example, in the students
 are reading a newspaper article, they are directed to look for information to
 answer question who, what, where, when, and why, which are associated with
 newspaper reporting. This quest would also give them a purpose for reading, the
 point of step 2. Finally, even thought it may not be necessary for every story, the
 teacher tries to motivate or raise interest in the upcoming material so that readers
 quickly become engage the reading. Captivating pictures, music, drawing
 activities, drama, or knowledge web draw on current knowledge and are engaging
 37
 Farris, op. cit., pp. 331—333.
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 options. All of these preparatory activities can be integrated smoothly into
 engaging introductory activities.
 Secondly, directed reading step that the teacher usually sets the purpose for
 reading; however, as they gain confidence and ability, the students may come up
 with their own purpose under the guidance of the teacher. Several ways in which
 the teacher provides a focus for reading include the use of questions, a graphic
 organizer, a study guide, or an outline. In the lower grades or with students who
 need more support, the purpose is framed for shorter, more easily remembered
 segments of text. After the reading is concluded, student are given an opportunity
 to respond to the literature by sharing their answer to study guided questions or
 talking to each other about prediction and correction they have made. This is a
 beneficial time because both comprehension and retention of what is being read
 are strengthened through student talk and teacher directed activities.
 The third step is skill/strategy development that directs instruction on a
 particular skill or strategy is provided at some point during the lesson. The chosen
 skill is one is closely related to the story to be read, growing from the story as a
 natural extension of learning. It may be presented before reading begins or after
 the story is completed. Giving the student an opportunity to revisit the text as they
 practice the new skill, and then providing a thoughtfully developed opportunity
 for practice, will extend comprehension. For example, this might be the time to
 present a few critical vocabulary words, practice using them in a semantic web as
 discussed in the next chapter or in student generated sentences, and then add them
 to the current word wall or individual student journal for future reference.
 Follows up practice is the fourth step that strategies and skill are practiced
 using numerous activities. Teacher who closely follow the suggested format in a
 basal series might opt for the prepared series practice sheets. Other teachers,
 might offer story maps or other graphic organizer, word study activities, or
 encourage retellings. In a literature focused program, the skill can be applied and
 reinforced while reading an appealing picture book, either individually or in a
 small group.
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 Finally, enrichment while it is not imperative or even desirable to do so after
 every story, a number of inviting activities might follow some reading selections
 to extend the learning experience. During this step, readers response is being
 emphasized. Here is an opportunity to deepen the contact with a book through
 creative venues like art, music, drama, or reading another story by the same author
 or on a similar topic. Linking the language arts including writing, listening and
 speaking is another natural way to fine tune learning. Review the list of possible
 enrichment activities in chapter to see the variety that is available to meet the
 needs of all learners.
 According to Smith in 2007 puts it:38
 1. Choose the text.
 This strategy is intended to be used with expository text.
 2. Select vocabulary words from the text to be pre-taught.
 The words you choose should be critical to comprehension of the passage
 and unfamiliar to most, if not all students. Vocabulary should be taught in
 context, structure (e.g., prefixes, roots, or suffixes), and/or sound (i.e.,
 deciding if the word sounds like another familiar words) of the word.
 3. Elicit prior knowledge on the topic of the text.
 Ask students, ―What do you already know about ______?‖ or ―What
 experiences do you have with _____?‖
 4. Teach students a skill that will help them comprehend the text.
 The skill you choose will depend on the text. For example, if the text your
 students will be reading compare two different things, you read first a text
 and ask students what they think section will talk about based on the
 information in the text.
 5. Give students a concrete purpose for reading.
 For example, ―Read pages 283-287 to find out what a tide pool is.‖
 6. Have student read silently
 Be available for question as students read. Walk around the room asking
 individual students’ comprehension question.
 38
 Smith, loc. cit.
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 7. After students have finished reading, ask the purposes-setting statement
 as a question.
 For example, ask, ―What is a tide pool?‖ Encourage a discussion that
 grows from students’ comments and questions.
 8. Engage students in follow-up activities.
 These activities should be designed to reinforce both the content of the
 text and the skill that students learned. Activities might include writing
 activities, further reading, art projects, group mapping activities, and
 etcetera.
 D. The Previous Study
 As relevant studies which related to this research about „The Effectiveness of
 Directed Reading Activity towards Students‟ Reading Skill of Descriptive Text” to
 seventh grade student of MTs Al-IhsanPamulang, Tangerang Selatan in academic
 2014/2015, there are:
 The first of the study is conducted by MiftahurRofi’ah(2013) under the title
 “PeningkatanKemampuanMembacaPemahamanCerpendenganMetode Directed
 Reading Activity padaSiswaKelas VIII di SMP Muhammadiyah 35 Jakarta
 TahunPelajaran 2012/2013”. The design of this study is class action research
 design in the quantitative from which the researcher of this study took the sample
 38 students. This study aimed at describing the objective condition the students’
 reading skillin short story by using directed reading activity at the second grade of
 SMP Muhammadiyah 25 Cipulir Jakarta. This study conducted to see the
 improving of students’ reading ability in short story by using directed reading
 activity method and without using directed reading activity method. Finally, this
 study concluded that the directed reading activity method was effective to
 improve the students’reading ability in short story.39
 39MiftahurRofi’ah,―Peningkatan Kemampuan Membaca Pemahaman Cerpen dengan Metode
 Directed Reading Activity pada Siswa Kelas VIII di SMP Muhammadiyah 35 Jakarta Tahun
 Pelajaran 2012/2013‖,Skripsi pada Sarjana UIN Syarif Hidayatullah Jakarta, (Jakarta, 2013), pp.
 25 – 40, tidak dipublikasikan.
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 The second of the study is conducted by SyamsulAlam (2012) under the
 title“Using Directed Reading Activity Method to teach Reading Comprehension
 to the Second Year Student of MA Syekh Yusuf Sungguminasa”. This study the
 design of this study is pre experiment design in the quantitative, took the sample
 28 students at the second grade of MA Syekh Yusuf Sungguminasa. This study
 conducted to improve the students’ ability of the reading comprehension by using
 directed reading activity and without using directed reading activity method.
 Finally, this study concluded that the directed reading activity method was
 effective to improve the students’ ability of the reading comprehension.40
 From the experiments that ever had, they were using directed reading activity
 as a technique to teach English. This study concerned in teaching reading on
 descriptive text by using directed reading activity (DRA). They are similar with
 this study which using directed reading activity. The differences among the two
 studies are the place to conduct it, the English material and the research design.
 The first study used class action research and the second study used pre
 experiment.
 E. The Conceptual Framework
 Reading is a process of getting information from the text. It is not easy to
 understand the text; we need background knowledge and logical thinking to
 understand it. From reading many printed material such as newspaper, novel,
 magazine, academic book and so on, we can get a lot of information, knowledge
 and enjoyment. When we read, we use our eyes to receive written symbols
 (letters, punctuation marks and spaces) and we use our brain to convert them into
 words, sentences and paragraphs that communicate something to us.
 In teaching reading, the teacher should use the appropriate method and
 technique in order the students interested and understand the text and moreover
 enjoy reading. One of the appropriate techniquesthat can be used in teaching
 reading is DRA (Directed Reading Activity).The DRA encourages active
 40
 Syamsul Alam, ―Using Directed Reading Activity Method to teach Reading
 Comprehension to the Second Year Students of MA Syekh Yusuf Sungguminasa, Gowa‖,Skripsi,
 (Sulawesi Selatan, 2012), pp. 19 – 24, tidak dipublikasikan.
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 involvement with the reading material by having the students making hypotheses
 or predictions about the material in the reading text and then checking the
 accuracy about students’ hypotheses or predictions.
 Based on the statement above, assumed that DRA is effective to teach
 reading, and it is also influence students’ achievement in reading. Because the
 students are involved directly and actively with the reading activity especially in
 effort to seek the meaning of the text, that is why the strategy can improve the
 comprehension and remembering effectively. So, this is the appropriate technique
 for teaching reading.
 F. The Theoretical Hypothesis
 Based on the theories which a related the variables, it can be proposed a
 hypothesis as follows:
 a. Null hypothesis
 There is no significant effect in using directed reading activity to improve
 the students’ reading skill of descriptive text at seventh grade of MTs Al-
 Ihsan Pamulang, Tangerang Selatan. It means that directed reading activity
 is not effective in teaching reading descriptive text at MTs Al-Ihsan
 Pamulang, Tangerang Selatan.
 b. Alternative hypothesis (
 There is a significant effect in using directed reading activity to improve
 the students’ reading skill of descriptive text at seventh grade of MTs Al-
 Ihsan Pamulang, Tangerang Selatan. It means that directed reading activity
 is effective in teaching reading descriptive text at MTs Al-Ihsan Pamulang,
 Tangerang Selatan.
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 CHAPTER III
 RESEARCH METHODOLOGY
 This chapter focused on research methodology related to the study. It
 discussed about the place and time, the method and design, the instrument, the
 technique of data collection, the technique of data analysis and the statistical
 hypothesis.
 A. The Place and Time of Study
 The place of study was at MTs Al-Ihsan Pamulang which is located at Bambu
 Apus Raya, Komplek Department Agama Bambu Apus Pamulang, Kota
 Tangerang Selatan 15415. The time of study was conducted for four meetings and
 each meeting is two hours in one month started from January 15th
 up to February
 15th
 2015.
 B. The Method and Design of Study
 This study used an Experiment method. This study employed an experiment
 research, where compared two classes of the seventh grade of MTs Al-Ihsan
 Pamulang. They were experiment class and control class. Taught descriptive text
 for the students in the experiment class by using Directed Reading Activity and
 for the student in the control class without using Directed Reading Activity.
 Before doing the experiment, administered pre-test to find out whether or not
 both classes have the same level of reading, and after the experiment administered
 post-test to find out the difference of the strategy in the students’ reading
 achievement and compared them by using t-test formula.
 C. The Population and Sample of the Study
 The population of this study was the students in the seventh grade of MTs Al-
 Ihsan Pamulang. There were divided into two classes from VII-1 and VII-2. There
 were same populations in each classroom. Each classroom was consists of 45
 students. When the researcher did pretest and posttest, there were many students
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 in both classes who did not come in class. Therefore, 40 students were taken as
 sample of this study, because the total population was small.
 D. The Validity and Realibility of Instrument
 The instrument of this study was the test. This test was tested both validity
 and reliability test, before used this instrument to the students as the sample of the
 study. The test was 30 questions multiple choices about descriptive text were
 tested to 40 students in different class. The instrument used for pretest and
 posttest. This step is needed to see the validity and reliability of this instrument
 before it will be applied to the sample of the study (see appendix 4).
 After testing the instrument, the test was analyzed the calculation of this test,
 used to check the validity and reliability of the test. From 30 questions, there were
 21 questions which were valid and reliable (see appendix 6). Therefore, 20
 questions were applied in pretest and posttest (see appendix 7). Then based on the
 valid and reliable indicators, the questions were remade. The following were the
 indicators and the distribution of question items.
 E. The Technique of Data Collection
 The technique of data collecting used in this study was quantitative data
 (number-based). The quantitative data used pre-test and post-test. The test used in
 this study was pre-test and post-test.
 1. The pre-test
 Give the students the pre-test for two classes in the beginning of attending
 VII-1 and VII-2 to know the students’ basic knowledge of the material
 that would be taught.
 2. The post-test
 Give post-test for the experiment and the control class after the treatment
 finished. Applied directed reading activity for experiment class and did
 not apply directed reading activity for control class.
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 F. The Technique of Data Analysis
 The technique of data analysis, it used the t-test formula. T-test was one of
 statistical tests that used for examining the truth or false of null hypothesis that
 stated there was no significant difference between two means of sample taken
 from the same population.
 The technique was used to see there was significant difference of students’
 achievement who taught degree of influence using directed reading activity and
 without using directed reading activity. The formula of t-test that used for this
 research as follows:1
 = T-test
 = Mean of Variable X (Experiment Class)
 = Mean of Variable Y (Control Class)
 SE = Standard Error
 In order calculation of T-test, there were several steps to be taken, they
 were as follows:
 1. Determining Mean of variable X, with formula:
 ∑
 2. Determining Mean of variable Y, with formula:
 ∑
 3. Determining of Standard of Deviation score of Variable X, with formula:
 √∑
 1Anas Sudjiono, Pengantar Statistik Pendidikan, (PT. Raja Grafino Persada: Jakarta, 2003),
 p. 264.
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 4. Determining Standard Deviation Score of Variable Y, with formula:
 √∑
 5. Determining Standard Error Mean of Variable X, with formula:
 √
 6. Determining Standard Error Mean of Variable Y, with formula:
 √
 7. Determining Standard Error Mean of Difference Mean of variable X and
 Mean of Variable Y, with formula:
 √
 8. Determining to with formula:
 9. Determining Degrees of Freedom (df):
 ( )
 G. The Statistical Hypothesis
 The statistical hypothesis would be formulated as follows;
 -
 : There is no significant progress in using directed reading activity in
 improving the students’ reading skill of descriptive text at seventh
 grade of MTs Al-Ihsan Pamulang, Tangerang Selatan.
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 -
 : There is a significant progress in using directed reading activity in
 improving the students’ reading skill of descriptive text at seventh
 grade of MTs Al-Ihsan Pamulang, Tangerang Selatan.
 = Null Hypothesis
 = Alternative Hypothesis
 = Students descriptive text achievement, which were taught with
 Directed Reading Activity.
 = Students descriptive text achievement, which were taught without
 Directed Reading Activity.
 And then, the criteria used as follows:
 - If t-test ( ) ≤ t-table ( ) in significant degree or a (alpha) of 0.05 (5%),
 (null hypothesis) was accepted and (alternative hypothesis) was
 rejected. It meant that the rates of the means score of the experiment group
 were higher than the controlled group. The using of Directed Reading
 Activity (DRA) was effective on students’ reading ability on descriptive
 text.
 - If t-test ( ) t-table ( ) in significant degree or a (alpha) of 0.05 (5%),
 (null hypothesis) was rejected and (alternative hypothesis) was
 accepted. It meant that the rates of the means score of the experiment group
 were same as or lower than the controlled group. The using of Directed
 Reading Activity (DRA) was not effective on students’ reading ability on
 descriptive text.
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 CHAPTER IV
 RESEARCH FINDING
 This chapter focuses on the result of research finding related to the study. It
 discusses about the description of data, the analysis of data, the testing of
 hypothesis, and interpretation of the result.
 A. The Description of Data
 This part explains general description of data that the writer got from the
 research. The data were collected from students’ score in pre-test and post-test of
 both experiment class and control class.
 After conducting the research, the writer obtained the data. There was posttest
 score for each class. The experiment class and the control class were taught with
 different technique in teaching reading. The experimental class was taught the
 descriptive text using directed reading activity, whereas the control class without
 used directed reading activity.
 1. The Data of Pre-test in Experiment Class and Control Class
 a. The Data of Pre-test in Experiment Class
 Based on the data gathered from pre-test in the experiment class, it could be
 seen that from 40 students in the experiment. The data were shown that the lowest
 score achieved by students is 50 and the highest score in pre-test is 90 (see
 appendix 9).
 Table 4.1
 The Distribution of Student Pre-test Frequency of Experiment Class
 Interval Frequency Cumulative
 Frequency (%)
 50 – 56 7 17.5 % 7
 57 – 63 7 17.5 % 14
 64 – 70 8 20 % 22
 71 – 77 6 15 % 28
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 50 – 56
 57 – 63
 64 – 70
 71 – 77
 78 – 84
 85 – 91
 78 – 84 7 17.5 % 35
 85 – 91 5 12.5 % 40
 ∑ N = 40 100%
 Based on the Table 4.1 above, most of student got score 64 – 70 with the
 percentage 20% students, 17.5% students got score about 50 – 56, 57 – 63 and 78
 – 84, 15% students got score about 71 – 77 and 12.5% students got score 85 – 91.
 The data of frequency distribution can be described on the chart below:
 Figure 4.1
 The Distribution of Student Pre-test Frequency of Experiment Class
 b. The Data of Pre-test in Control Class
 Based on the data gathered from pre-test in the experiment class, it could be
 seen that from 40 students in the experiment. The data were shown that the lowest
 score achieved by students is 50 and the highest score in pretest is 90 (see
 appendix 10).
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 Table 4.2
 The Distribution of Student Pre-test Frequency of Control Class
 Interval Score Frequency Cumulative
 Frequency (%)
 45 – 52 1 2.5 % 1
 53 – 60 5 12.5 % 6
 61 – 68 6 15 % 12
 69 – 76 11 27.5 % 23
 77 – 84 5 12.5 % 28
 85 – 92 11 27.5 % 39
 92 – 100 1 2.5 % 40
 ∑ N = 40 100 %
 Based on the Table 4.2 above, most of student got score 69 – 76, and also 85
 – 92 with the percentage 27.5% students, 15% students got score about 61 – 68,
 12.5% students got score about 53 – 60, and also 77 – 84, and 2.5% students got
 score 45 – 52, and 92 – 100.
 The data of frequency distribution can be described on the chart below:
 Figure 4.2
 The Distribution of Student Pre-test Frequency of Control Class
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 Table 4.3
 The Comparison of Data Pre-test Experiment Class and Control Class
 Statistical Pretest
 Experiment Control
 Total Students (N) 40 40
 Minimum Value ( ) 50 45
 Maximum Value ( ) 90 95
 Mean ( ̅) 69.45 74.13
 Median (Md) 68.75 73.32
 Modus ( ) 65.83 72.14
 Variants ( ) 28734.1 44419.91
 Standard Deviation ( ) 169.51 210.76
 Based on the Table 4.2 above, it got score from the description and analysis
 of data (see appendix 11 and appendix 12).
 2. The Data of Post-test in Experiment Class and Control Class
 a. The Data of Post-test in Experiment Class
 Based on the data gathered from post-test in the experiment class, it could be
 seen that from 40 students in the experiment. The data were shown that the lowest
 score achieved by students is 35 and the highest score in pre-test is 100 (see
 appendix 9).
 Table 4.4
 The Distribution of Student Post-test Frequency of Experiment Class
 Interval Score Frequency Cumulative
 Frequency (%)
 35 – 45 1 2.5 % 1
 46 – 56 4 10 % 5
 57 – 67 3 7.5 % 8
 68 – 78 7 17.5 % 15
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 ∑ N = 40 100 %
 Based on the Table 4.4 above, most of student got score 90 – 100 with the
 percentage 42.5% students, 20% students got score about 79 – 89, 17.5% students
 got score about 68 – 78, 7.5% students got score about 57 – 67, 10% students got
 score about 46 – 56 and 2.5% students got score 35 – 45.
 The data of frequency distribution can be described on the chart below:
 Figure 4.3
 The Distribution of Student Post-test Frequency of Experiment Class
 b. The Data of Post-test in Control Class
 Based on the data gathered from post-test in the experiment class, it could be
 seen that from 40 students in the experiment. The data were shown that the lowest
 score achieved by students is 55 and the highest score in pretest is 95 (see
 appendix 10).
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 Table 4.5
 The Distribution of Student Post-test Frequency of Control Class
 Interval Score Frequency Cumulative
 Frequency (%)
 55 – 61 5 12.5 % 5
 62 – 68 5 12.5 % 10
 69 – 75 6 15 % 16
 76 – 82 5 12.5 % 21
 83 – 89 6 15 % 27
 90 – 96 13 32.5 % 40
 ∑ N = 40 100 %
 Based on the Table 4.5 above, most of student got score 90 – 96 with the
 percentage 32.5% students, 15% students got score about 69 – 75, and also 83 –
 89, and 12.5% students got score about 55 – 61, 62 – 68, and also 76 – 82.
 The data of frequency distribution can be described on the chart below:
 Figure 4.4
 The Distribution of Student Post-test Frequency of Control Class

Page 49
						

36
 Table 4.6
 The Comparison of Data Post-test Experiment Class and Control Class
 Statistical Pretest
 Experiment Control
 Total Students (N) 40 40
 Minimum Value ( ) 35 55
 Maximum Value ( ) 100 95
 Mean ( ̅) 80.7 79.18
 Median (Md) 87.5 80.1
 Modus ( ) 69.62 79
 Variants ( ) 43375.83 51527.28
 Standard Deviation ( ) 208.27 227
 Based on the Table 4.6 above, it got score from the description and analysis
 of data (see appendix 13 and appendix 14).
 B. The Analysis of Data
 Before calculating the t-value of the observation, would like to calculate
 gained score (see appendix 15 page 101).
 The formula of t-test was expressed as follows:
 The calculation can be seen as follows:
 1. Determining Mean of variable X:
 ∑
 =
 = 10.5
 2. Determining Mean of variable Y:
 ∑
 =
 = 3.75
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 3. Determining Standard of Deviation Score of Variable X:
 √∑
 = √
 = √ = 13.17
 4. Determining Standard of Deviation Score of Variable Y:
 √∑
 = √
 = √ = 8.93
 5. Determining Standard Error Mean of Variable X:
 √ =
 √ =
 √ =
 = 2.11
 6. Determining Standard Error Mean of Variable Y:
 √ =
 √ =
 √ =
 = 0.23
 7. Determining Standard Error of different Mean of Variable X and Mean of
 Variable Y, with formula:
 √
 = √ = √ = √ = 2.12
 8. Determining t-test with formula:
 = –
 =
 = 3.18
 9. Determining Degrees of Freedom (df), with formula:
 df = ( ) – 2 = (40+40) – 2 = 78
 The value of df = 78 is not mentioned in the table, and used the closest
 value to 78 which is 80 as degree of significance. He gained the as
 follow:
 Degree of significant 5% from 80 is 1.99, and degree of significant 1%
 from 80 is 2.64.
 at significant 5% is 1.99 at significant 1% is 2.64
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 C. The Testing of Hypothesis
 Based on the description of data calculation, it can be inferred that:
 a. The value of is 3.18
 b. The degree of freedom (df) is 78. Therefore the value of in the
 significance 5% = 1.99
 Finally, it shows that this means that the Null Hyphotesis ( )
 is rejected and the Alternative Hyphothesis ( ) is accepted.
 D. The Interpretation of Data
 Directed Reading Activity is a teaching technique which is used to help
 students to understand about the information in the text by making as like
 scaffolding. Directed Reading Activity technique enables readers/students
 involved in the reading activity and the students think critically in understanding
 text. DRA encourages active involvement with the reading material by having the
 students making hypotheses or predictions about the material in the reading text
 and then checking the accuracy about students’ hypotheses or predictions.
 Because the students are involved directly and actively with the reading activity
 especially in effort to seek the meaning of the text, that is why the strategy can
 improve the comprehension and remembering effectively.
 Based on the description and analysis of the data, the researcher found this
 study about “The Effectiveness of Directed Reading Activity towards Students’
 Reading Skill of Descriptive Text” the design of this study is experiment study
 design in the quantitative from which took the sample 80 students is a significant
 difference between students’ achievement in reading comprehension in the
 experiment class which were used with directed reading activity of students
 reading ability of descriptive text, and the control class which were used without
 directed reading activity. The result of the statistic calculation indicated that the
 value of = 3.18 and the value of df (degree of freedom) 78 with significance
 5% is 1.99. The result showed that t-test ( ) > ( ) = (3.18 > 1.99). It
 means that t-test was higher in the value 3.18 than . Since ( ) score obtain
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 from the result of calculating, so the alternative hypothesis ( ) is accepted and
 the null hypothesis ( ) is rejected.
 Based on the explanation about the result on the table above, the researcher
 concluded that students’ reading skill of descriptive text using directed reading
 activity is quite success. From the data of students’ score was increase after using
 directed reading activity. Moreover, it can be said that using directed reading
 activity effective to students’ reading skill of descriptive text. Because there is a
 significance difference score of students who are taught by using Directed
 Reading Activity (DRA) and without using Directed Reading Activity (DRA).
 Based on the analysis of the result on the table above, it means can be
 interpreted that teaching reading by using directed reading activity can effective
 the students’ reading skill of descriptive text.
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 CHAPTER V
 CONCLUSION AND SUGGESTION
 A. Conclusion
 Based on the interpretation of data, it can be concluded that the directed
 reading activity is effective in improving students’ reading ability of descriptive
 text at the seventh grade student of MTs Al-Ihsan Pamulang, Tangerang Selatan.
 It can be seen that after four meetings treatment of both experiment class which
 was given directed reading activity is 10.5. Meanwhile the mean of gain score is
 control class without the directed reading activity is 3.75. It means that the mean
 of gain score in experiment class is higher than control class.
 In addition, the result of the statistic said that the result of the statistic
 calculation indicated that the value of ( = 3.18 and the value of df (degree of
 freedom) 78 with significance 5% is 1.99. Comparing the ( with each values of
 degree significance, found that ( is higher than . The result showed that t-
 test ( > ( 3.18 > 1.99. Since ( score in the table is higher than
 score obtain from the result of calculating, so the alternative hypothesis ( is
 accepted and the null hypothesis ( is rejected.
 B. Suggestion
 Based on conclusion above, it would like to give some suggestions go to:
 1. Students
 They should be more confident and creative their mind in reading and doing
 the tasks given by the teachers, including in making descriptive text and
 solving their problems in the learning process.
 2. Teachers
 As facilitator should be creative in setting the media such as entertaining-
 slide presentation, chart, pictures, etc., to stimulate them to be more active
 and interested in teaching descriptive text by directed reading activity.
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 3. Schools
 It’s institution of teaching and learning at the MTs Al-Ihsan Pamulang
 especially. This study can be beneficial with regards to improve the teaching
 English especially in reading subject.
 4. Researchers
 Who are interested in conducting similar studies should understand the
 problem deeply for better research, and assist the students to solve their
 problems in reading activity of descriptive text and to improve students’
 creative thinking skills.
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 RENCANA PELAKSANAAN PEMBELAJARAN(RPP)
 (Control Class)
 SMP/MTs : MTs Al-Ihsan
 Kelas/Semester : VII / 2
 Jenis teks : Descriptive
 Tema : My Happy Family
 Aspek/Skill : Reading
 Alokasi Waktu : 2 x 40 menit
 Tahun Pelajaran : 2014/2015
 Standar Kompetensi : 5.3 Memahami makna dalam teks tulis fungsional dan esei
 pendek sederhana yang berbentuk descriptive dan procedure yang
 berkaitan dengan lingkungan terdekat.
 Kompetensi Dasar :5.3 Membaca nyaring bermakna dalam teks tulis fungsional
 dan esei pendek sederhana yang berbentuk descriptive dan
 procedure dengan ucapan, tekanan dan inotasi yang berterima.
 1. Tujuan Pembelajaran
 Pada akhir pembelajaran, diharapkan siswa:
 a. Dapat mengetahui konsep teks descriptive dan struktur teksnya.
 b. Dapat memahami isi teks descriptive dengan baik.
 c. Dapat meceritakan sebuah wacana yang mengandung text descriptive.
 Karakter siswa yang diharapkan : Berani (courage)
 Rasa hormat dan perhatian ( respect )
 Tekun ( diligence )
 Tanggungjawab (responsibility)
 2. Materi Pembelajaran
 a. Descriptive Text
 Descriptive text is a text which describes and presents more detail about certain
 people, thing, place, and animal.
 The social function of descriptive text is to describe something and its details.
 Appendix 1
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 The generic structure of descriptive text is usually consist of two parts, first is
 identification and second is description.
 Linguistic features:
 - Specific object - adjective
 - Simple present tense - linked verb
 - Action verb
 b. Reading text about Descriptive Text:
 My name is Dita. I am a student of Junior High School in Yogyakarta. I have a
 small family that always happy.
 My family is also in Yogyakarta. It consist of my father, my mother, my older
 brother, me, and my young sister. My father’s name is Mr. Andi, he is 50 years old. He
 works in an office in the city. My mother’s name is Mrs. Rianti. She is 45 years old. She
 is a house wife; she always takes care to my family. My older brother is Dika. He is a
 student of Senior High School. He is handsome and smart. My younger sister is Anita.
 She is a student in Elementary School. She is in the fourth grade. She is beautiful and
 people say that she is like me.
 3. Metode Pembelajaran: So-called traditional Method
 4. Langkah-langkah Kegiatan
 A. Kegiatan Pendahuluan
 Apersepsi :
 Salam dan berdo’a
 Memeriksa daftar hadir
 Motivasi :
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi
 yang harus dikuasai siswa.
 B. Kegiatan Inti
 Eksplorasi
 Dalam kegiatan eksplorasi, guru:
 Memfasilitasi terjadinya interaksi antar peserta didik dan guru
 Menjelaskan konsep teks descriptive, struktur teksnya dan ciri kebahasaan
 teks tersebut.
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 Menampilkan teks descriptive kepada para siswa melalui slide power point.
 Elaborasi
 Dalam kegiatan elaborasi, guru:
 Memfasilitasi peserta didik dalam kegiatan pembelajaran.
 Memfasilitasi peserta didik berkompetisi secara sehat untuk
 meningkatkan prestasi belajar.
 Memfasilitasi peserta didik untuk menganalisa susunan teks tersebut
 dengan baik.
 Meminta seluruh siswa memahami social function dari teks yang dipelajari.
 Konfirmasi
 Dalam kegiatan konfirmasi, guru:
 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 C. Kegiatan Penutup
 Dalam kegiatan penutup, guru:
 Bersama-sama dengan peserta didik membuat simpulan pelajaran.
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya
 5. Sumber Pembelajaran
 a. Buku paket bahasa Inggris: English in Focus for Grade VII Junior High
 School
 b. LKS Bahasa Inggris SMP Kelas VII
 c. Buku teks yang relevan
 6. Penilaian
 a. Indikator penilaian:
 Siswa dapat memahami konsep dan pengertian descriptive text beserta
 struktur pembentuk dan ciri kebahasaannya dengan baik.
 Siswa dapat memahami informasi yang terkandung pada descriptive text
 yang diberikan.
 Siswa dapat menjawab soal-soal dari descriptive text yang diberikan.
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 b. Instrumen penelitian
 Instrumen:
 1. Do it carefully.. Don’t discuss please!
 a. What do you know about the descriptive text?
 b. How many generic structures of descriptive text? Mention!
 c. What is the social function of descriptive text?
 2. Answer these questions. Don’t discuss please!
 a. Who is the girl in the text?
 b. Where does the girl live?
 c. How many family members does she have?
 d. How many brothers and sisters does she have?
 e. What member is the writer in her family?
 f. What is the name of her father?
 g. What does the mother do?
 h. What is Dika look like?
 i. Is Anita in the Elementary School?
 j. What is the synonym of smart?
 Mengetahui,
 Guru Bahasa Inggris MTs. Al-Ihsan
 Miza Yusmita, S.Pd.
 Jakarta, 19 Januari 2015
 Mahasiswa
 Immawan Muhammad Amiri Al-Aminy
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 RENCANA PELAKSANAAN PEMBELAJARAN(RPP)
 (Control Class)
 SMP/MTs : MTs Al-Ihsan
 Kelas/Semester : VII / 2
 Jenis teks : Descriptive
 Tema : Let’s go to the zoo!
 Aspek/Skill : Reading
 Alokasi Waktu : 2 x 40 menit
 Tahun Pelajaran : 2014/2015
 Standar Kompetensi : 5.3 Memahami makna dalam teks tulis fungsional dan esei
 pendek sederhana yang berbentuk descriptive dan procedure yang
 berkaitan dengan lingkungan terdekat.
 Kompetensi Dasar :5.3 Membaca nyaring bermakna dalam teks tulis fungsional
 dan esei pendek sederhana yang berbentuk descriptive dan
 procedure dengan ucapan, tekanan dan inotasi yang berterima.
 1. Tujuan Pembelajaran
 Pada akhir pembelajaran, diharapkan siswa:
 d. Dapat mengetahui konsep teks descriptive dan struktur teksnya.
 e. Dapat memahami isi teks descriptive dengan baik.
 Karakter siswa yang diharapkan : Berani (courage)
 Rasa hormat dan perhatian ( respect )
 Tekun ( diligence )
 Tanggungjawab (responsibility)
 2. Materi Pembelajaran
 Reading text about Descriptive Text:
 1. My Dog
 I have a cute dog. It is doggy. The color of my dog is white. It has many hairs in
 its body. I like my dog. It is very cute. I usually feed my dog with dog’s feeding. I usually
 buy the feed in the pet shops. My dog always follows me when I am at home.
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 2. Giraffe
 One of the most interesting animals in the zoo is the giraffe. This is the giraffe we
 saw at the zoo. It is male and it is about six meters tall.
 The giraffe has big brown eyes. They are protected by very thick lashes. This
 giraffe has brown spots on the skin. This coloring helps protect the giraffe. It is also has two
 short horns on its head.
 Like a camel, it can go for a long time without drinking water. One source of
 water is the leaves which it eats from trees. It is tall, so the giraffe can reach the tender
 leaves at the top of the tree.
 The giraffe has two methods of self-protection. If something frightens an adult
 giraffe, it can gallop away at about fifty kilometers per hour or stay to fight with its strong
 legs.
 3. Metode Pembelajaran: So-called traditional Method
 4. Langkah-langkah Kegiatan
 A. Kegiatan Pendahuluan
 Apersepsi :
 Salam dan berdo’a
 Memeriksa daftar hadir
 Motivasi :
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi
 yang harus dikuasai siswa.
 B. Kegiatan Inti
 Eksplorasi
 Dalam kegiatan eksplorasi, guru:
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara peserta
 didik dengan guru, lingkungan, dan sumber belajar lainnya.
 Melibatkan peserta didik secara aktif dalam setiap kegiatan pembelajaran.
 Menjawab pertanyaan berdasarkan informasi dalam bacaan.
 Elaborasi
 Dalam kegiatan elaborasi, guru:
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 Memfasilitasi peserta didik berkompetisi secara sehat untuk
 meningkatkan prestasi belajar.
 Memfasilitasi peserta didik melakukan kegiatan yang menumbuhkan
 kebanggan dan rasa percaya diri peserta didik dengan bertanggung jawab.
 Konfirmasi
 Dalam kegiatan konfirmasi, guru:
 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 C. Kegiatan Penutup
 Dalam kegiatan penutup, guru:
 Melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah
 dilaksanakan secara konsisten dan terprogram;
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya.
 5. Sumber Pembelajaran
 a. Buku paket bahasa Inggris: English in Focus for Grade VII Junior High School
 b. LKS Bahasa Inggris SMP Kelas VII
 c. Buku teks yang relevan
 6. Penilaian
 a. Indicator penilaian:
 Siswa mampu memahami informasi yang tersurat pada descriptive text
 yang diberikan.
 Siswa mampu memahami informasi yang tersirat pada descriptive text
 yang diberikan.
 b. Instrumen penelitian
 Instrumen:
 Answer the questions based on the text. Don’t discuss please!
 Text a:
 1. What is the name of the dog?
 2. What does the dog look like?
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 3. How many legs of the dog has?
 4. Does the writer give some food to the dog?
 5. Where does the writer buy the dog’s food?
 Text b:
 1. What is the text talking about?
 2. How tall of the giraffe?
 3. What is the source of water the giraffe?
 4. When does the giraffe gallop away about 50 km?
 5. Mention the antonym and synonym of these words
 Thick >< … Tall =…
 Long >< … Huge = …
 Strong >< …
 Male >< …
 Mengetahui,
 Guru Bahasa Inggris MTs. Al-Ihsan
 Miza Yusmita, S.Pd.
 Jakarta, 23 Januari 2015
 Mahasiswa
 Immawan Muhammad Amiri Al-Aminy
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 RENCANA PELAKSANAAN PEMBELAJARAN(RPP)
 (Control Class)
 SMP/MTs : MTs Al-Ihsan
 Kelas/Semester : VII / 2
 Jenis teks : Descriptive
 Tema : Public Places
 Aspek/Skill : Reading
 Alokasi Waktu : 2 x 40 menit
 Tahun Pelajaran : 2014/2015
 Standar Kompetensi : 5.3 Memahami makna dalam teks tulis fungsional dan esei
 pendek sederhana yang berbentuk descriptive dan procedure yang
 berkaitan dengan lingkungan terdekat.
 Kompetensi Dasar :5.3 Membaca nyaring bermakna dalam teks tulis fungsional
 dan esei pendek sederhana yang berbentuk descriptive dan
 procedure dengan ucapan, tekanan dan inotasi yang berterima.
 1. Tujuan Pembelajaran
 Pada akhir pembelajaran, diharapkan siswa:
 f. Dapat memahami isi teks descriptive dengan baik.
 g. Dapat meceritakan sebuah objek dari teks yang diberikan dengan
 bahasanya sendiri.
 Karakter siswa yang diharapkan : Berani (courage)
 Rasa hormat dan perhatian ( respect )
 Tekun ( diligence )
 Tanggungjawab (responsibility)
 2. Materi Pembelajaran
 c. Reading text about Descriptive Text:
 There is a new mall in my town. It is located in Jl. Veteran Raya. The mall is
 very good. The nma of the Mall is Super Mall Raya. We can buy many things in this
 mall. There is also supermarket in the mall, the name is Bening swalayan. We can buy our
 daily needs in this supermarket. Besides supermarket, there are some boutiques, accessories
 shop, and many others. In the grand opening, this mall gives discount for many menus.
 There are steak, spaghetti, meatball, noodles, pizza, and many others. In the grand
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 opening, this mall is very crowded. Many people want to know this mall. I also visit this
 mall with my mother. I buy many clothes because there is discount.
 3. Metode Pembelajaran: So-called traditional Method
 4. Langkah-langkah Kegiatan
 A. Kegiatan Pendahuluan
 Apersepsi :
 Salam dan berdo’a
 Memeriksa daftar hadir
 Motivasi : Menjelaskan pentingnya materi yang akan dipelajari berikut
 kompetensi yang harus dikuasai siswa.
 B. Kegiatan Inti
 Eksplorasi
 Dalam kegiatan eksplorasi, guru:
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara peserta
 didik dengan guru, lingkungan, dan sumber belajar lainnya.
 Melibatkan peserta didik secara aktif dalam setiap kegiatan pembelajaran.
 Menampilkan teks descriptive kepada para siswa.
 Elaborasi
 Dalam kegiatan elaborasi, guru:
 Memfasilitasi peserta didik berkompetisi secara sehat untuk
 meningkatkan prestasi belajar.
 Memfasilitasi peserta didik melakukan kegiatan yang menumbuhkan
 kebanggan dan rasa percaya diri peserta didik dengan bertanggung jawab.
 Konfirmasi
 Dalam kegiatan konfirmasi, guru:
 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 C. Kegiatan Penutup
 Dalam kegiatan penutup, guru:
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 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 D. Sumber Pembelajaran
 d. Buku paket bahasa Inggris: English in Focus for Grade VII Junior High
 School
 e. LKS Bahasa Inggris SMP Kelas VII
 f. Buku teks yang relevan
 E. Penilaian
 a. Indikator penilaian:
 Siswa mampu memahami informasi yang tersurat pada descriptive text
 yang diberikan.
 Siswa mampu memahami informasi yang tersirat pada descriptive text
 yang diberikan.
 b. Instrumen penelitian
 Instrumen:
 Answer these questions based on the text. Don’t discuss please!
 a. What is the suitable title for the text above? b. Where is the mall located? c. How many discounts given at the mall? d. What is the name of the mall? e. Is there a restaurant at the mall? f. What are the menus at the restaurant? g. What can we buy in the supermarket? h. “We can buy our daily needs in the supermarket”. What is the antonym of
 the underline word? i. You can find some dress, skirt and blouse at … j. What the writer and her mother do at the mall?
 Mengetahui,
 Guru Bahasa Inggris MTs. Al-Ihsan
 Miza Yusmita, S.Pd.
 Jakarta, 2 Februari 2015
 Mahasiswa
 Immawan Muhammad Amiri Al-Aminy
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 RENCANA PELAKSANAAN PEMBELAJARAN(RPP)
 (Control Class)
 SMP/MTs : MTs Al-Ihsan
 Kelas/Semester : VII / 2
 Jenis teks : Descriptive
 Tema : I Love My T-shirt
 Aspek/Skill : Reading
 Alokasi Waktu : 2 x 40 menit
 Tahun Pelajaran : 2014/2015
 Standar Kompetensi : 5.3 Memahami makna dalam teks tulis fungsional dan esei
 pendek sederhana yang berbentuk descriptive dan procedure yang
 berkaitan dengan lingkungan terdekat.
 Kompetensi Dasar :5.3 Membaca nyaring bermakna dalam teks tulis fungsional
 dan esei pendek sederhana yang berbentuk descriptive dan
 procedure dengan ucapan, tekanan dan inotasi yang berterima.
 1. Tujuan Pembelajaran
 Pada akhir pembelajaran, diharapkan siswa:
 h. Dapat memahami isi deskripsi dari sebuah wacana dengan tepat.
 i. Dapat mendeskripsikan sebuah objek dari teks yang diberikan dengan
 bahasanya sendiri.
 Karakter siswa yang diharapkan : Berani (courage)
 Rasa hormat dan perhatian ( respect )
 Tekun ( diligence )
 Tanggungjawab (responsibility)
 2. Materi Pembelajaran
 Reading text about Descriptive Text: I have a cute pink t-shirt. It was bought last holiday in Bali. I like the t-shirt
 because the color is nice. I like pink color because I think the color is soft. I usually wear
 the t-shirt when I go to somewhere because the material of the t-shirt is very comfort for me.
 Although the t-shirt color is not really pink anymore, I still like it; I think this is my best
 t-shirt ever. The price of my t-shirt is not expansive. Next holiday if I go to Bali, I will
 buy the same t-shirt again.
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 3. Metode Pembelajaran: So-called traditional Method
 4. Langkah-langkah Kegiatan
 A. Kegiatan Pendahuluan
 Apersepsi :
 Salam dan berdo’a
 Memeriksa daftar hadir
 Motivasi :
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi
 yang harus dikuasai siswa.
 B. Kegiatan Inti
 Eksplorasi
 Dalam kegiatan eksplorasi, guru:
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara peserta
 didik dengan guru, lingkungan, dan sumber belajar lainnya.
 Melibatkan peserta didik secara aktif dalam setiap kegiatan pembelajaran.
 Menampilkan teks descriptive kepada para siswa.
 Elaborasi
 Dalam kegiatan elaborasi, guru:
 Memfasilitasi peserta didik berkompetisi secara sehat untuk
 meningkatkan prestasi belajar.
 Memfasilitasi peserta didik melakukan kegiatan yang menumbuhkan
 kebanggan dan rasa percaya diri peserta didik dengan bertanggung jawab.
 Konfirmasi
 Dalam kegiatan konfirmasi, guru:
 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 C. Kegiatan Penutup
 Dalam kegiatan penutup, guru:
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 Melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah
 dilaksanakan secara konsisten dan terprogram;
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya.
 5. Sumber Pembelajaran
 g. Buku paket bahasa Inggris: English in Focus for Grade VII Junior High
 School
 h. LKS Bahasa Inggris SMP Kelas VII
 i. Buku teks yang relevan
 6. Penilaian
 a. Indikator penilaian:
 Siswa mampu memahami informasi yang tersurat pada descriptive text
 yang diberikan.
 Siswa mampu memahami informasi yang tersirat pada descriptive text
 yang diberikan.
 b. Instrumen penelitian
 Instrumen:
 Answer these questions based on the text. Don’t discuss please!
 c. Where was the t-shirt bought? d. What is the color of the t-shirt? e. Why does the writer like the t-shirt? f. Although the t-shirt color is not really pink anymore, I still like it. The underline
 word refers to? g. What does she do if she goes to Bali? h. What is the price of the t-shirt? i. Next holiday if I go to Bali … the underline word can be replaced j. Mention the antonym of the underline word
 1. I think the color is soft. 2. The price of my t-shirt is not expensive. 3. I will buy the same t-shirt again.
 Mengetahui,
 Guru Bahasa Inggris MTs. Al-Ihsan
 Miza Yusmita, S.Pd.
 Jakarta, 9 Februari 2015
 Mahasiswa
 Immawan Muhammad Amiri Al-Aminy
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 RENCANA PELAKSANAAN PEMBELAJARAN(RPP)
 (Experiment Class)
 SMP/MTs : MTs Al-Ihsan
 Kelas/Semester : VII / 2
 Jenis teks : Descriptive
 Tema : My Happy Family
 Aspek/Skill : Reading
 Alokasi Waktu : 2 x 40 menit
 Tahun Pelajaran : 2014/2015
 Standar Kompetensi : 5.3 Memahami makna dalam teks tulis fungsional dan esei
 pendek sederhana yang berbentuk descriptive dan procedure yang
 berkaitan dengan lingkungan terdekat.
 Kompetensi Dasar :5.3 Membaca nyaring bermakna dalam teks tulis fungsional
 dan esei pendek sederhana yang berbentuk descriptive dan
 procedure dengan ucapan, tekanan dan inotasi yang berterima.
 1. Tujuan Pembelajaran
 Pada akhir pembelajaran, diharapkan siswa:
 a. Dapat mengetahui konsep teks descriptive dan struktur teksnya.
 b. Dapat memahami isi teks descriptive dengan baik.
 c. Dapat meceritakan sebuah wacana yang mengandung text descriptive.
 Karakter siswa yang diharapkan : Berani (courage)
 Rasa hormat dan perhatian ( respect )
 Tekun ( diligence )
 Tanggungjawab (responsibility)
 2. Materi Pembelajaran
 a. Descriptive Text
 Descriptive text is a text which describes and presents more detail about certain
 people, thing, place, and animal.
 The social function of descriptive text is to describe something and its details.
 Appendix 2
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 The generic structure of descriptive text is usually consist of two parts, first is
 identification and second is description.
 Linguistic features:
 - Specific object - adjective
 - Simple present tense - linked verb
 - Action verb
 b. Reading text about Descriptive Text:
 My name is Dita. I am a student of Junior High School in Yogyakarta. I have a
 small family that always happy.
 My family is also in Yogyakarta. It consist of my father, my mother, my older
 brother, me, and my young sister. My father’s name is Mr. Andi, he is 50 years old. He
 works in an office in the city. My mother’s name is Mrs. Rianti. She is 45 years old. She
 is a house wife; she always takes care to my family. My older brother is Dika. He is a
 student of Senior High School. He is handsome and smart. My younger sister is Anita.
 She is a student in Elementary School. She is in the fourth grade. She is beautiful and
 people say that she is like me.
 3. Metode Pembelajaran: Directed Reading Activity
 4. Langkah-langkah Kegiatan
 A. Kegiatan Pendahuluan
 Apersepsi :
 Salam dan berdo’a
 Memeriksa daftar hadir
 Motivasi :
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi
 yang harus dikuasai siswa.
 B. Kegiatan Inti
 Eksplorasi
 Dalam kegiatan eksplorasi, guru:
 Memfasilitasi terjadinya interaksi antar peserta didik dan guru
 Menjelaskan konsep teks descriptive, struktur teksnya dan ciri kebahasaan
 teks tersebut.
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 Menampilkan teks descriptive kepada para siswa melalui slide power point.
 Menjelaskan memahami teks descriptive dengan metode DRA
 Menyuruh siswa membuat kelompok diskusi.
 Mempraktekan metode DRA dalam pelajaran reading
 1. Mengembangkan konsep latar belakang siswa, dengan memberikan
 kosa kata baru
 2. Menyuruh siswa membaca senyap terbimbing yaitu dengan membaca
 dalam hati
 3. Mendiskusikan bersama materi ajar berupa teks descriptif.
 4. Menyuruh siswa membaca ulang dengan lisan atau mebaca nyaring
 5. Membuat kegiatan lanjutan, dengan menyuruh siswa membuat dan
 menceritakan teks sesuai pengalaman dan mengaitkan diluar teks.
 Elaborasi
 Dalam kegiatan elaborasi, guru:
 Memfasilitasi peserta didik dalam kegiatan pembelajaran.
 Memfasilitasi peserta didik berkompetisi secara sehat untuk
 meningkatkan prestasi belajar.
 Memfasilitasi peserta didik untuk menganalisa susunan teks tersebut
 dengan baik.
 Meminta seluruh siswa memahami social function dari teks yang dipelajari.
 Konfirmasi
 Dalam kegiatan konfirmasi, guru:
 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 C. Kegiatan Penutup
 Dalam kegiatan penutup, guru:
 Bersama-sama dengan peserta didik membuat simpulan pelajaran.
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya
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 5. Sumber Pembelajaran
 a. Buku paket bahasa Inggris: English in Focus for Grade VII Junior High
 School
 b. LKS Bahasa Inggris SMP Kelas VII
 c. Buku teks yang relevan
 6. Penilaian
 a. Indikator penilaian:
 Siswa dapat memahami konsep dan pengertian descriptive text beserta
 struktur pembentuk dan ciri kebahasaannya dengan baik.
 Siswa dapat memahami informasi yang terkandung pada descriptive text
 yang diberikan.
 Siswa dapat menjawab soal-soal dari descriptive text yang diberikan.
 c. Instrumen penelitian
 Instrumen:
 6. Do it carefully.. Don’t discuss please!
 a. What do you know about the descriptive text?
 b. How many generic structures of descriptive text? Mention!
 c. What is the social function of descriptive text?
 7. Answer these questions. Don’t discuss please!
 a. Who is the girl in the text?
 b. Where does the girl live?
 c. How many family members does she have?
 d. How many brothers and sisters does she have?
 e. What member is the writer in her family?
 f. What is the name of her father?
 g. What does the mother do?
 h. What is Dika look like?
 i. Is Anita in the Elementary School?
 j. What is the synonym of smart?
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 Mengetahui,
 Guru Bahasa Inggris MTs. Al-Ihsan
 Miza Yusmita, S.Pd.
 Jakarta, 23 Januari 2015
 Mahasiswa
 Immawan Muhammad Amiri Al-Aminy
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 RENCANA PELAKSANAAN PEMBELAJARAN(RPP)
 (Experiment Class)
 SMP/MTs : MTs Al-Ihsan
 Kelas/Semester : VII / 2
 Jenis teks : Descriptive
 Tema : Let’s go to the zoo!
 Aspek/Skill : Reading
 Alokasi Waktu : 2 x 40 menit
 Tahun Pelajaran : 2014/2015
 Standar Kompetensi : 5.3 Memahami makna dalam teks tulis fungsional dan esei
 pendek sederhana yang berbentuk descriptive dan procedure yang
 berkaitan dengan lingkungan terdekat.
 Kompetensi Dasar :5.3 Membaca nyaring bermakna dalam teks tulis fungsional
 dan esei pendek sederhana yang berbentuk descriptive dan
 procedure dengan ucapan, tekanan dan inotasi yang berterima.
 1. Tujuan Pembelajaran
 Pada akhir pembelajaran, diharapkan siswa:
 a. Dapat mengetahui konsep teks descriptive dan struktur teksnya.
 b. Dapat memahami isi teks descriptive dengan baik.
 Karakter siswa yang diharapkan : Berani (courage)
 Rasa hormat dan perhatian ( respect )
 Tekun ( diligence )
 Tanggungjawab (responsibility)
 2. Materi Pembelajaran
 Reading text about Descriptive Text:
 a. My Dog
 I have a cute dog. It is doggy. The color of my dog is white. It has many hairs in
 its body. I like my dog. It is very cute. I usually feed my dog with dog’s feeding. I usually
 buy the feed in the pet shops. My dog always follows me when I am at home.
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 b. Giraffe
 One of the most interesting animals in the zoo is the giraffe. This is the giraffe we
 saw at the zoo. It is male and it is about six meters tall.
 The giraffe has big brown eyes. They are protected by very thick lashes. This
 giraffe has brown spots on the skin. This coloring helps protect the giraffe. It is also has two
 short horns on its head.
 Like a camel, it can go for a long time without drinking water. One source of
 water is the leaves which it eats from trees. It is tall, so the giraffe can reach the tender
 leaves at the top of the tree.
 The giraffe has two methods of self-protection. If something frightens an adult
 giraffe, it can gallop away at about fifty kilometers per hour or stay to fight with its strong
 legs.
 3. Metode Pembelajaran: Directed Reading Activity Strategy
 4. Langkah-langkah Kegiatan
 A. Kegiatan Pendahuluan
 Apersepsi :
 Salam dan berdo’a
 Memeriksa daftar hadir
 Motivasi :
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi
 yang harus dikuasai siswa.
 B. Kegiatan Inti
 Eksplorasi
 Dalam kegiatan eksplorasi, guru:
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara peserta
 didik dengan guru, lingkungan, dan sumber belajar lainnya.
 Melibatkan peserta didik secara aktif dalam setiap kegiatan pembelajaran.
 Menyuruh siswa membuat kelompok diskusi.
 Menjelaskan memahami teks descriptive dengan metode DRA
 Mempraktekan metode DRA dalam pelajaran reading
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 1. Mengembangkan konsep latar belakang siswa, dengan memberikan
 kosa kata baru
 2. Menyuruh siswa membaca senyap terbimbing yaitu dengan membaca
 dalam hati
 3. Mendiskusikan bersama materi ajar berupa teks descriptif.
 4. Menyuruh siswa membaca ulang dengan lisan atau mebaca nyaring
 5. Membuat kegiatan lanjutan, dengan menyuruh siswa membuat dan
 menceritakan teks sesuai pengalaman dan mengaitkan diluar teks.
 Elaborasi
 Dalam kegiatan elaborasi, guru:
 Memfasilitasi peserta didik berkompetisi secara sehat untuk
 meningkatkan prestasi belajar.
 Memfasilitasi peserta didik melakukan kegiatan yang menumbuhkan
 kebanggan dan rasa percaya diri peserta didik dengan bertanggung jawab.
 Konfirmasi
 Dalam kegiatan konfirmasi, guru:
 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 C. Kegiatan Penutup
 Dalam kegiatan penutup, guru:
 Melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah
 dilaksanakan secara konsisten dan terprogram;
 Menyampaikan rencana pembelajaran pada pertemuan berikutnya.
 5. Sumber Pembelajaran
 a. Buku paket bahasa Inggris: English in Focus for Grade VII Junior High School
 b. LKS Bahasa Inggris SMP Kelas VII
 c. Buku teks yang relevan
 6. Penilaian
 a. Indicator penilaian:
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 Siswa mampu memahami informasi yang tersurat pada descriptive text
 yang diberikan.
 Siswa mampu memahami informasi yang tersirat pada descriptive text
 yang diberikan.
 b. Instrumen penelitian
 Instrumen:
 Answer the questions based on the text. Don’t discuss please!
 Text a:
 1. What is the name of the dog?
 2. What does the dog look like?
 3. How many legs of the dog has?
 4. Does the writer give some food to the dog?
 5. Where does the writer buy the dog’s food?
 Text b:
 6. What is the text talking about?
 7. How tall of the giraffe?
 8. What is the source of water the giraffe?
 9. When does the giraffe gallop away about 50 km?
 10. Mention the antonym and synonym of these words
 Thick >< … Tall =…
 Long >< … Huge = …
 Strong >< …
 Male >< …
 Mengetahui,
 Guru Bahasa Inggris MTs. Al-Ihsan
 Miza Yusmita, S.Pd.
 Jakarta, 30 Januari 2015
 Mahasiswa
 Immawan Muhammad Amiri Al-Aminy
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 RENCANA PELAKSANAAN PEMBELAJARAN(RPP)
 (Experiment Class)
 SMP/MTs : MTs Al-Ihsan
 Kelas/Semester : VII / 2
 Jenis teks : Descriptive
 Tema : Public Places
 Aspek/Skill : Reading
 Alokasi Waktu : 2 x 40 menit
 Tahun Pelajaran : 2014/2015
 Standar Kompetensi : 5.3 Memahami makna dalam teks tulis fungsional dan esei
 pendek sederhana yang berbentuk descriptive dan procedure yang
 berkaitan dengan lingkungan terdekat.
 Kompetensi Dasar :5.3 Membaca nyaring bermakna dalam teks tulis fungsional
 dan esei pendek sederhana yang berbentuk descriptive dan
 procedure dengan ucapan, tekanan dan inotasi yang berterima.
 1. Tujuan Pembelajaran
 Pada akhir pembelajaran, diharapkan siswa:
 a. Dapat memahami isi teks descriptive dengan baik.
 b. Dapat meceritakan sebuah objek dari teks yang diberikan dengan
 bahasanya sendiri.
 Karakter siswa yang diharapkan : Berani (courage)
 Rasa hormat dan perhatian ( respect )
 Tekun ( diligence )
 Tanggungjawab (responsibility)
 2. Materi Pembelajaran
 a. Reading text about Descriptive Text:
 There is a new mall in my town. It is located in Jl. Veteran Raya. The mall is
 very good. The nma of the Mall is Super Mall Raya. We can buy many things in this
 mall. There is also supermarket in the mall, the name is Bening swalayan. We can buy our
 daily needs in this supermarket. Besides supermarket, there are some boutiques, accessories
 shop, and many others. In the grand opening, this mall gives discount for many menus.
 There are steak, spaghetti, meatball, noodles, pizza, and many others. In the grand
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 opening, this mall is very crowded. Many people want to know this mall. I also visit this
 mall with my mother. I buy many clothes because there is discount.
 3. Metode Pembelajaran: Directed Reading Activity Strategy
 4. Langkah-langkah Kegiatan
 A. Kegiatan Pendahuluan
 Apersepsi :
 Salam dan berdo’a
 Memeriksa daftar hadir
 Motivasi : Menjelaskan pentingnya materi yang akan dipelajari berikut
 kompetensi yang harus dikuasai siswa.
 B. Kegiatan Inti
 Eksplorasi
 Dalam kegiatan eksplorasi, guru:
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara peserta
 didik dengan guru, lingkungan, dan sumber belajar lainnya.
 Melibatkan peserta didik secara aktif dalam setiap kegiatan pembelajaran.
 Menampilkan teks descriptive kepada para siswa.
 Menyuruh siswa membuat kelompok diskusi.
 Menjelaskan memahami teks descriptive dengan metode DRA
 Mempraktekan metode DRA dalam pelajaran reading
 1. Mengembangkan konsep latar belakang siswa, dengan memberikan
 kosa kata baru
 2. Menyuruh siswa membaca senyap terbimbing yaitu dengan membaca
 dalam hati
 3. bersama materi ajar berupa teks descriptif.
 4. Menyuruh siswa membaca ulang dengan lisan atau mebaca nyaring
 5. Membuat kegiatan lanjutan, dengan menyuruh siswa membuat dan
 menceritakan teks sesuai pengalaman dan mengaitkan diluar teks.
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 Elaborasi
 Dalam kegiatan elaborasi, guru:
 Memfasilitasi peserta didik berkompetisi secara sehat untuk
 meningkatkan prestasi belajar.
 Memfasilitasi peserta didik melakukan kegiatan yang menumbuhkan
 kebanggan dan rasa percaya diri peserta didik dengan bertanggung jawab.
 Konfirmasi
 Dalam kegiatan konfirmasi, guru:
 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 C. Kegiatan Penutup
 Dalam kegiatan penutup, guru:
 Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 5. Sumber Pembelajaran
 a. Buku paket bahasa Inggris: English in Focus for Grade VII Junior High
 School
 b. LKS Bahasa Inggris SMP Kelas VII
 c. Buku teks yang relevan
 6. Penilaian
 a. Indikator penilaian:
 Siswa mampu memahami informasi yang tersurat pada descriptive text
 yang diberikan.
 Siswa mampu memahami informasi yang tersirat pada descriptive text
 yang diberikan.
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 b. Instrumen penelitian
 Instrumen:
 Answer these questions based on the text. Don’t discuss please!
 c. What is the suitable title for the text above? d. Where is the mall located? e. How many discounts given at the mall? f. What is the name of the mall? g. Is there a restaurant at the mall? h. What are the menus at the restaurant? i. What can we buy in the supermarket? j. “We can buy our daily needs in the supermarket”. What is the antonym of the
 underline word? k. You can find some dress, skirt and blouse at … l. What the writer and her mother do at the mall?
 Mengetahui,
 Guru Bahasa Inggris MTs. Al-Ihsan
 Miza Yusmita, S.Pd.
 Jakarta, 7 Februari 2015
 Mahasiswa
 Immawan Muhammad Amiri Al-Aminy
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 RENCANA PELAKSANAAN PEMBELAJARAN(RPP)
 (Experiment Class)
 SMP/MTs : MTs Al-Ihsan
 Kelas/Semester : VII / 2
 Jenis teks : Descriptive
 Tema : I Love My T-shirt
 Aspek/Skill : Reading
 Alokasi Waktu : 2 x 40 menit
 Tahun Pelajaran : 2014/2015
 Standar Kompetensi : 5.3 Memahami makna dalam teks tulis fungsional dan esei
 pendek sederhana yang berbentuk descriptive dan procedure yang
 berkaitan dengan lingkungan terdekat.
 Kompetensi Dasar :5.3 Membaca nyaring bermakna dalam teks tulis fungsional
 dan esei pendek sederhana yang berbentuk descriptive dan
 procedure dengan ucapan, tekanan dan inotasi yang berterima.
 1. Tujuan Pembelajaran
 Pada akhir pembelajaran, diharapkan siswa:
 a. Dapat memahami isi deskripsi dari sebuah wacana dengan tepat.\
 b. Dapat mendeskripsikan sebuah objek dari teks yang diberikan dengan
 bahasanya sendiri.
 Karakter siswa yang diharapkan : Berani (courage)
 Rasa hormat dan perhatian ( respect )
 Tekun ( diligence )
 Tanggungjawab (responsibility)
 2. Materi Pembelajaran
 Reading text about Descriptive Text: I have a cute pink t-shirt. It was bought last holiday in Bali. I like the t-shirt
 because the color is nice. I like pink color because I think the color is soft. I usually wear
 the t-shirt when I go to somewhere because the material of the t-shirt is very comfort for me.
 Although the t-shirt color is not really pink anymore, I still like it; I think this is my best
 t-shirt ever. The price of my t-shirt is not expansive. Next holiday if I go to Bali, I will
 buy the same t-shirt again.
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 3. Metode Pembelajaran: Directed Reading Activity Strategy
 4. Langkah-langkah Kegiatan
 A. Kegiatan Pendahuluan
 Apersepsi :
 Salam dan berdo’a
 Memeriksa daftar hadir
 Motivasi :
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi
 yang harus dikuasai siswa.
 B. Kegiatan Inti
 Eksplorasi
 Dalam kegiatan eksplorasi, guru:
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara peserta
 didik dengan guru, lingkungan, dan sumber belajar lainnya.
 Melibatkan peserta didik secara aktif dalam setiap kegiatan pembelajaran.
 Menampilkan teks descriptive kepada para siswa.
 Menyuruh siswa membuat kelompok diskusi.
 Menjelaskan memahami teks descriptive dengan metode DRA
 Mempraktekan metode DRA dalam pelajaran reading
 1. Mengembangkan konsep latar belakang siswa, dengan memberikan
 kosa kata baru
 2. Menyuruh siswa membaca senyap terbimbing yaitu dengan membaca
 dalam hati
 3. Mendiskusikan bersama materi ajar berupa teks descriptif.
 4. Menyuruh siswa membaca ulang dengan lisan atau mebaca nyaring
 5. Membuat kegiatan lanjutan, dengan menyuruh siswa membuat dan
 menceritakan teks sesuai pengalaman dan mengaitkan diluar teks.
 Elaborasi
 Dalam kegiatan elaborasi, guru:
 d. Memfasilitasi peserta didik berkompetisi secara sehat untuk
 meningkatkan prestasi belajar.
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 e. Memfasilitasi peserta didik melakukan kegiatan yang menumbuhkan
 kebanggan dan rasa percaya diri peserta didik dengan bertanggung jawab.
 Konfirmasi
 Dalam kegiatan konfirmasi, guru:
 f. Memberikan kesempatan kepada siswa untuk menanyakan hal-hal yang
 kurang dimengerti selama proses pembelajaran.
 g. Memberikan motivasi kepada peserta didik yang kurang atau belum
 berpartisipasi aktif.
 C. Kegiatan Penutup
 Dalam kegiatan penutup, guru:
 h. Melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah
 dilaksanakan secara konsisten dan terprogram;
 i. Menyampaikan rencana pembelajaran pada pertemuan berikutnya.
 5. Sumber Pembelajaran
 a. Buku paket bahasa Inggris: English in Focus for Grade VII Junior High
 School
 b. LKS Bahasa Inggris SMP Kelas VII
 c. Buku teks yang relevan
 6. Penilaian
 a. Indikator penilaian:
 Siswa mampu memahami informasi yang tersurat pada descriptive text
 yang diberikan.
 Siswa mampu memahami informasi yang tersirat pada descriptive text
 yang diberikan.
 b. Instrumen penelitian
 Instrumen:
 Answer these questions based on the text. Don’t discuss please!
 a. Where was the t-shirt bought? b. What is the color of the t-shirt? c. Why does the writer like the t-shirt? d. Although the t-shirt color is not really pink anymore, I still like it. The underline
 word refers to? e. What does she do if she goes to Bali? f. What is the price of the t-shirt?
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 g. Next holiday if I go to Bali … the underline word can be replaced h. Mention the antonym of the underline word
 1. I think the color is soft. 2. The price of my t-shirt is not expensive. 3. I will buy the same t-shirt again.
 Mengetahui,
 Guru Bahasa Inggris MTs. Al-Ihsan
 Miza Yusmita, S.Pd.
 Jakarta, 13 Februari 2015
 Mahasiswa
 Immawan Muhammad Amiri Al-Aminy
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 KISI – KISI SOAL
 Competence Standard: Understanding the meaning of written functional text
 and simple short essay in descriptive and procedure that relating to the
 environment.
 Based Competence: Responding the meaning and rhetorical in simple short essay
 accurately, fluently and acceptable relating to the environment in the form of
 descriptive text and procedure text.
 No. Skill Text Theme Indicator
 Number &
 Form of
 Question Total
 MC E
 1. Reading Descriptive Place a. Looking for specific
 information.
 1, 3, 4,
 5 3
 b. Looking for
 objective of
 descriptive text
 2 1
 Thing a. Looking for specific
 information.
 7, 8, 9,
 12, 14 5
 b. Determine the type
 of the text. 11 1
 c. Looking for
 objective of
 descriptive text
 6, 10,
 13, 15 4
 Job a. Looking for specific
 information.
 16, 17,
 18, 20 4
 b. Looking for
 objective of
 descriptive text
 19 1
 Activity a. Looking for specific
 information.
 21, 23,
 24, 25,
 28, 26,
 27
 7
 b. Find the Descriptive
 Text rhetorical. 29 1
 c. Looking for
 objective of
 descriptive text
 22, 30 2
 TOTAL SOAL 30
 Appendix 3
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 Instrument Test
 Instruction: Read the text carefully, and then choose the right answer by
 crossing (X) a, b, c, or d!
 The text is for questions 1-5
 My family enjoys eating out. Our favorite place to eat is “Nikmat
 Restaurant”. It is located on Jl. Asia. It is not far from my house which is on Jl.
 Eropa. We just go to the left of Jl. Eropa and turn right at the second intersection.
 It is about three building from the corner. It is across from “Bulan Supermarket”
 1. What does the writer’s family enjoy?
 a. Nikmat Restaurant
 b. Eating out
 c. Jl. Asia
 d. Favorite place
 2. Where do they eat?
 a. At Nikmat Restaurant
 b. On Jl. Asia
 c. On Jl. Eropa
 d. At Bulan Supermarket
 3. Where is the restaurant located?
 a. On Jl. Eropa
 b. At the second intersection
 c. On Jl. Asia
 d. Behind Bulan Supermarket
 4. How many buildings are there from the corner?
 a. Six c. Four
 b. Five d. Three
 5. What is building in front of the restaurant?
 a. Three buildings
 b. Bulan Supermarket
 c. Nikmat Restaurant
 d. Third Intersection
 Appendix 4
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 The text is for questions 6-10
 My father bought a new car last month. It is a modern black SUV Car. It
 can accommodate at least 7 persons. The car is not very big, but it is a nice car. It
 has leather seats, a portable TV, and an air conditioner. It also has a sunroof, so
 we can see a beautiful scenery form the roof of my car.
 6. What does the writer describe?
 a. The new car
 b. The beautiful scenery
 c. The leather seat
 d. The TV
 7. How many persons does the car accommodate?
 a. 4 c. 6
 b. 5 d. 7
 8. What car is it?
 a. A modern black car SUV
 b. A modern black SUV car
 c. A modern SUV car black
 d. A modeern SUV black car
 9. When did father buy the car?
 a. Next week c. Last week
 b. Next month d. Last month
 10. For what is the sunroof?
 a. For having a leather seat
 b. For seeing the beautiful scenery
 c. For accommodating 7 persons
 d. For being a nice car
 The text is for question 11-16
 JOB VACANCY
 An International fast food restaurant urgently needs some waiters/ waitresses, max
 23 years old, high school graduate, honest, diligent, friendly, good spoken
 English. Send CV to Po Box 1000 not later than 19th
 March, 2015.
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 11. What kind of text is it?
 a. A memo
 b. An announcement
 c. A personal letter
 d. An advertisement
 12. Where job is advertised?
 a. Managers
 b. Directors
 c. Waiters/waitresses
 d. Chefs
 13. What requirement is needed based on the text?
 a. The applicant should be fluent in speaking English
 b. The applicant should be more than 25 years old
 c. The applicant should be experienced
 d. Only male applicant could propose
 14. How can the applicants apply the position?
 a. By sending e-mail
 b. By sending CV by post
 c. By telephoning
 d. By visiting the office
 15. What is true based on the text?
 a. The applicant must be diligent
 b. Only female applicants are required
 c. The applicant’s age should be less that 25 years
 d. The applicant must graduate from the university
 The txt is for questions 16-20.
 Mr. Cahyono is a doctor. He works at Medical Hospital in Bogor. He is very
 patient and humorous. He has many patients. He works form eight in the morning
 to twelve in the afternoon four days a week; i.e. Monday, Wednesday, Thursday,
 and Friday.
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 He uses his free time on Sunday, Tuesday and Saturday to do his hobbies;
 playing tennis, reading and writing. In the evening he receives his patients in his
 house on Jl. Kenari from 05.00 p.m. to 08.00 p.m., except on Saturday and
 Sunday.
 16. What is Mr. Cahyono?
 a. A pilot c. A farmer
 b. A doctor d. A patient
 17. How long does he works in Medical Hospital on Monday?
 a. Six hours c. Four hours
 b. Five hours d. Three hours
 18. What are Mr. Cahyono’s hobbies?
 a. Receives patients
 b. Work
 c. Playing tennis, reading and writing
 d. He is very patients
 19. What is true about Mr. Cahyono?
 a. He is a serious man
 b. He does no receive patients on Saturday and Sunday
 c. He works at many hospitals
 d. He is not a humorous doctor
 20. What time does Mr. Cahyono stay in Medical Hospital on Wednesday?
 a. At 09.00 p.m. – 09.00 p.m.
 b. At 08.00 a.m. – 12.00 p.m.
 c. At 07.00 a.m. – 12.00 p.m.
 d. At 07.00 p.m. – 12.00 p.m.
 Read the text carefully, and then answer the questions 21-30!
 The students of Tunas Bangsa Junior High School like to go camping on
 holiday. They usually go camping because they don’t have classes or other
 activities. The students prefer going to the mountain.
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 Camping is an outdoor activity. When camping, students spend the night in
 several tents for several days or weeks. They also bring clothes, bedding, food,
 and cooking utensils.
 The boys are responsible for setting up the tents, while the girls prepare the
 food. They enjoy the food very much.
 At night, they usually make a campfire. They sit around it and sing a song
 together. They joke and laugh happily.
 After camping for several days, they go home directly.
 21. When do the students like to go camping?
 a. On weekend c. On Sunday
 b. On holiday d. On busy day
 22. Why do they go camping?
 a. Because they have much time
 b. Because they want to have holiday
 c. Because they don’t have classes or other activities
 d. Because they can play together
 23. What place do they prefer?
 a. The forest c. The campsite
 b. The jungle d. The mountain
 24. What is camping?
 a. An indoor activities
 b. Home indoor activities
 c. School indoor activities
 d. An outdoor activities
 25. How long do they spend the night in a tent?
 a. For several days
 b. For a night
 c. For a month
 d. For a year
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 26. What are the boys’ responsibilities?
 a. To prepare the food
 b. To bring the utensils
 c. To set up the tents
 d. To sing and laugh
 27. Where are the girl’s responsibilities?
 a. To prepare the food
 b. To bring the utensils
 c. To set up the tents
 d. To sing and laugh
 28. What do they make at night?
 a. Joke c. Tents
 b. A campfire d. Food
 29. What are they bring to camping, except?
 a. Food c. Clothes
 b. Bedding d. Books
 30. What they do after camping for several days?
 a. They go to school
 b. They go home directly
 c. They go to mountain
 d. They go to camping again.
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 ANSWER KEY
 1. B
 2. A
 3. C
 4. D
 5. B
 6. A
 7. D
 8. B
 9. D
 10. B
 11. D
 12. C
 13. A
 14. B
 15. A
 16. B
 17. B
 18. C
 19. B
 20. B
 21. B
 22. C
 23. D
 24. D
 25. A
 26. C
 27. A
 28. B
 29. D
 30. B
 Appendix 5
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 Instrument Test
 Instruction: Read the text carefully, and then choose the right answer by
 crossing (X) a, b, c, or d!
 The text is for questions 1-4
 My family enjoys eating out. Our favorite place to eat is “Nikmat
 Restaurant”. It is located on Jl. Asia. It is not far from my house which is on Jl.
 Eropa. We just go to the left of Jl. Eropa and turn right at the second intersection.
 It is about three building from the corner. It is across from “Bulan Supermarket”
 1. What does the writer’s family enjoy?
 e. Nikmat Restaurant
 f. Eating out
 g. Jl. Asia
 h. Favorite place
 2. Where do they eat?
 a. At Nikmat Restaurant
 b. On Jl. Asia
 c. On Jl. Eropa
 d. At Bulan Supermarket
 3. Where is the restaurant located?
 a. On Jl. Eropa
 b. At the second intersection
 c. On Jl. Asia
 d. Behind Bulan Supermarket
 4. How many buildings are there from the corner?
 a. Six c. Four
 b. Five d. Three
 The text is for questions 5-8
 My father bought a new car last month. It is a modern black SUV Car. It
 can accommodate at least 7 persons. The car is not very big, but it is a nice car. It
 has leather seats, a portable TV, and an air conditioner. It also has a sunroof, so
 we can see a beautiful scenery form the roof of my car.
 Appendix 7
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 5. What does the writer describe?
 a. The new car
 b. The beautiful scenery
 c. The leather seat
 d. The TV
 6. How many persons does the car accommodate?
 a. 4 c. 6
 b. 5 d. 7
 7. When did father buy the car?
 a. Next week c. Last week
 b. Next month d. Last month
 8. For what is the sunroof?
 a. For having a leather seat
 b. For seeing the beautiful scenery
 c. For accommodating 7 persons
 d. For being a nice car
 The text is for question 9-10.
 JOB VACANCY
 An International fast food restaurant urgently needs some waiters/ waitresses, max
 23 years old, high school graduate, honest, diligent, friendly, good spoken
 English. Send CV to Po Box 1000 not later than 19th
 March, 2015.
 9. What kind of text is it?
 a. A memo
 b. An announcement
 c. A personal letter
 d. An advertisement
 10. How can the applicants apply the position?
 a. By sending e-mail
 b. By sending CV by post
 c. By telephoning
 d. By visiting the office
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 The text is for questions 11-14.
 Mr. Cahyono is a doctor. He works at Medical Hospital in Bogor. He is very
 patient and humorous. He has many patients. He works form eight in the morning
 to twelve in the afternoon four days a week; i.e. Monday, Wednesday, Thursday,
 and Friday.
 He uses his free time on Sunday, Tuesday and Saturday to do his hobbies;
 playing tennis, reading and writing. In the evening he receives his patients in his
 house on Jl. Kenari from 05.00 p.m. to 08.00 p.m., except on Saturday and
 Sunday.
 11. What is Mr. Cahyono?
 a. A pilot c. A farmer
 b. A doctor d. A patient
 12. How long does he works in Medical Hospital on Monday?
 a. Six hours c. Four hours
 b. Five hours d. Three hours
 13. What are Mr. Cahyono’s hobbies?
 a. Receives patients
 b. Work
 c. Playing tennis, reading and writing
 d. He is very patients
 14. What time does Mr. Cahyono stay in Medical Hospital on Wednesday?
 a. At 09.00 p.m. – 09.00 p.m.
 b. At 08.00 a.m. – 12.00 p.m.
 c. At 07.00 a.m. – 12.00 p.m.
 d. At 07.00 p.m. – 12.00 p.m.
 Read the text carefully, and then answer the questions 15-20!
 The students of Tunas Bangsa Junior High School like to go camping on
 holiday. They usually go camping because they don’t have classes or other
 activities. The students prefer going to the mountain.
 Camping is an outdoor activity. When camping, students spend the night in
 several tents for several days or weeks. They also bring clothes, bedding, food,
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 and cooking utensils. The boys are responsible for setting up the tents, while the
 girls prepare the food. They enjoy the food very much.
 At night, they usually make a campfire. They sit around it and sing a song
 together. They joke and laugh happily.
 After camping for several days, they go home directly.
 15. When do the students like to go camping?
 a. On weekend c. On Sunday
 b. On holiday d. On busy day
 16. What place do they prefer?
 a. The forest c. The campsite
 b. The jungle d. The mountain
 17. What is camping?
 a. An indoor activities
 b. Home indoor activities
 c. School indoor activities
 d. An outdoor activities
 18. What are the boys’ responsibilities?
 a. To prepare the food
 b. To bring the utensils
 c. To set up the tents
 d. To sing and laugh
 19. Where are the girl’s responsibilities?
 a. To prepare the food
 b. To bring the utensils
 c. To set up the tents
 d. To sing and laugh
 20. What are they bring to camping, except?
 a. Food c. Clothes
 b. Bedding d. Books
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 ANSWER KEY
 1. A
 2. B
 3. C
 4. D
 5. B
 6. B
 7. C
 8. D
 9. A
 10. B
 11. C
 12. D
 13. A
 14. B
 15. C
 16. D
 17. A
 18. B
 19. C
 20. D
 Appendix 8
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 The Result of Pre-test Score and Post-test Score of Experiment Class
 Student
 (X) Pre-test Post-test
 Gain
 Score
 1 55 55 0
 2 60 75 15
 3 50 85 35
 4 60 75 15
 5 65 55 -10
 6 50 50 0
 7 70 75 5
 8 60 80 20
 9 55 75 20
 10 70 85 15
 11 60 70 10
 12 85 65 -20
 13 55 95 40
 14 65 80 15
 15 80 90 10
 16 50 55 5
 17 85 95 10
 18 70 90 20
 19 80 90 10
 20 50 35 -15
 21 85 90 5
 22 90 100 10
 23 75 80 5
 24 60 80 20
 25 70 70 0
 26 75 100 25
 27 75 75 0
 28 90 100 15
 29 70 65 -5
 30 70 90 20
 31 80 80 0
 32 80 90 10
 33 80 60 -20
 34 60 80 20
 35 80 100 20
 36 80 90 10
 Appendix 9
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 Student
 (X) Pre-test Post-test
 Gain
 Score
 37 75 100 25
 38 75 95 20
 39 60 90 30
 40 75 90 15
 ∑ 2780 3200 420
 X (Mean) 69.5 80 10.5
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 The Result of Pre-test Score and Post-test Score of Control Class
 Student
 (Y) Pre-test Post-test Gain Score
 1 75 90 15
 2 90 80 -10
 3 70 75 5
 4 60 65 5
 5 45 60 15
 6 75 85 10
 7 90 95 5
 8 70 70 0
 9 60 65 5
 10 90 90 0
 11 80 70 -10
 12 85 90 5
 13 80 85 5
 14 65 90 25
 15 70 85 15
 16 80 80 0
 17 65 65 0
 18 80 75 -5
 19 65 70 5
 20 60 55 -15
 21 90 95 5
 22 65 65 0
 23 60 70 10
 24 75 85 10
 25 65 85 20
 26 75 90 15
 27 85 90 5
 28 80 85 5
 29 90 95 5
 30 85 95 10
 31 75 80 5
 32 75 65 -10
 33 85 90 5
 34 95 90 -5
 35 70 60 -10
 36 90 80 -10
 Appendix 10
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 Student
 (Y) Pre-test Post-test Gain Score
 37 70 90 20
 38 85 80 -5
 39 65 55 -10
 40 60 55 -5
 ∑ 2990 3140 150
 Y (Mean) 74.75 78.5 3.75
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 The Pre-test Score of Experiment Class
 1. The Distribution of Frequency
 Range : H – L
 90 – 50 = 40
 Class = 1 + 3.3 log n
 = 1 + 3.3 log 40
 = 1 + 3.3 (1.60) = 6.28 = 6
 Interval =
 =
 = 6.67 = 7
 Interval Batas
 Bawah
 Batas
 Atas
 Frequency ( )
 (%)
 50 – 56 49.5 56.5 7 17.5 % 7 53 2809 371 137641
 57 – 63 56.5 63.5 7 17.5 % 14 60 3600 420 176400
 64 – 70 63.5 70.5 8 20% 22 67 4489 536 287296
 71 – 77 70.5 77.5 6 15% 28 74 5476 444 197136
 78 – 84 77.5 84.5 7 17.5 % 35 81 6561 567 321489
 85 – 91 84.5 91.5 5 12.5 % 40 88 7744 440 193600
 Total 40 100%
 2778 1313562
 2. Mean
 Mean ̅ = ∑
 ∑
 =
 = 69.45
 3. Median = l + (
 ) i
 = 63.5 + (
 –
 ) 7
 = 63.5 + (
 ) 7
 = 63.5 + 5.25
 = 68.75
 Appendix 11
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 4. Modus = l + (
 ) i
 = 63.5 + (
 ) 7
 = 63.5 + (
 ) 7
 = 63.5 + 2.33
 = 65.83
 5. Variants = ∑
 ∑
 =
 =
 =
 = 28734.1
 6. Standard of Deviation = √ ∑
 ∑
 = √
 = √
 = √
 = √
 = 169.51
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 The Pre-test Score of Control Class
 1. The Distribution of Frequency
 Range : H – L
 95 – 45 = 50
 Class = 1 + 3.3 log n
 = 1 + 3.3 log 40
 = 1 + 3.3 (1.60) = 6.28 = 6
 Interval =
 =
 = 8.33 = 8
 Interval
 Score
 Batas
 Bawah
 Batas
 Atas
 Frequency ( )
 (%)
 45 – 52 44.5 52.5 1 2.5 % 1 48.5 2352.25 48.5 2352,25
 53 – 60 52.5 60.5 5 12.5 % 6 56.5 3192.25 282.5 79806,25
 61 – 68 60.5 68.5 6 15% 12 64.5 4160.25 387 149769
 69 – 76 68.5 76.5 11 27.5 % 23 70.5 4970.25 775.5 601400,3
 77 – 84 76.5 84.5 5 12.5 % 28 80.5 6480.25 402.5 162006,3
 85 – 92 84.5 92.5 11 27.5 % 39 88.5 7832.25 973.5 947702,3
 92 – 100 91.5 100.5 1 2.5 % 40 95.5 9120.25 95.5 9120,25
 Total 40 100%
 2965 1952157
 2. Mean
 Mean ̅ = ∑
 ∑ =
 = 74.125
 3. Median = l + (
 ) i
 = 68.5 + (
 –
 ) 8
 = 68.5 + (
 ) 8
 = 68.5 + 5.82
 = 73.32
 Appendix 12
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 4. Modus = l + (
 ) i
 = 68.5 + (
 ) 8
 = 68.5 + (
 ) 8
 = 68.5 + 3.64
 = 72.14
 5. Variants = ∑
 ∑
 =
 =
 =
 = 44419.91
 6. Standard of Deviation = √ ∑
 ∑
 = √
 = √
 = √
 = √
 = 210.76
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 The Post-test Score of Experiment Class
 1. The Distribution of Frequency
 Range : H – L
 100 – 35 = 65
 Class = 1 + 3.3 log n
 = 1 + 3.3 log 40
 = 1 + 3.3 (1.60) = 6.28 = 6
 Interval =
 =
 = 10.83 = 11
 Interval
 Score
 Batas
 Bawah
 Batas
 Atas
 Frequency ( )
 (%)
 35 – 45 44.5 52.5 1 2.5 % 1 40 1600 40 1600
 46 – 56 52.5 60.5 4 10% 5 51 2601 204 41616
 57 – 67 60.5 68.5 3 7.5 % 8 62 3844 186 34596
 68 – 78 68.5 76.5 7 17.5 % 15 73 5329 511 261121
 79 – 89 76.5 84.5 8 20% 23 84 7056 672 451584
 90 – 100 84.5 92.5 17 42.5 % 40 95 9025 1615 2608225
 Total 40 100%
 3228 3398742
 2. Mean
 Mean ̅ = ∑
 ∑
 =
 = 80.7
 3. Median = l + (
 ) i
 = 76.5 + (
 –
 ) 11
 = 76.5 + (
 ) 11
 = 76.5 + 11
 = 87.5
 Appendix 13
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 4. Modus = l + (
 ) i
 = 76.5 + (
 ) 11
 = 76.5 + (
 ) 11
 = 76.5 + (–6.88)
 = 69.62
 5. Variants = ∑
 ∑
 =
 =
 =
 = 43375.83
 6. Standard of Deviation = √ ∑
 ∑
 = √
 = √
 = √
 = √
 = 208.27
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 The Post-test Score of Control Class
 1. The Distribution of Frequency
 Range : H – L
 95 – 55 = 40
 Class = 1 + 3.3 log n
 = 1 + 3.3 log 40
 = 1 + 3.3 (1.60) = 6.28 = 6
 Interval =
 =
 = 6.67 = 7
 Interval
 Score
 Batas
 Bawah
 Batas
 Atas
 Frequency ( )
 (%)
 55 – 61 54.5 61.5 5 12.5 % 5 58 3364 290 84100
 62 – 68 61.5 68.5 5 12.5 % 10 65 4225 325 105625
 69 – 75 68.5 75.5 6 15% 16 72 5184 432 186624
 76 – 82 75.5 82.5 5 12.5 % 21 79 6241 395 156025
 83 – 89 82.5 89.5 6 15% 27 86 7396 516 266256
 90 – 96 89.5 96.5 13 32.5 % 40 93 8649 1209 1461681
 Total 40 100%
 3167 2260311
 2. Mean
 Mean ̅ = ∑
 ∑
 =
 = 79.18
 3. Median = l + (
 ) i
 = 75.5 + (
 –
 ) 7
 = 75.5 + (
 ) 7
 = 75.5 + 5.6
 = 80.1
 Appendix 14
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 4. Modus = l + (
 ) i
 = 75.5 + (
 ) 7
 = 75.5 + (
 ) 7
 = 75.5 + 3.5
 = 79
 5. Variants = ∑
 ∑
 =
 =
 =
 = 51527.28
 6. Standard of Deviation = √ ∑
 ∑
 = √
 = √
 = √
 = √
 = 227
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 The Result of Comparison of the Experiment Class and Control Class
 Student
 Identification
 Experiment
 class
 Control
 Class
 x
 (X-
 MX)
 y
 (Y-
 MY)
 x2
 y2
 1 0 15 -10.5 11.25 110.25 126.563
 2 15 -10 4.5 -13.75 20.25 189.063
 3 35 5 24.5 1.25 600.25 1.563
 4 15 5 4.5 1.25 20.25 1.563
 5 -10 15 -20.5 11.25 420.25 126.563
 6 0 10 -10.5 6.25 110.25 39.063
 7 5 5 -5.5 1.25 30.25 1.563
 8 20 0 9.5 -3.75 90.25 14.063
 9 20 5 9.5 1.25 90.25 1.563
 10 15 0 4.5 -3.75 20.25 14.063
 11 10 -10 -0.5 -13.75 0.25 189.063
 12 -20 5 -30.5 1.25 930.25 1.563
 13 40 5 29.5 1.25 870.25 1.563
 14 15 25 4.5 21.25 20.25 451.563
 15 10 15 -0.5 11.25 0.25 126.563
 16 5 0 -5.5 -3.75 30.25 14.063
 17 10 0 -0.5 -3.75 0.25 14.063
 18 20 -5 9.5 -8.75 90.25 76.563
 19 10 5 -0.5 1.25 0.25 1.563
 20 -15 -5 -25.5 -8.75 90.25 76.563
 21 5 5 -5.5 1.25 30.25 1.563
 22 10 0 -0.5 -3.75 0.25 14.063
 23 5 10 -5.5 6.25 30.25 39.063
 24 20 10 9.5 6.25 90.25 39.063
 25 0 20 -10.5 16.25 110.25 264.063
 26 25 15 14.5 11.25 210.25 126.563
 27 0 5 -10.5 1.25 110.25 1.563
 28 10 5 -0.5 1.25 0.25 1.563
 29 -5 5 -15.5 1.25 240.25 1.563
 30 20 10 9.5 6.25 90.25 39.063
 31 0 5 -10.5 1.25 110.25 1.563
 32 10 -10 -0.5 -13.75 0.25 189.063
 33 -20 5 -30.5 1.25 930.25 1.563
 34 20 0 9.5 -3.75 90.25 14.063
 35 20 -10 9.5 -13.75 90.25 189.063
 36 10 -10 -0.5 -13.75 0.25 189.063
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 Student
 Identification
 Experiment
 Class
 Control
 Class
 X
 (X-
 MX)
 y
 (Y-
 MY)
 x2
 y2
 37 25 20 14.5 16.25 210.25 264.063
 38 20 -5 9.5 -8.75 90.25 76.563
 39 30 -10 19.5 -13.75 380.25 189.063
 40 15 -5 4.5 -8.75 20.25 76.563
 ∑X=420 ∑Y=150 ∑x=0 ∑y=0 ∑x
 2=6940 ∑y
 2=3187.5
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